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Foreword

In the early 1980s, the Success for All Foundation developed an elementary-level 
reading and writing program called Cooperative Learning Integrated Reading and 

Composition, or CIRC. CIRC was designed to use the research-proven power of  
cooperative learning in reading and writing instruction in grades 3–5. Research proved 
that CIRC demonstrated consistent, positive effects on student achievement in both 
reading and writing. In the 1990s, the process was modified to use regrouping across 
classes and grades and became known as Beyond the Basics, which proved to be  
equally powerful in improving student achievement in reading and writing. Over the 
years, input from thousands of teachers has been collected and put to use to make 
this powerful process easier for teachers to use in the classroom. Reading Wings 5th 
Edition, described in this guide, is the result. 

Today Reading Wings is the upper-elementary reading program used in Success  
for All schools to serve the needs of students reading at the second-grade level and 
beyond. As a comprehensive curriculum, it provides a collection of powerful  
instructional processes that engage students in their reading skills and encourages  
cognitive elaboration. 

This guide explains:

	• instructional processes, such as cooperative learning and the Cycle of Effective 
Instruction, curriculum, and assessment;

	• lesson basics; and

	• the professional-development resources available for Reading Wings teachers. 

Companion pieces to this guide that include valuable information for successful  
implementation are:

	• Reading Wings 5th Edition Software User’s Guide;

	• Reading Wings 5th Edition Online Resources  
(https://resources.successforall.org) 

Together these will answer your questions about Reading Wings 5th Edition and  
provide you with an online community to further enhance your professional  
development and ensuing classroom instruction.
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The Basics
Introduction

A Comprehensive Reading Program

Desired Student Outcomes

The Cycle of Effective Instruction in Reading Wings
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Introduction

Before you can successfully implement Reading Wings, you must understand the 
key concepts. This section of the guide will introduce you to the program’s  

structure, components, and materials. The ideas and terms introduced here will be 
used throughout the rest of the guide to help you refine your understanding and build 
upon what you learn in the program-introduction workshop.
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A Comprehensive Reading Program

RESEARCH
	• Anchored to research by Dr. Robert Slavin and his colleagues at Johns Hopkins 

University on the practice and effectiveness of cooperative-learning strategies.

	• Integrates the most recent research in reading and writing.

	• https://www.successforall.org/results/evidence-for-success/

	• https://www.successforall.org/results/research-archive/

COOPERATIVE LEARNING
	• Students work together to learn by building cooperative,  

interdependent relationships.

	• They experience positive effects on academic achievement, interethnic  
relationships, development of English proficiency, acceptance of mainstreamed 
academically handicapped students, self-esteem, liking of self and others, and 
attitudes toward school and teachers.

	• Provides the scaffold for Reading Wings 5th Edition instruction.

THE CYCLE OF EFFECTIVE INSTRUCTION
	• Organizes and integrates research-proven practices into instructional model.

	• Steers the teaching and learning of the skills and knowledge that  
encompass reading.

ASSESSMENT
	• Includes assessments used to track student progress in vocabulary, phonics (level 

2), fluency, comprehension, and use of monitoring strategies.

	• Provides students and teachers with feedback and opportunities to revise their 
performance of the desired student outcomes.

MATERIALS
	• Composed of instructional and learning processes and routines.

	• Supported by detailed lesson guides and student materials.
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Desired Student Outcomes

The Reading Wings desired student outcomes are critical to reading development. 
Instruction throughout the program focuses on these outcomes in instruction and 
teamwork. The daily activities and routines that are included in the instructional  
process support the development of these outcomes.

ORAL LANGUAGE AND VOCABULARY
	• Express ideas clearly and concisely during in-depth discussion.

	• Use grade-level vocabulary in discussion.

	• Learn new vocabulary through reading and discussion.

WORD-RECOGNITION SKILLS
	• Recognize word errors.

	• Recognize sight vocabulary.

	• Reread to assist with word recognition.

	• Use phonetic clues and blend sounds.

	• Use structural clues (including syllabic clues), and chunk word parts.

FLUENCY
	• Read with rapid recognition.

	• Read sentences and phrases smoothly, accurately, and with expression.

	• Use appropriate emphasis and inflection.

	• Read without losing place or skipping words.

READING COMPREHENSION: LITERATURE AND INFORMATIONAL TEXT
	• Clarify

	• Summarize

	• Predict

	• Question

WRITING: SENTENCE-LEVEL AND PARAGRAPH RESPONSES
	• Write with clarity of organization.

