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At a Glance

FastTrack Phonics

o_e
Day 1: 
New sound: /o_e/

Day 2:  
FTP Assessment 
SOLO Assessment

Day 3:  
Review lesson

Shared Story

The Class Trip

Story by Laura Burton Rice
Illustrations by Jennifer Clark

Shared Story 16

Shared Story:  
The Class Trip  
by Laura Burton Rice

Review Sound: /s/

Strategies/Skills:

Previewing

Predicting

STaR
STaR Story:  
Farmer Duck  
written by Martin 
Waddell, illustrated 
by Helen Oxenbury

Students will describe 
different parts of 
the story.

Students will use the 
Writing Strategies Bank 
to write a sentence with a 
STaR vocabulary word.

Students will use the 
Writing Strategies Bank 
to write a sentence to 
critique the STaR story.

Adventures 
in Writing
Students will write 
postcards to a friend that 
tells about the things they 
can do on a class trip.

Students will use the 
Writing Strategies Bank 
for words that they do not 
know how to write.
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Day 1Lesson 16

Yo u  w i l l  n e e d :

Team Celebration
Super Team, Great Team, and Good Team celebration certificates earned in lesson 15
Cooperative Learning Cue Cards

FastTrack Phonics Shared Story STaR
Phonics picture cards from 
section 35*
Cami puppet
Reading Reels for 
Roots videos on the SFAF 
Online Resources*
Partner Practice Booklet 4

Shared Story 16:  
The Class Trip

Language 
development cards 
for lesson 16*
Key card for “s”*
Word cards*
Reading Strategy Cue 
Cards
Reading Reels for 
Roots videos on 
the SFAF Online 
Resources*

STaR story:  
Farmer Duck

Writing Strategies Bank 
(teacher created)

Partner writing books 
(teacher acquired)

*Not needed for interactive whiteboard users

Team Celebration
• Distribute Super Team, Great Team, and Good Team certificates to the students 

based on their team celebration scores from lesson 15. Cheer for each team as its 
certificate is awarded.

• Remind the students of the team cooperation goal that you will be emphasizing 
during this lesson. Award additional team celebration points as the students exhibit 
the expected behaviors for that goal throughout the lesson.

Check Day 3 Homework
Collect the Read & Respond forms for the previous Shared 
Story. Award team celebration points to students who 
have completed their homework.

Team Celebration Points
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FastTrack Phonics
Presenting /o_e/

Say-It-Fast (optional)
• Say each sound in the words listed below. Have the students blend the sounds 

into words.

/h‑o‑le/ hole /h‑o‑me/ home
/s‑ee/ see /h‑o‑pe/ hope
/s‑oa‑p/ soap /c‑l‑ea‑n/ clean

Class Review—Sounds and Words
Review sounds—Use the front or back of the key cards to review any sounds that the 
students do not know instantaneously. Point to or show each card quickly. Review the 
letter phrase and writing cue for any letters about which the students are hesitant.

Model Stretch and Read—Choose three green cards from previous lessons. Stretch 
and read the words with the class.

Partner Practice—Sounds and Words
• Ask the students to practice their letter sounds using the top two boxes on the first 

page of their Partner Practice Booklets. Have them write down any letters or letter 
groups that they have trouble with in their partner writing books.

• Next ask the students to turn to page 11 in their Partner Practice Booklets, and 
have them read the words in the top box with their partners. Have partners initial 
each other’s books when each reader has read each word correctly twice. After the 
students have read the words, have them make up sentences that use the words. This 
will help the students recognize words in their Partner Practice Booklets as words 
they already know and use. 

Challenge sentence—When both students in a partnership have successfully read 
all the words in the top box and have made up sentences, they may go on to read the 
challenge sentence in the middle box. This is an optional activity.

• Monitor the students as they read together. When partners have finished:

• review any letters that the students seemed to have trouble with during 
Partner Practice;

• randomly choose a partnership to read the word box together; 
• have a partnership share a sentence they created; and
• have a partnership volunteer to read the challenge sentence. 

• Award team celebration points to partners who read words or shared 
sentences successfully.

o_e
Key Card

Partner Practice 
Booklet 4

Booklet

Name 

4
FastTrack Phonics for Roots  

Monitor

Team Celebration Points
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Quick Erase
• Use the following sequence: 

bone…cone…cane…lane…line…dine…mine…fine

• To add challenge, tell the students what the next word will be, and ask them what 
letters you should change to make the word, or allow the students to do the writing 
themselves on mini dry-erase boards or chalkboards.

Hear the New Sound
Sound words—Say each word, and have the students repeat it. Emphasize the vowel 
sound /o_e/ in each of the following words:

rode pole home

• Ask the students to identify the sound that they hear in all three words. 

Key picture—Show the students the “o_e” key card. What do you say when you 
see this picture? [responses] That’s right. “Phone home.” Flip the card over so the 
students can only see the letters “o_e.” What sound do these letters make? [/o_e/.] 
Yes, the sound is /o_e → o_e/.

Stretch and Read with the New Sound
With the teacher—We’re going to practice reading words with the /o_e/ sound. 
Write each word on the board, and stretch and read it with the students:

rode pole rope

With a partner—Have the students turn to page 11 in their Partner Practice Booklets 
and read the words in the bottom box together. Monitor the students as they read 
together. Have the students initial each other’s books after they have read the words 
correctly twice. Partners will check each other’s work.

• When the students have finished, choose a partnership randomly, and have them read 
the words together.

• Award team celebration points to partners who read words successfully.

Write Words and Sentences
Write words—Show the /o_e/ key card, and explain that some of the words the 
students will write will use the /o_e/ sound. Have the students use Stretch and Spell 
to write the following words. Use each word in a simple oral sentence, if necessary, 
to make sure that the students hear the word correctly. Have partners check each 
other’s work after you have finished the list. Have the class stretch and spell the 
words together.

late rich fox

bone rope *ropes

Write a sentence—Tell the students that Cami has brought a sentence that she thinks 
they can write. Have Cami read this sentence:

The cat can jump.

o_e
Key Card

Partner Practice 
Booklet 4

Booklet

Name 

4
FastTrack Phonics for Roots  

Team Celebration Points

o_e
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• Discuss the meaning of the sentence briefly. Have partners work together and write the 
sentence in their partner writing books. Have the sight words posted. When everyone is 
finished, have a partnership tell you how to write this sentence on the board.