	• Present a clear topic.

	• Make clear text connections.

	• Include a conclusion.

	• Write with elaboration.

	• Respond completely.

	• Relate details to topic.

	• Connect supportive text. 
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The Cycle of Effective Instruction in  
Reading Wings

The Cycle of Effective Instruction is the teaching model that drives Reading Wings 
teacher instruction and student learning by combining the best direct instructional 
practices with cooperative learning.

ACTIVE INSTRUCTION
During active instruction, the teacher models the lesson’s reading, the Word Power 
skill,  strategies and the writing objectives and then guides students’ practice. The 
teacher uses Think Alouds and cooperative-learning structures to facilitate the  
practice and discussion of the objectives.

The teacher also provides substantive feedback to guide student thinking. Active  
instruction is used during:

	• Big Question

	• Team Cooperation Goal

	• Set the Stage

	• Vocabulary

	• Using the Targeted Skill/Text Review

	• Listening Comprehension

	• Preview Team Talk

	• Fluency

	• Word Power

	• Adventures in Writing

Active Instruction
• Teach
• Model
• Guide Practice

Teamwork
• Prompt
• Reinforce

Assessment
• Monitor
• Assess

Celebration
• Recognize
• Celebrate

Effective 
Instruction

The Cycle of
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PARTNER/TEAM PRACTICE
During these practice sections of the lessons, students work with partners or  
teammates to master objectives. The goal of partnerships and teamwork is to help  
each student understand and then demonstrate the lesson objectives during class  
discussions. In doing so, students help prepare one another not only for discussion, but 
also for individual assessment. Partner/Team Practice is used during:

	• Vocabulary

	• Partner Reading

	• Team Discussion

	• Class Discussion

	• Fluency in Five

	• Word Power

	• Adventures in Writing

ASSESSMENT
Students are individually assessed on comprehension and word-study skills. Their  
performance on these assessments is monitored and tracked to determine their  
mastery and progress over a period of time. All data is collected in the Teacher  
Portal, which provides useful reports on student progress. These assessments include 
the following:

	• Comprehension test

	• Vocabulary test

	• Adventures in Writing assignment

	• Formal fluency score (wcpm)

CELEBRATION
Teams are recognized for their achievements through the Team Celebration Points 
poster, on their team score sheets from the previous cycle, which contain their status 
levels, and through receipt of team certificates. Teams can see the importance of  
working together by looking at their progress on the Team Celebration Points poster.

	• Success Review and Keeping Score

	• Team celebration 
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Getting Started: Cooperative 
Learning in Reading Wings

Introduction

The Central Concepts of Cooperative Learning in Reading Wings

Cooperative Learning Techniques

Building Teamwork: Creating Teams

Teaching Teamwork: Teaching the Team Cooperation Goals 

Managing Teamwork: Using Signals and Structures

Motivating Students and Evaluating Teamwork:  
Using the Team Score Sheet

Celebrating Teamwork: Awarding Certificates
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Introduction

The basis of student progress in Reading Wings is cooperative learning. Cooperative 
learning refers to a set of instructional methods in which students work in small, 

mixed-ability learning teams to achieve a common goal. The students in each team are 
responsible not only for their own learning, but also for helping teammates learn.

Dr. Robert Slavin and his colleagues at Johns Hopkins University have dedicated the 
past thirty-five years to the research and development of cooperative-learning  
methods. To ensure that each team member values the learning goal, teamwork, and 
the team’s success in achieving the learning goal, their research concluded that the 
following three central concepts must be present:

	• individual accountability;

	• equal opportunities for success;

	• team recognition. 

These interrelated concepts increase motivation and student engagement by providing 
opportunities for cognitive elaboration, increasing opportunities to develop  
appropriate experiences, and increasing social cohesion. Cooperative learning offers 
opportunities for students to discuss, share ideas, organize their thoughts, and work 
with other students. It lets them try out new ideas in a small group before speaking to 
the whole class or finishing a written product. Research shows that such opportunities 
for cognitive rehearsal, clarifying, and reteaching have a positive effect on academic 
achievement. Implemented consistently in your classroom, cooperative learning  
establishes routines that make it comfortable for students to explain their thinking to 
others and lay a strong foundation for strategy learning.

Further, research has shown that using cooperative learning in the classroom has 
positive effects on academic achievement, student relationships, the development of 
English proficiency, acceptance of mainstreamed students with learning disabilities, 
self-esteem, liking of self and others, and attitudes toward school and teachers.

Positive interdependence is an essential feature of cooperative the Reading Wings 
curriculum. In this section, you will learn how to build effective teams, facilitate and 
reward teamwork, and what effective cooperative learning looks like in the Reading 
Wings classroom.
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The Central Concepts of Cooperative Learning 
in Reading Wings

The central concepts of cooperative learning are prominent in Reading Wings.

TEAM RECOGNITION
	• Teams receive team celebration points for quality responses, fluent reading, and 

good meaningful sentences from a Random Reporter throughout the lessons.

	• Team celebration points are tallied publicly on a classroom poster so teams can 
see their success

Individual  
Accountability

Equal  
Opportunities  
for Success

Team 
Recognition

Last Lesson-Cycle Results for: It's Raining Pigs & Noodles (Start Date: 10/16/2023) 

 
 

 

 

 
Team Score Sheet 

Team: The Flying Falcons 
 

Julio Bloom (1) 
 

 

Kenzie Youline (4) 
 

 

Max Coyle (2) 
 

 

Sofia Harris (3) 
 

 

 

 
 

 

+ + ÷3+ = 
 
 
 

 

 
 

Strategy Target: 
Clarifying - Literature: Reread - Sentence Level 

Vocabulary Vault 
 

 
 

Team Cooperation Goal: 
Everyone Participates: Role cards, talking chips, or equity sticks used 
well Book Club 

 

 
 

Write Your Team Improvement Goal: 

WWoorrdd  PPoowweerr  tteesstt  

 

Challenge Scores Day 1 Day 2 Day 3 Day 4 Day 5 Team Celebration Points 
Reminder 

Team Cooperation 
Random Reporter 
Strategy Use 
Team Talk 
Summary 
Fluency 
Meaningful Sentences 
Two-Minute Edit 
Adventures in Writing 
Vocabulary Vault 
Read and Respond 
Graphic Organizer 
Word Power 

Strategy Use 80 80 80 80 80 

Team Talk (Spoken) 80 90 90 80  

Team Talk (Written) 90 90 90 80  

Summary    90  

Fluency  90 80 90  

Meaningful Sentences  80 90 100  
 

Tally Boxes for Team Celebration 
Points Day 7 Day 1 Day 2 Day 3 Day 4 Day 5 Day 6 

Collect team points here. Remind 
your teacher to add them to the 
poster at the end of each day. 

|||| | |||| |||| 

|||| 

|||| 

||| 

|||| || |||| | |||| 

|||| | 

 

New Lesson-Cycle for: The Wump World (Start Date: 10/23/2023) 

 

Comprehension 74 
Word Power 88 
Adventures-in-Writing 78 

Average Score 80 

 

Strategy Use 80 
Team Talk (spoken) 80 
Team Talk (written) 80 

 0 
Fluency 80 
Meaningful Sentences 70 

Average Score 78 

 

80 

 

 
 

Score 79 

hhoorrddee  

ddeemmaannddiinngg  

ffrreennzzyy  

ggaatthheerreedd  

Team Goal: 
Meaningful sentences 

Good 
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	• Teams receive points for their challenge scores, which are based on rubrics, that 
they then add to their team score sheets.

	• Teams receive super, great, or good certificates based on cycle results, and the 
results are also printed on their team score sheets. They also receive stickers to 
add to the classroom poster so they can watch their success grow.

3/12/24, 12:29 PM Student Certificates

about:blank 1/13

Lesson: The Wump World
Teacher: Sally Anderson

The Flying Falcons

Julio Bloom
Challenge Scores End of Cycle Scores

Team
Celebration

(70,80,90,100) (1-100) (70,80,90,100)

Strategy
Use

Team Talk
(Spoken)

Team Talk
(Written)

Summary Fluency
(Rubric)

Meaningful
Sentences

Comprehension
Test

Word Power
Test

Adventures in
Writing

Score

80 80 90 90 73 80 96 90

Good Team = 70-79
Great Team = 80-89
Super Team = 90 and above

Our team's goal was to improve
our team average for

Meaningful Sentences Team Average: 96
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INDIVIDUAL ACCOUNTABILITY
	• Students earn individual scores for their responses to challenge scores, fluency, 

and meaningful sentences. As teams add scores to the team score sheet, teachers 
add individual scores to the teacher cycle record form.