• Award team celebration points if the partnership is able to successfully tell you how 
to write the sentence.

Shared Story
Previewing
• Let’s preview the story by thinking about the title and the cover picture. 

Remember, this will help us understand the story better when we read it.

• Display the book. The title of this story is The Class Trip. I see two children, 
Tanya (point) and Scott. Point. They are on a trip. I’ll look closely at the 
picture and see if I can tell where they went for their trip. It looks like they 
are outside. I can see barns (point) in the back. I think they went to a farm 
for their trip.

For students who need additional language development, choose one of the 
following options to continue previewing. If you do not have the video Word 
Plays for the Shared Stories, use option A. If you plan to use the video, skip 
option A, and move on to option B.

Option A: Teacher Overview
• Now let’s look through the book to see if we can find out more of what 

this story is going to be about.

• Display page 1. I can see Scott, Tanya, and some other children on the 
trip. It looks like they are near a pond. Point to the pond. Display page 2. 
The children can have fun on their trip and play games. Display page 5. 
Uh oh! It looks like Tanya and Scott have lost their ball in the pond! 
We’ll have to read the story to find out how they get it back.

• Let’s review some words we will see in the story. Display each picture 
card (or select picture cards from the list that you think will be most helpful 
to your students), name each, and have the students repeat. Give a brief 
explanation of each card.

Option B: Video Word Play
• Now we’re going to watch a video that will help us find out more about 

the story. Show the video Word Play for Shared Story 16 to introduce the story 
theme and vocabulary. Have the students say the vocabulary words with the 
video during the “Do You Remember?” section.

• Let’s review some words we will see in the story. Display each picture 
card (or select picture cards from the list that you think will be most helpful to 
your students), name each, and have the students repeat. Give a brief 
explanation of each card.

Team Celebration Points

The Class Trip

Story by Laura Burton Rice
Illustrations by Jennifer Clark

Shared Story 16

Picture Cards

ball duck farm

mud pond rock

stick tree stump

Video Words

kick stick spot 
pick fun
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Word Presentation
• Let’s practice the special letter we’ll see a lot of in today’s story. Play the 

Animated Alphabet segment for lesson 16 of Reading Reels for Roots, or display the 
key cards for “s.”

• Now let’s practice reading some words. Show the video segments for Finger 
Detective and Sound It Out. (optional)

• Let’s read some Green Words. Green Words are words that you can stretch 
and read.

• Present the Green Word “fast.” (Print it on the board, or hold up the Green Word 
Card.) Let’s read this word together. Point to each letter as you say, /f…a…s…t/, 
/f..a..s..t/, /f.a.s.t/. Fast. Very good. Stretch and read a few more Green Words with 
the students as needed. Note the sound of / _all/ in “ball” and “fall.”

Teacher’s Note: If any letter sounds appear to be especially difficult for the students 
to remember in the context of words, make a note of them, and spend extra time on 
those letter sounds in tomorrow’s phonics lesson.

• Some words we read will be Red Words. Red Words are words that you have 
to learn by saying them and remembering them.

• Present the Red Word Card “have.” This is a word that we will see in the story. 
Slide your finger under the entire word, and say “have.” Repeat it once more.

• Use the word in a sentence to help clarify the meaning. (Example: We have books in 
class. “Have.”)

• We can remember Red Words if we say‑spell‑say them. Watch and listen as 
I spell the word “have.”

• Say the word “have.” Spell it, clapping as you say each letter: h [clap] – a [clap] – 
v [clap] – e [clap]. Say it again: “have.”

• Continue with the other Red Words. Post the Red Words on the word wall; then 
review all the Red Words with the class. Keep all the Red Words posted until the 
students learn them.

Partner Word Reading
• Have the students sit with their assigned partners. Distribute the Shared Stories, and 

ask the students to turn to the inside front cover. Now you and your partner are 
going to read some story words together. I’ll show you how to do it.

• Select a confident student to assist you. Model partner reading as described below:

Sit next to a student, point to a word in your copy of the Shared Story, and make 
sure that the student is pointing to the same word in his or her copy. I need to 
sit up next to my partner when we read together. We will each point to 
the word that we are reading and check to make sure that we are both 
looking at the same word. I am Partner A, so I will read first.

Stretch and read the first word: /f…a…s…t/, /f..a..s..t/, /f.a.s.t/. Fast.

Animated Alphabet

The Sound and the Furry

Green Words

fast stands past

stuck tree stump

spins lands sticks

from helps him

spots fall ball

taps

Red Words

by have his

for do me
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Have the student who is Partner B put a mark beside the word to show that you 
read it correctly. Model how partners can help each other. I want to have a 
mark next to every word on my list, so I’ll keep reading. The next word 
is /t…/. I’m having trouble with this word. What can I do? I can ask my 
partner to help! My partner and I need to remember the special rule: we 
can only use Stretch and Read to help each other figure out how to read 
a word. Have the partner stretch and read the word: /t…r…ee/, /t..r..ee/, /t.r.ee/. 
Then read the word  
for yourself. My partner helped me by stretching and reading this word: 
/t…r…ee/. Now I can read it for myself: “Tree.”

Explain how you will take turns reading all the words on the list. It will be my 
partner’s turn to read after I have read all the words on my list. Then I’ll 
listen and mark the words he or she reads correctly.

• Have partners take turns reading the words. Note that the /_all/ words are in a box.

Partner Sentence Reading
• Now you and your partner will read some sentences together. Demonstrate 

how to work with a partner to read the sentences on the inside front cover of the 
Shared Story. Make sure that the students are all pointing to the word “Tanya” in 
the first sentence and that they continue to point to the rest of the words in the first 
sentence as you show how to read them.

Model how to read the first word, and have the students repeat. /t…a…n…
y…a/, /t..a..n..y..a/, /t.a.n.y.a/. Tanya.

Show how to stretch and read the next word, and have the students repeat.  
/k…i…ck…s/, /k..i..ck..s/, /k.i.ck.s/. Kicks.

The next word is a Red Word that we have seen before. This word is 
“the.” Have the students repeat.

Show how to stretch and read the last word. /b…a…ll/, /b..a..ll/, /b.a.ll/. Ball.

Show how to recognize the end of a sentence by looking at the end punctuation. 
Do you see the little dot after the word “ball”? That dot is called a 
period, and it lets us know that we have come to the end of the sentence.

Read the sentence, and have the students repeat. Let’s read the whole 
sentence again so it sounds smooth. If we read it correctly, our partners 
can put a mark next to it. We’ll begin by pointing to the first word. 
Ready? Let’s read!

• Monitor the partners as they take turns reading the next two sentences and marking 
the ones that their partners read correctly.

Monitor
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Guided Partner Reading
• Now we’re ready to read the story with our partners.

• Sometimes when we’re reading a story, we get stuck on a hard word. This 
card (Display the Reading Strategy Cue Card.) can help us remember what to do 
when we get stuck. Review each section of the card, and explain each strategy.

• Make sure each partnership has a Reading Strategy Cue Card to refer to while they 
are reading.

• Have partners turn to the first page of the book. Make sure that partners are prepared 
to read, with their books open to the first page.

• Follow the Guided Partner Reading steps to lead the class through a reading of the 
entire book.

1. The teacher reads the teacher text at the top of the page.

2. Partner A reads the first page of the student text. Partner B helps and retells.

3. The partners reread in unison for fluency.

4. The teacher leads a short discussion of the page to check comprehension using 
the questions at the bottom of the page.

5. The whole class reads the page in unison (optional).

6. Partner B reads the next page of the student text. Partner A helps and retells.

• Repeat steps 1–6 for the remainder of the pages. Monitor the partner reading to make 
sure that the students are alternating sentences and helping one another effectively. 
Model or assist as needed.

Teacher’s Note: If the students do not finish the story on Day 1, you can complete 
Guided Partner Reading on Day 2, before starting Partner Reading. 

Discussion Questions

After you have read the story, review the picture cards (or selected cards) with 
the students. Display each card, name each, and have the students name each 
card with you.

• Ask the discussion questions listed on the inside back cover of your Shared Story. Have 
the students use the Think-Pair-Share strategy to discuss and listen to one another’s 
responses. Call on different partnerships to share their answers with the class.

1. Where do the children go in this story? [They go on a field trip to 
the country.]

2. How does the ball end up in the pond? [The ball lands in the mud and Scott 
tries to rinse it off.]

3. What happens when they try to get the ball back? [Scott tries to use a stick 
to get the ball, but he gets stuck in the mud. Tanya gets the ball and helps Scott 
get up.]

Teacher Shared Story

Monitor

Think-Pair-Share
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• Ask the students whether their predictions were accurate or the book 
surprised them.

• Choose two students to read for tomorrow’s Reading Celebration.

• Close with a quick review of the word wall.

STaR
STaR story:  

Farmer Duck 
Written by Martin Waddell 
Illustrated by Helen Oxenbury

Summary: A lazy farmer lets a poor duck do all the work on his farm. The 
farmer stays in bed all day while the duck tends to the animals and plants, 
harvests the crops, cooks the food, and washes and irons the clothes. The other 
animals on the farm notice and come up with a plan to help their friend. They 
decide to storm the lazy farmer’s house, and they run him out of town. The 
farmer never returns, and all the animals help to care for their new farm.

Teacher’s Note: The pages of this book are not numbered. Before reading, number the 
pages. Page 2 begins “There once was a duck….”

Preview
• Display the front cover of the book, and read the title and author while encouraging 

the students to make predictions. Take a Picture Walk through the book to preview 
the text. Stop on one or two pages to allow the students to think about what may be 
happening in various parts of the story, without giving away the ending. Review the 
underlined STaR words as appropriate.

• Cover: The name of the book is Farmer Duck. Let’s look at the picture on the 
cover. What do you see on the cover? Wait for the students’ responses. Yes, there 
is a duck. Ducks are often found on farms, but they aren’t usually farmers. 
The title of the story is Farmer Duck. I wonder if this duck is a farmer. What 
is the duck doing? Wait for the students’ responses. The duck looks like it’s 
digging with a farm tool. When we read the story, we’ll find out more about 
this duck.

• Pages 1 and 2: Let’s look at this picture. That’s funny. The farmer is in bed 
with candy and reading the newspaper. The farmer looks lazy. Ask the students 
to repeat the sentence. Someone who is lazy is someone who doesn’t want to 
work. That’s how we can describe the farmer. What can you say about the 
duck? Allow the students to try to describe the duck. Prompt them as necessary.

• Page 13: How do you think the duck feels in this picture? Wait for the students’ 
responses. Good! The duck probably feels tired. I wonder why he feels tired. 
We’ll find out when we read the story.

STaR Words

lazy dawn

sleepy tired

Background Words

duck farmer

work fat
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• Read aloud the STaR words below, and ask the students to repeat them after you. If 
possible, post the words on cards, or display them on the whiteboard. Provide a brief 
definition, or illustrate the meaning of each word as prompted by the following chart. 
Tell the students that these are important words for the book, and ask them to listen 
for the words as you read.

STaR Words

Word Page 
Number

Definition 
or Synonym

Sample Sentence 
or Explanation

lazy 2 not willing
to work

Picture Walk, pages 1 
and 2

sleepy 13 ready to
fall asleep

Craig is sleepy because 
it is past his bedtime.

tired 13 out of energy Picture Walk, page 13 

dawn 16 when the sun 
comes up in 
the morning 

When Sarah wakes up 
at dawn, she can watch 
the sun come up.

• Use the following optional activity to elaborate background words with students who 
need more extensive oral-language development.