	• Students earn individual points for writing activities.

	• Teachers monitor individual student fluency rate, or word count per minute, in 
addition to Book Club presentations and homework based on  
self-selected reading.

	• Students earn individual scores for a comprehension test and a vocabulary test at 
the end of each cycle.

	• Teachers input data from the teacher cycle record form into the Teacher Portal 
to generate reports that track short- and long-term progress for the class and 
individual students.

© 2024 Success for All Foundation  

Reading Wings 5th Edition Cycle Results | Lesson Title | Date 
 

School Year:  

Teacher:  

Grading Period:  

Class Period:   | Reading 

Strategy/Sub-strategy:  

Reading Objective:  

Writing Objective:  

Team Cooperation Goal:  

Team Cooperation Goal Behavior:  
 

 

 
Challenge Scores 

70, 80, 90, 100 
Self-Selected 

Reading 
End of Cycle Scores 

1–100 
Team 
Goal 
Met 

Fluency 
Final Team 
Celebration 

Score 
70, 80, 90, 100 

Final 
Team 

Average 

 Clarifying- 
Literature 

Team Talk 
(Spoken) 

Team Talk 
(Written) Summary Fluency 

Rubric 
Meaningful 
Sentences 

Read and 
Respond 

Book 
Club 

Comprehension 
Test 

Targeted 
Skill Test 
Question 

Word 
Power 
Test 

Adventures 
in Writing 

Team 
Goal 
Met 

Fluency 
WCPM 

Final Team 
Celebration 

Score 
Score 

Team 
Name 

                

                 

                 

                 

                 
Team 
Average                 

Team 
Name 

                

                 

                 

                 

                 

Team 
Average                 

Team 
Name 

                

                 

                 

                 

                 

Team 
Average                 
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EQUAL OPPORTUNITIES FOR SUCCESS
	• Teams and individuals strive toward common standards for equal opportunities  

to succeed.

	• Teams set goals for improvement before the beginning of the next cycle. All 
teams can earn bonus points by meeting their team goal.

	• Teachers use data tools to monitor which individuals have scores for various  
components, and to determine which students to collect data from.

	• Rubrics direct students to ask the teacher for another chance if they have not yet 
reached specific standards.
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Cooperative Learning Techniques

In the printed teacher editions, icons placed in the margin denote when to use the  
cooperative-learning techniques. In the interactive software lessons, matching buttons 
appear as cues. You can also use these techniques at other times, whenever you think it 
will help students better understand the concept that you are presenting. 

THINK-PAIR-SHARE
Think-Pair-Share is a simple questioning technique that keeps all students involved in 
class discussions and gives every student a chance to answer every question. It takes 
the fear out of discussion by allowing students to think carefully about their answers 
and talk about them with a partner before responding to the class.

	• Pose a question, and then instruct students to think of the answer on their own.

	• Ask students to pair with their partners to reach consensus on an answer.

	• Have students share their agreed-upon answers with the class.

TEAM HUDDLE
Team Huddle is a technique that allows the opportunity for students to process  
information and discuss answers to questions in teams before sharing with the  
whole group.

	• Pose a question or give instructions for a brief task.

	• Ask teams to work together to discuss the question and reach consensus on an 
answer or complete the task.

	• Use Random Reporter to have students share their answers.

RANDOM REPORTER
Random Reporter is an easy-to-use technique that is effective for answering questions 
at all levels of difficulty. It prompts team interdependence because no one knows who 
will be called on to answer a question. Teammates have to prepare each member of the 
team to successfully answer the question if his or her number is called.

	• Number students in their teams.

	• Pose a question, and then instruct students to talk about it in their teams.

	• Prompt teammates to help one another with the answer.

	• Call a random number, and then ask students with that number to respond. 

Software lessons include a spinner that appears when you click on the Random  
Reporter button. This spinner randomly selects a number.
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Building Teamwork: Creating Teams

Form student teams before Reading Wings class begins. For assistance in  
forming teams,

	• go to the Teacher Portal at https://teacherportal.successforall.org/; or

	• use the team creation activity worksheets available in the appendix of this guide.

Teams are teacher selected.
	• Assign teams before your first Reading Wings class.

	• Ensure that each teammate’s characteristics and abilities complement the other 
teammates to maximize learning.

Teams consist of four or five members.
	• Assign each student a partner for partner activities.