Background Words

Word Page 
Number

Definition 
or Synonym

Sample Sentence 
or Explanation

duck 1 birds that swim and 
live near the water

Refer to the cover .

farmer 1 someone who 
works on a farm

The farmer takes care 
of the animals on 
the farm.

work 1 something you 
have to do

Alia had to work all 
day to clean up her 
messy room.

fat 9 big The duck is fat after 
eating so much and 
not moving at all.
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This book is about a duck. A duck is a kind of bird that lives close 
to the water. What do ducks do? Invite the students to describe ducks 
briefly. If the students are unable to respond, prompt them with questions 
such as: What sound do ducks make? Do ducks swim?

In the story, the duck does the farmer’s work. In this case, work is 
something you have to do. What work do we do at school?

A farmer is someone who works on a farm. What does a farmer do? 
Prompt the students for answers as necessary.

People can become fat from eating too much and not getting 
enough exercise.

Interactive Reading
• Read the text interactively, discussing the STaR words in context and asking the 

comprehension questions listed below.

Pages 2, 3 “Lazy” is one of the STaR words. Point to the farmer. Let’s look 
at the picture of the farmer to help us understand what “lazy” 
means. Use Think-Pair-Share to ask the students: What in the 
picture helps us know what “lazy” means? Wait for the students’ 
responses. We can tell what “lazy” means because the farmer is 
in bed reading a newspaper and eating candy. The farmer is not 
working, and the duck brings the farmer food. “Lazy” must mean 
someone who doesn’t work.

Page 4 Read the word “Quack!” with emotion. Point to the exclamation point, 
and explain to the students that you used a loud voice because you 
saw the exclamation point after the word. Tell them you know an 
exclamation point means to read with excitement. Have the students 
practice saying “Quack!” with emotion.

 Point to the cow. Use Whole Group Response to ask the students: 
What animal is this? Right! That’s a cow. It looks like the duck is 
bringing the cow in from the rain. Invite the students to dramatize 
the duck leading the cow.

Pages 6, 7 Look at the duck in these pictures. Use Think-Pair-Share to ask the 
students: What is the duck doing? The duck is helping the sheep 
and the hens. Wait for the students’ responses. The duck sure is 
busy! Invite the students to dramatize the duck carrying the sheep or 
shooing the hens.

Pages 8, 9 Here is the farmer again. Use Think-Pair-Share to ask the students: 
What is the farmer doing? Wait for the students’ responses. The 
farmer is still in bed eating more candy. Use Whole Group 
Response to have the students describe the farmer. How can you 
describe the farmer? The farmer is _____. Prompt them to 
say “lazy.”

Dramatize

Dramatize
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Pages 10, 11 Look at the duck in these pictures. Use Think-Pair-Share to ask the 
students: What is he doing in each picture? Pantomime each action 
as you say it. He is sawing, digging, washing, and ironing. What 
a poor duck! We can think of words to describe these pictures. 
Model giving a descriptive word for the first action, sawing, and then 
use the sentence scaffolds to ask the students to give descriptive words 
about the pictures. In the first picture, the duck is sawing the big 
log. The word “big” helps me describe this part of the story. Now 
you can try describing the other pictures. Prompt the students’ 
answers as necessary. Ask them to answer in complete sentences. The 
duck is digging up the [green] plant. The duck is washing the 
[dirty] dishes. The duck is ironing the [clean] clothes.

Page 13 “Sleepy” is one of the STaR words. All the hard work the duck 
has done helps me understand what “sleepy” means. Sleepy is 
when you are ready to fall asleep. Use Think-Pair-Share to ask the 
students: When do you feel sleepy? Wait for the students’ responses. 
“Tired” is another STaR word. Look at the duck. The picture 
helps me understand what “tired” means. Tired is when you 
don’t have enough energy. Show me what you look like when 
you’re tired.

Page 14 The hens, the cow, and the sheep see that the duck is tired. They 
decide to make a plan. Use Think-Pair-Share to ask the students: 
What does it mean to “make a plan”? Wait for the students’ 
responses. When you make a plan you think about how to do 
something before you do it. The animals made a plan to help the 
duck. Use Think-Pair-Share to ask the students: What do you think 
the plan is?

Page 16  The story says the animals crept into the house just before 
dawn. “Dawn” is a STaR word. Dawn is the time of day when the 
first light appears. If you look at the picture, you can see that 
the sky is just getting light.

Page 18 Use Think-Pair-Share to ask the students: What do you think the 
animals will do next?

Pages 22, 23 Use Think-Pair-Share to ask the students: What did the animals do to 
the lazy farmer?

Page 28 The duck waddled wearily into the yard. Pantomime waddling 
wearily. “Weary” is another word for sleepy or tired.

Pages 30, 31 The cow, hens, and sheep tell the duck what they did. Use 
Think-Pair-Share to ask the students: How does the duck look 
now? Wait for the students’ responses. Prompt them to answer in full 
sentences using describing words. Provide a sentence scaffold only if 
necessary. Example: The duck is [happy].

Think-Pair-Share
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STaR Celebration
• Invite Alphie to come out and introduce the celebration with the STaR word chant.

Let’s cel-e-brate a word we’ve learned.

We’ll make a sentence. It’s our turn.

• Say the STaR words again. Ask the students to pick STaR words and discuss the 
words they choose in their partnerships or teams. Tell the students to practice 
saying their words in complete sentences. Ask them to share their sentences in their 
partnerships and teams.

• Use Random Reporter to select students to share their sentences with  
the class.

• Award team celebration points to students who successfully share a 
complete sentence.

STaR Writing

Writing Strategies Bank

Draw a Picture 

Draw a Line 

Find and Copy a Word 

Write Sounds That You Know

Remember a Word

Say-Spell-Say

Stretch and Count

Sound Spelling

• Restate each of the STaR words.

• Tell the students to work with their partners to think of sentences using the STaR 
words. The students may use the same words they used for their celebration 
sentences or different words.

• Encourage the students to help their partners add details to their sentences to make 
them more interesting.

Random Reporter

Team Celebration Points
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• Model writing your own sentence using the strategies from the Writing Strategies 
Bank most needed by your students.

• Allow time for the students to write their sentences in their writing notebooks. 
Circulate as they write, discussing with the students the strategies that they 
have used.

• Select one or two students to share their written sentences with the class. Try to 
select students who have used the new strategy. Display the writing on a special 
writing celebration bulletin board.

• Award team celebration points to students who successfully share a 
complete sentence.

Alphie’s Question Quiz
• Collect an oral-language sample from a student using the prompts below to help 

the student construct his or her best sentence. Score the response using the 
Oral-Language Scoring Rubric. Record the score on the teacher cycle record form.

• Bring Alphie out in an exciting game show fashion. Have Alphie select a student to 
come up for his quiz.

• It’s time for Alphie’s Question Quiz, the exciting time when Alphie sees if 
one of you can answer a question about our story in a complete sentence!

• Have Alphie ask the student the quiz question, and then use the prompts below to 
encourage the student to compose the richest sentence possible.

• Invite the class to give the student a cheer.

• Award team celebration points to students who, with or without prompting, are able 
to create a sentence that scores 3 points on the rubric.

• Use the second question with another student if time allows.

Alphie’s Questions:

How can you tell the farmer is lazy?

Why did the farmer get fat?

Team Celebration Points

Team Celebration Points
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Fostering Richer Language

Student Response Teacher Prompt If further prompting 
is needed…

The student 
responds in an 
incomplete sentence.
Bed

Good answer. Can 
you say that in a 
complete sentence?
He stays in bed.

If the child is unable to 
respond in a sentence, 
model a sentence 
for him.
We can say, “He stays 
in bed .”

The student responds 
in a complete, but 
not very 
elaborate, sentence.
He stays in bed.

Good answer. Can you 
add some details to 
your sentence?
The farmer stays in 
bed all day and makes 
Duck do all the work 
on the farm.

If the child is unable 
to add details, prompt 
with a question about 
the sentence.
How does the farm 
work get done?

Oral-Language Scoring Rubric
0 – The student does not respond, or the response does not make sense.
1 – The student responds with a word or a phrase that makes sense.
2 – The student responds in a complete sentence that makes sense.
3 – The student responds in a complete sentence that makes sense and includes details.

Team Celebration
• Add up the total number of team celebration points for each team. Remind the 

students that they will continue to earn points for this lesson tomorrow. Celebrate 
team points earned with a cheer for each team.

Homework
Have the students read the words and sentences on the 
inside front cover of the Shared Stories to family members 
several times. Ask them to return the Shared Stories and 
the Read & Respond forms to school with signatures and 
comments from their listeners.
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Day 2Lesson 16

Yo u  w i l l  n e e d :

FastTrack Phonics Shared Story STaR
Reading Roots Informal 
Assessment Booklet

Shared Story 16:  
The Class Trip

Reading Strategy Cue 
Cards
Fluency Flyers
Reading Reels for 
Roots videos on 
the SFAF Online 
Resources*
Reading Celebration 
certificates

STaR story:  
Farmer Duck

Story Star poster*
Writing Strategies Bank 
(teacher created)

Partner writing books 
(teacher acquired)

*Not needed for interactive whiteboard users

Check Day 1 Homework
Check each student’s Read & Respond form. Award 
team celebration points to students who have completed 
their homework.

FastTrack Phonics
Assessment 4
• Administer FastTrack Phonics Assessment 4 and the Structured Oral Language 

Observation (SOLO) 4 as guided by the Reading Roots Informal Assessment Booklet.

Shared Story
Story Review
• Yesterday we read a new story. I want to see how much you remember about 

that story. Review the title of the story and the characters with the students. Ask the 
following review questions. Call on different partnerships to share their answers with 
the class. (T-P-S)

1. Where did the children go on their trip? [The children went to the country.]

2. Why did Scott slip in the pond? [There was wet mud by the pond. Scott slipped 
in the mud.]

3. Did the children get their ball? [Yes. Tanya got the ball.]

Team Celebration Points

The Class Trip

Story by Laura Burton Rice
Illustrations by Jennifer Clark

Shared Story 16
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Partner Word and Sentence Reading
• Today I’m going to give you a special piece of paper called a Fluency Flyer.

• Display the Fluency Flyer for the class. The Fluency Flyer tells me how well you 
can read words from the story. Every time I hear you and your partner read 
story words without any mistakes, I’m going to put a sticker on your Fluency 
Flyer. When you read the words for all these stories (Point to the boxes for 
stories 16–20.), you’ll have a page full of stickers that you can take home!

• Distribute a Fluency Flyer to each student. Tell the students that they will be 
responsible for keeping their Fluency Flyers in their reading folders every day.

• Have the students sit with their assigned partners.

• Distribute the Shared Stories, and have partners take turns reading the words and 
sentences on the inside front cover.

• Monitor the partners as they read to each other. Make sure that the partners switch 
roles so each has a chance to read while the other listens and monitors.

• As you visit partnerships, listen for pairs of students who can read the entire list of 
story words accurately. When both students in a partnership can read the words 
accurately, place a sticker beside the story title on each student’s Fluency Flyer.

• Have all partnerships who earned stickers on their Fluency Flyers stand for a class 
cheer. Award team celebration points to these partnerships 

Partner Reading
• Today you are going to read the whole story with your partners. You will all need to 

help your partners to make sure that they are reading every word correctly. Your goal 
is to work together so both of you can read the story accurately (with NO mistakes)! 
Have partners turn to the first page of the book. Make sure that partners are prepared 
to read, with their books open to the first page.

• Have the students read the entire story, alternating sentences with their partners. 
Remind the students to listen while their partners read to make sure that their 
partners are reading accurately and to help if they are having trouble. The helping 
partners will also retell what happened on that page. Remind the students to sound 
out words that they find difficult. Model partner helping as needed. Have the students 
reread the page until they read every word accurately.

• As you monitor the students, record rubric scores for several students on the teacher 
cycle record form for:

• accuracy,
• the use of word strategies introduced so far,
• appropriate partner helping, 
• accurate retelling, and
• appropriate turn-taking.

Monitor

Team Celebration Points

Focus on Fluency

Accuracy
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• After Partner Reading, choose a partnership or two to read one page of the book with 
perfect accuracy. 