	• Form a partnership of three students if you have an uneven number of students.

	• Create learning teams by combining two partnerships, or one partnership and  
a triad.

	• Assign each student a number from one to four (or five, as necessary) for  
Random Reporter.

Teams are heterogeneous.
	• Students in a reading group have similar mastery levels, but teams should be as 

heterogeneous as possible.

	• When forming teams, consider student ability, ethnicity, gender, motivational 
level, personality, language proficiency, absenteeism, and other possible factors.

	• Within a team, students should have varying degrees of past performance so they 
can effectively learn from one another.

Teams stay together for an extended period of time.
	• Teams should stay together for four to eight weeks.

	• If you find it necessary to make changes within the teams, the changes should 
occur within the first week of forming teams.

	• Long-term investment helps students work out differences and learn to trust and 
help one another within a safe, collaborative environment.

	• Assign new teams after four to eight weeks to provide students with the  
opportunity to know and work with other children.

Teams need to build team identity and unity.
	• Whenever you form new teams, use a team-building activity to build team unity.

	• Make sure new teams choose new team names, and then add them to the  
classroom poster.

	• Make sure students know that every team member has a say, each team member 
must consent to a decision, and no team member should consent unless he or she 
agrees with the decision.

 
 

A video introduction to 
teamwork, “Working
Together,” appears in the 
first day of Reading Wings 
instruction. A team-building 
activity is also included in 
the first lesson taught in all 
Reading Wings classrooms: 
Clarifying Sticky Situations 
(levels 2 and 3) or  
Clarifying Sticky Situations 
with the Strategy Spies 
(levels 4–6).
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Teaching Teamwork: Teaching the Team  
Cooperation Goals

It is essential that students are aware of and understand your expectations for positive 
teamwork. The five team cooperation goals identify behaviors that are important for 
building positive and productive team interactions.

The Savvy Reader—Clarifying lessons include video introductions to each of these 
goals. Each lesson after that specifies a particular goal that you may change depending 
on your students’ needs. The team cooperation goal for the cycle is noted on the team 
score sheet.

Video introductions to the 
team cooperation goals 
appear in Clarifying Sticky 
Situations (levels 2 and 3) 
and Clarifying Sticky  
Situations with the  
Strategy Spies (levels 4–6).

Day 2:
Practice Active Listening 
and Explain Your Ideas/ 
Tell Why

Day 3:
Help and Encourage Others 
and Everyone Participates

Day 4:
Complete Tasks

Last Lesson-Cycle Results for: It's Raining Pigs & Noodles (Start Date: 10/16/2023) 

 
 

 

 

 
Team Score Sheet 

Team: The Flying Falcons 
 

Julio Bloom (1) 
 

 

Kenzie Youline (4) 
 

 

Max Coyle (2) 
 

 

Sofia Harris (3) 
 

 

 

 
 

 

+ + ÷3+ = 
 
 
 

 

 
 

Strategy Target: 
Clarifying - Literature: Reread - Sentence Level 

Vocabulary Vault 
 

 
 

Team Cooperation Goal: 
Everyone Participates: Role cards, talking chips, or equity sticks used 
well Book Club 

 

 
 

Write Your Team Improvement Goal: 

WWoorrdd  PPoowweerr  tteesstt  

 

Challenge Scores Day 1 Day 2 Day 3 Day 4 Day 5 Team Celebration Points 
Reminder 

Team Cooperation 
Random Reporter 
Strategy Use 
Team Talk 
Summary 
Fluency 
Meaningful Sentences 
Two-Minute Edit 
Adventures in Writing 
Vocabulary Vault 
Read and Respond 
Graphic Organizer 
Word Power 

Strategy Use 80 80 80 80 80 

Team Talk (Spoken) 80 90 90 80  

Team Talk (Written) 90 90 90 80  

Summary    90  

Fluency  90 80 90  

Meaningful Sentences  80 90 100  
 

Tally Boxes for Team Celebration 
Points Day 7 Day 1 Day 2 Day 3 Day 4 Day 5 Day 6 

Collect team points here. Remind 
your teacher to add them to the 
poster at the end of each day. 

|||| | |||| |||| 

|||| 

|||| 

||| 

|||| || |||| | |||| 

|||| | 

 

New Lesson-Cycle for: The Wump World (Start Date: 10/23/2023) 

 

Comprehension 74 
Word Power 88 
Adventures-in-Writing 78 

Average Score 80 

 