• Award team celebration points if both partners are able to read the page without 
any errors. 

Partner Story Questions
• Have the students turn to the inside back cover of the Shared Story. Discuss and 

model how the students will read and answer the comprehension statements and 
questions with their partners. Model writing an answer with the class before the 
students begin writing individually. Do not complete the activities as a class.

• Circulate to monitor partner work.

Reading Celebration
• Have two students read a page or two of the story for the whole class. Have 

the entire class provide applause and praise. Present the students with Reading 
Celebration certificates.

• Award team celebration points to students who read successfully.

• Select a familiar story for Reading Rehearsal. Lead the students in a group reading of 
the story, emphasizing reading with expression. 

• Have the class begin reading on page 2 and read for approximately two minutes. 
Remember to keep your voice low and slightly behind the students’ voices. Listen 
for words that the students are finding difficult to read, and stop to stretch and read 
these words as appropriate.

• Conduct a rapid review of the word wall.

Team Celebration Points

Monitor

Team Celebration Points
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STaR
STaR Review
Review the title and author of the story as you display the front cover. Ask 
the following questions. Use Think-Pair-Share to have the students discuss 
their answers. Encourage the students to answer in complete sentences.

Display the cover of the book. What is the title of this story? [The title is 
Farmer Duck.]

Display pages 2 and 3. What does the duck do at the farm? What do 
ducks usually do?

How can we tell the farmer is lazy? We can tell the farmer is 
lazy because….

Display page 2. How is this farmer different from other farmers? What 
do farmers usually do? 

Display page 9. Why does the farmer get fat?

Display pages 10 and 11. What work does the duck do at the farm? What 
work do we do at school?

Why does the duck feel tired? [The duck feels tired because he does all 
the work on the farm.] We can tell the duck is tired because….

What does someone who is sleepy want to do? [Someone who is sleepy 
wants to sleep.] Why is the duck so sleepy? [The duck is sleepy because 
he is tired from doing all the work on the farm.] We can tell the duck is 
sleepy because….

What do the animals do before dawn? [They creep into the house to 
chase the farmer away.] We can tell it’s before dawn because….

How do you think the duck feels at the end of the story? [At the end of 
the story, the duck feels happy.]
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Structure Review
• Display and review the story star with the students. Tell the students what each point 

on the star means (title, characters, setting, problem, solution).

• Ask the students to help you identify the elements of the story star in the STaR story. 
Let’s use our story star to help us think about important parts of the story.

• WGR: The title tells us the name of the story. What is the title of the story?

• T-P-S: Where did the story happen? What is the setting? [This story happens on 
a farm.]

• T-P-S: Who are some of the characters in the story? [The duck, the farmer, the 
hens, the sheep, and the cow are some of the characters.]

• T-P-S: What is the problem in the story? [The farmer is lazy and makes the duck 
do all the work on the farm.]

• T-P-S: What was the solution? How was the problem solved? [The cow, the sheep, 
and the hens got rid of the farmer. The animals helped the duck with the work.]

Retell
• Extend understanding about the story’s details by using one of the following 

retell activities.

Option 1: Interactive Story Circle

• Have the students sit in a circle, ensuring that partners sit next to each other.

• Open the book to the first page, and tell what happened on the page in a 
single sentence.

• Pass the book to the next partnership, and have them make a sentence about the next 
page. Continue until the entire story has been retold.

 Examples:

Page 2: This is the duck that lives with a farmer.

Page 3: The farmer is very lazy and stays in bed all day.

Option 2: Reread the story .

• Ask the following questions as you reread the story. Use Think-Pair-Share to 
have the students discuss their answers. Encourage the students to answer in 
complete sentences.

How do you think the duck feels about doing all the work on the farm?

Why does the farmer ask, “How goes the work?”

How do you think the animals at the farm feel when they see the duck 
doing all the work on the farm?

Why did the animals make a plan?

How do you think the duck feels when the animals on the farm help him?

Story Star

Whole Group Response

Think-Pair-Share
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STaR Celebration
• Introduce the celebration.

• Ask the students to discuss the retell in their partnerships or teams. Ask the students 
to pick a favorite part of the book (e.g., character, event, etc.). Tell the students to 
practice talking about their favorite parts in complete sentences, telling why they like 
them. Ask them to share their sentences in their partnerships and teams.

• Ask them to tell to which part of the story star their sentences relate.

• Use Random Reporter to select students to share their sentences with  
the class.

• Award team celebration points to students who successfully share a 
complete sentence.

STaR Writing

Writing Strategies Bank

Draw a Picture 

Draw a Line 

Find and Copy a Word 

Write Sounds That You Know

Remember a Word

Say-Spell-Say

Stretch and Count

Sound Spelling

• Explain to the students that they will now write sentences about their favorite parts 
of the story. 

• Model writing your own complete sentence with one of the words using strategies 
from the Writing Strategies Bank as needed by your students.

• Allow time for the students to write their own sentences in their writing notebooks. 
Circulate as they write, discussing strategies that the students have used.

Random Reporter

Team Celebration Points
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• Select one or two students to share their written sentences with the class. Try to 
select students who have used the strategies that you have introduced. Display the 
writing on a special writing celebration bulletin board.

• Award team celebration points to students who successfully share a 
complete sentence.

Alphie’s Question Quiz
• Collect an oral-language sample from a student using the prompts below to help 

the student construct his or her best sentence. Score the response using the 
Oral-Language Scoring Rubric. Record the score on the teacher cycle record form.

• Bring Alphie out in an exciting game show fashion. Have Alphie select a student to 
come up for his quiz.

• It’s time for Alphie’s Question Quiz, the exciting time when Alphie sees if 
one of you can answer a question about our story in a complete sentence! 

• Have Alphie ask the student the quiz question, and then use the prompts below to 
encourage the student to compose the richest sentence possible.

• Invite the class to give the student a cheer. 

• Award team celebration points to students who, with or without prompting, are able 
to create a sentence that scores 3 points on the rubric.

• Use the second question with another student if time allows.

Alphie’s Questions:

Why is the duck tired?