Strategy Use 80 
Team Talk (spoken) 80 
Team Talk (written) 80 

 0 
Fluency 80 
Meaningful Sentences 70 

Average Score 78 

 

80 

 

 
 

Score 79 

hhoorrddee  

ddeemmaannddiinngg  

ffrreennzzyy  

ggaatthheerreedd  

Team Goal: 
Meaningful sentences 

Good 

• Practice Active Listening
• Help and Encourage Others
• Everyone Participates
• Explain Your Ideas/Tell Why
• Complete Tasks
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To build effective teamwork, you will need to continually teach each of these behaviors, 
provide feedback to students when they use the team cooperation goals, and award 
team celebration points for effective use of the team cooperation goals. By focusing 
on a single behavior at a time and having team celebration points tied to this targeted 
behavior, you will create a class culture of cooperation.

	• Focus students’ attention on a particular goal during each cycle using a Looks 
Like/ Sounds Like chart. Spend time discussing what the behavior actually looks 
like, sounds like, and even what it feels like, so students can visualize it and com-
pare it to their own behavior. Engage students in building and adding to these 
charts. Refer students to these charts when necessary.

Team Cooperation Goals and Related Behaviors
Practice Active 
Listening

• Look at the speaker.
• Stay with the group.
• Acknowledge others.
• Request additional information.
• Restate ideas.
• Use “I” statements.

• Concentrate.
• Paraphrase.
• Extend another’s response.
• Generate questions.
• Challenge ideas, not people.

Explain Your 
Ideas/Tell Why

• Give information or ideas.
•  Elaborate on own ideas and those 

of others.
• Tell why and/or how.

• Give personal evidence.
•  Relate past learning to 

present learning.
• Give textual evidence.

Complete Tasks • Restate tasks.
• Stay on task.
• Complete individual tasks.
• Check partner’s work.
• Follow directions.
• Use student routines.

• Call attention to time limits.
•  Restate goal or purpose 

of assignment.
• Use rubrics to check work.
•  Avoid off‑task behaviors (arguing, 

telling jokes).

Everyone 
Participates

• Take turns.
• All team members contribute.
•  Use role cards, talking chips, or 

equity sticks well.

•  Rotate role of discussion facilitator.
•  Integrate all ideas into a 

single response.

Help and 
Encourage 
Others

• Use first names.
• Talk in a soft voice.
• Share materials.
• Help everyone on the team learn.
• Offer encouraging words.
•  Help peers do things 

for themselves.
• Find out what peers think.
• Invite one another to participate.

•  Acknowledge one another’s 
contributions and ideas.

• Restate directions for activity.
•  Summarize what has been read 

and/or discussed.
•  Seek accuracy by calling  

attention to ideas or facts 
summarized incorrectly.

•  Seek clever ways to remember 
important ideas and facts.

•  Request that team members use 
Think Alouds.

•  Refer teammates to specific 
strategies they might use.

• Ask for justification.
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	• Look for evidence of these behaviors by listening to team conversations and 
students’ thinking. When you see students demonstrating the desired behaviors, 
be sure to praise them. Be as specific as possible, such as, “Great job helping and 
encouraging each other! I like how you gave a hint instead of just giving away the 
answer. That’s exactly the kind of helping that I’m looking for.” Refer to the Looks 
Like/Sounds Like chart for emphasis on the expectations.

	• Award team celebration points for effective use of the team cooperation goals and 
behaviors. This will help students see the value of effective teamwork. Frequent 
and consistent teaching, modeling, prompting, and reinforcement of these goals 
and goal-based skills will help students learn to work cooperatively. 
 
 

Managing Teamwork: Using Signals  
and Structures

Effective teamwork means your students will interact, move, create, and discuss. To 
assist in the management of the amazing synergy created through cooperative  
learning, simple management signals and structures can be used. These signals and 
structures provide you and your students with a set of directives to ease transitions in 
your classroom. With routine use, students should grow accustomed to these signals 
and structures and respond quickly with minimal support.

ZERO NOISE SIGNAL
	• Use it to stop conversations and get students’ attention.

	• Silently raise your hand.

	• Teach students to stop talking when they see the signal.

	• Teach them to stop talking, raise their hands, and be ready to listen when they 
see the signal.

ACTIVE-LISTENING SIGNAL
	• Use it to focus attention on the speaker.