What happens to the farmer at the end of the story?

Fostering Richer Language

Student Response Teacher Prompt
If further prompting 

is needed…

The student 
responds in an 
incomplete sentence.
all the work

Good answer. Can 
you say that in a 
complete sentence?
The duck had to do all 
the work.

If the child is unable to 
respond in a sentence, 
model a sentence 
for him.
We can say, “The duck 
had to do all the work.”

The student responds 
in a complete, 
but not very 
elaborate, sentence.
The duck had to do all 
the work.

Good answer. Can you 
add some details to 
your sentence?
The duck did all the 
work that the farmer 
was supposed to do  
on the farm.

If the child is unable 
to add details, prompt 
with a question about 
the sentence.
What work did the 
duck do?

Team Celebration Points

Team Celebration Points
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Oral-Language Scoring Rubric
0 – The student does not respond, or the response does not make sense.
1 – The student responds with a word or a phrase that makes sense.
2 – The student responds in a complete sentence that makes sense.
3 – The student responds in a complete sentence that makes sense and includes details.

Team Celebration
• Add up the total number of team celebration points for each team. Remind the 

students that they will continue to earn points for this lesson tomorrow. Celebrate 
team celebration points earned with a cheer for each team.

Homework
Have the students read the comprehension questions and 
discuss the answers with family members several times. 
Ask them to return the Shared Stories and the Read & 
Respond forms to school with signatures and comments 
from their listeners.
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Day 3Lesson 16

Yo u  w i l l  n e e d :

FastTrack Phonics Shared Story Adventures in Writing
Phonics picture cards 
from sections 31–35 
as needed*

Shared Story 16:  
Kim’s Visit

Reading Strategy Cue 
Cards
Fluency Flyers
Reading Reels for 
Roots videos on 
the SFAF Online 
Resources*

Postcard model 
(teacher prepared)

Real postcard samples 
(teacher acquired)

Writing Strategies Bank 
(teacher created)

Partner writing books 
(teacher acquired)

Copies of blackline master 
for lesson 16

*Not needed for interactive whiteboard users

Check Day 2 Homework
Check each student’s Read & Respond form. Award 
team celebration points to students who have completed 
their homework.

FastTrack Phonics
Review Time
• From the following list of options, select a FastTrack Phonics review lesson that 

best addresses your students’ needs according to the results of Assessment 4. 
(See appendix for review lessons.)

• Optional Review Lesson 16 /_ed/ and /_ing/
• Optional Review Lesson 17 /a_e/ and /ee/
• Optional Review Lesson 18 /i_e/ and /o_e/

Team Celebration Points
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Shared Story
Partner Word and Sentence Reading
• Have the students sit with their assigned partners. Distribute the Shared Stories, and 

have the students turn to the list of story words on the inside front cover.

• We’re going to practice reading words and sentences from the story together. 
Take turns reading each of the words with your partner. When you and 
your partner are finished, I want you to think about which word was the 
easiest to read and which word was the hardest to read. Then you can read 
the sentences.

• Visit partnerships as they read together, and listen for pairs of students who can read 
the entire list of story words accurately. Place a sticker beside the story title on each 
student’s Fluency Flyer once he or she can read the words accurately.

• Call on partnerships to tell you which words were easy to read and which words 
were hard. Review reading strategies that can be used to sound out difficult words or 
to read sight words.

• Have all partnerships who earned stickers on their Fluency Flyers stand for a class 
cheer. Award team celebration points to these partnerships.

Partner Reading
• Now we’re ready to read the story with our partners, just like we did 

yesterday. Since we already know what happens in the story, we can use this 
time to practice reading in our best storytelling voices. A storytelling voice 
is nice and smooth. Let’s practice that today as we read the story together.

• Monitor the students as they participate in partner reading. Make sure that the 
students are taking turns and reading with expression. The helping partners should 
also be retelling what happened on each page. Model specific reading strategies and 
reading with expression as necessary.

• As you monitor the students, record rubric scores for several students on the teacher 
cycle record form for:

• accuracy,
• reading smoothly and with expression,
• the use of word strategies introduced so far,
• appropriate partner helping, 
• accurate retelling, and
• appropriate turn-taking.

• Allow the students to read previous Shared Stories for fluency practice. 

The Class Trip

Story by Laura Burton Rice
Illustrations by Jennifer Clark

Shared Story 16

Team Celebration Points

Focus on Fluency

Reading Smoothly 
with Expression

Monitor
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All Together Now
• You did a great job reading! Now we’ll all read the story together so we 

can show how well we can read. Let’s use a nice, clear voice that sounds as 
though we’re telling a story.

• Lead a Guided Group Rereading of the story. Focus on reading the story with rich 
expression. Celebrate by leading a class cheer. Choose two students to read for 
tomorrow’s Reading Celebration.

Adventures in Writing
Prewriting
• Have the students gather in front of the board. Introduce the activity. We read a 

story about a class that goes on a trip to the country. We also read a story 
about a farm. We find farms in the country. Today we are going to pretend 
that we are on a class trip to a farm in the country. We will write a postcard 
to a friend that tells about some of the things we do on our trip.

• Introduce the postcard format by showing the students actual postcards. Point out 
that on the front of the postcard, there is a picture of the place the person visits. On 
the back of the postcard, there is space to write a short message.

• Reproduce the following drawing on the board so you can model writing a postcard 
to a friend. Tell the students that the box is where they will write their messages. That 
is the back of the postcard. Tell the students that the bottom box is where they can 
draw a picture of a farm. That will be the front of the postcard.

Reading Roots 4th Edition | Teacher’s Manual | Level 2 31 

Name

Dear 
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• Let’s begin thinking about the person to whom we will write the postcard. 
Pause. I think I will write to my friend Lee. Think about a person you would 
like to write to and tell your partner. Use Think-Pair-Share to have the students 
share their answers. I must write my friend’s name here after the word “Dear.”

• Use student ideas to generate a message to a friend that includes where you are, 
something that you can see in that place, and something you can do there. Model 
the use of strategies from the Word Strategies Bank as you write the message on the 
chart. I want to include three kinds of information in my message. I want 
to tell my friend where I am, something I can see, and something that I can 
do. I will start by telling where I am. I will say, “I am on a farm.” Model 
using Sound Spelling and the other writing strategies to write the sentence on the 
chart paper.

• Now that I have told where I am, I will tell about something I can see on 
the farm. I can see … hmmm, how could I finish that sentence? Call on some 
students to finish the sentence. Then have the whole class repeat the entire sentence. 
Add the sentence to your message.

• Now let’s think of some things that we can do on a farm. I can … hmmm, how 
could I finish that sentence? Call on some students to finish the sentence. 
Then have the whole class repeat the entire sentence. Example: Yes, you can play 
ball on a farm. Let’s say the whole sentence. “I can play ball on a farm.” 
Model writing the sentence.

Partner Planning
• Have the students talk with their partners about what they will write on 

their postcards.

• Circulate to ensure that they are including information about where they are, what 
they can see, and what they can do.

• Encourage the students to help their partners to think about details they could add to 
their sentences to make them more interesting.

Writing
Drafting

• Explain to the students that they will practice writing their sentences in their 
partner writing books first. When they have checked their work, they will write 
their final sentences onto the copy of the blackline master and draw pictures for 
their postcards.

• Ask individual students to read their writing to you as you circulate. Encourage and 
recognize the use of writing strategies from the Writing Strategies Bank for words 
that the students do not know how to write.
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Checking

• Have the students check their sentences by reading them to themselves and then to 
their partners. Encourage the students to comment and ask questions about their 
partners’ sentences. Encourage the students to make any changes or additions to 
their sentences based on suggestions from their partners. Point out that adding their 
partners’ ideas is optional.

• Now you’re going to read over your writing to make sure that it’s correct. 
When you check your writing, make sure that you started each sentence with 
a capital letter and ended with a period. Allow a few minutes for the students to 
read their own writing.

• Now you will read your sentences to your partners. Partners, you should 
share ideas about details that can make the sentences more interesting. You 
can also help each other to make sure that you have begun your sentences 
with capital letters and ended them with periods. Allow a few minutes for the 
students to read their own writing.

• Take some time now to make any changes that you want to make before we 
write on our real postcard paper. Remember that your partner’s ideas are 
important, but you will make the final decision about what to include in 
your sentence.

• When the students are finished checking their work, give each student a copy of 
the blackline master so the students can make a final copy of their postcards. The 
students may also draw pictures in the blank boxes. 

• Using the indicators and rubrics from the teacher cycle record form, note any 
progress in the development of the students’ writing skills for several students. 

Expectations for this lesson include:
Uses Sound Spelling 
in Writing

The students should be able to use sound spelling 
successfully for words composed of sounds that have been 
introduced in FastTrack Phonics.

Uses a Variety of 
Writing Strategies

The students should attempt to use sound spelling most of 
the time except when their word choices are sight words 
from the Shared Story. The students should comfortably 
use other strategies from the Writing Strategies Bank 
when needed.

Expresses Ideas The student’s ideas about where he or she is, what he or 
she can see, and what he or she can do there should all 
make sense together. 

Writes with Quality 
and Quantity

The students should write at least three sentences that tell 
where they are, what they can see, and what they can do 
there on their postcards. The highest quality sentences will 
include descriptive language or the writers’ opinions about 
the places they are visiting.
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Writing Celebration
• Randomly select a number, and explain that the team member with that number will 

read his or her postcard message to the team first. Ask the other students on the team 
to listen carefully while their teammate reads. Remind the other team members to 
share something they like about the sentence or ask questions afterward. 

• The students should take turns reading and hearing feedback until all team members 
have had an opportunity to share.

• Circulate as the students share, making sure that they take turns sharing and 
providing feedback. Model proper reading, listening, and responding behaviors. 
Encourage the students to comment positively or ask one another questions about 
their work. 

• Ask a few students to share examples of places where they used writing strategies 
for words they did not know how to write. Encourage the students to explain what 
they did to the class, providing assistance as needed. Praise their use of the writing 
strategies. Display their work on the writing celebration bulletin board. 

• Invite the students to share examples of how their partners helped them to make 
their sentences better.

• Allow a few students to share what they wrote with the entire class. Remind the 
students to practice active listening while someone is sharing his or her work. 

• Award team celebration points to students who successfully share a writing strategy 
that they used or who read their writing to the class.

Team Celebration
• Add up the total number of team celebration points for each team. Transfer any 

points earned at the students’ desks, such as those awarded by putting chips in a 
cup, moving a clip along a number line, tallying points, etc., to the Team Celebration 
Points poster. Then convert the number of points to a score of 80, 90, or 100, 
according to the band within which the total points fall.

• Explain that teams that fall within the top band on the poster are Super Teams. Those 
in the next band are Great Teams, and those in the third band are Good Teams.

• Give cheers to each team for its accomplishments. Place team-status stickers on the 
Team Celebration Points poster for any teams that have earned Super Team status.

• Enter team celebration scores into the Reading Roots Data Tools database, 
and print certificates for each team. These will be awarded at the beginning of 
your next lesson.

Team Celebration Points
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Homework
Have the students take home the Shared Stories and read 
them to family members several times. Ask them to return 
the Shared Stories and the Read & Respond forms to 
school with signatures and comments from their listeners.

Extension Activity (optional)
• Introduce and sing “Farmer Duck Works on the Farm” to the tune of “Here We Go 

Round the Mulberry Bush” for the extension activity.

Farmer Duck works on the farm, works on the farm, works on the farm.

Farmer Duck works on the farm from early in the morning.

The farmer is lazy all day, lazy all day, lazy all day.

The farmer is lazy all day from early in the morning.

Farmer Duck irons the clothes, irons the clothes, irons the clothes.

Farmer Duck irons the clothes from early in the morning.

• Ask the students to think of more descriptive words to complete additional verses. 
Use the examples below if necessary.

The sheep on the farm....

The cow on the farm....

• Ask the students to think of other things from the story Farmer Duck that they can 
describe to create new verses. Be sure to have them include descriptive words.
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