	• Raise your hand, and form a “V” with two fingers.

THINK TIME
	• Use it to prompt students to think before answering, as in the first step of  

Think-Pair-Share.

	• Point to your temple, and pause.

	• Prompt students 

MY TURN, YOUR TURN
	• Use it to cue turn-taking.

	• Point to your chest, and then say “My Turn,” indicating students should be paying 
attention to you.

	• Extend your hand toward the class, and then say “Your Turn,” indicating that it is 
students’ turn.
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WHOLE-GROUP RESPONSE
	• Use it when you want the class to answer in unison.

	• Extend a hand toward the class to prompt their answer.

THUMBS UP
	• Use it to have students show that they have completed a discussion/task or to 

show consensus.

	• Tell students to put their thumbs up when they are ready or they agree.

PARTNER PYRAMID
	• Use it to have students show when they are ready.

	• Tell partners to hold their hands in the air in a pyramid.

1-2-3 MOVE
	• Use it when students need to move from one location to another.

	• Signal “one.” Tell students to gather materials.

	• Signal “two.” Tell students to stand and push in their chairs.

	• Signal “three.” Tell students to move to the new location and sit down.

ASK THREE BEFORE ME
	• Use it to build partner and team interdependence.

	• Teach students to ask their partners a question.

	• If a partner cannot answer, teach students to ask their teammates.

	• Tell them to only ask you after they have asked three people, none of whom could 
help them.
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Motivating Students and Evaluating Teamwork:  
Using the Team Score Sheet

The team score sheet empowers students to take control of their own learning and 
motivates students to be effective teammates with individual accountability. Team 
score sheets can be printed from the Teacher Portal and are handed out to each team 
at the end of the prior cycle. They help teams keep track of their progress and motivate 
students to continue to do their best.

TEAM GOAL SETTING
Team goal setting emphasizes the interdependence of team members because they 
must help one another learn effectively to earn a bonus toward their team score.  
Before the new cycle, teams review their previous cycle’s team scores at the top of their 
team score sheets (A). Teams choose an area on which they will focus based on their 
review of scores. Teams receive a bonus (B) if their team average in their goal area 
improves over the prior week’s score. By setting team goals, students better realize how 
they can improve their work and their scores together.

To have teams set goals effectively, the teacher should:

	• hand out the cycle’s team score sheets;

	• celebrate teams who met their goals for the cycle;

	• point to the previous cycles averages on the team score sheets;

	• guide the teams to choose a goal area based on those averages;

	• ask teams to write their team improvement goal in the space provided on the 
team score sheet; and

	• record each team’s goal on the teacher cycle record form.

CHALLENGE SCORES
Challenge scores (C) result when teams work together and earn points through a  
Random Reporter. The process of team debriefing and collaborating for the best  
answer to share with the class helps to build team unity. Using Random Report  
motivates all team members to actively participate in discussions and prepare to  
answer for their team to earn points. In addition to earning challenge scores for the 
team, students’ individual progress is tracked on the teacher cycle record form.

TEAM CELEBRATION POINTS
Team celebration points (D) are a reward for effective teamwork and exemplary  
Random Reporter responses. Teachers can award points to teams as they complete 
their team discussions, during the class debriefing, or at other lesson points when they 
observe effective teamwork. As points are awarded, teams tally them on the bottom 
of their team score sheets, and the teacher adds the daily totals to a classroom poster. 
The teacher uses an overlay to determine a team celebration score for each team based 
on the top-scoring team’s score.

Last Lesson-Cycle Results for: It's Raining Pigs & Noodles (Start Date: 10/16/2023) 

 
 

Team Score Sheet 

Team: The Flying Falcons 
 

Julio Bloom (1) 
 

 

Kenzie Youline (4) 
 

 

Max Coyle (2) 
 

 

Sofia Harris (3) 
 

 

 

 
 

 

+ + ÷3+ = 
 
 
 

 

 
 

Strategy Target: 
Clarifying - Literature: Reread - Sentence Level 

Vocabulary Vault 
 

 
 

Team Cooperation Goal: 
Everyone Participates: Role cards, talking chips, or equity sticks used 
well Book Club 

 

 
 

Write Your Team Improvement Goal: 

WWoorrdd  PPoowweerr  tteesstt  

 

Challenge Scores Day 1 Day 2 Day 3 Day 4 Day 5 Team Celebration Points 
Reminder 

Team Cooperation 
Random Reporter 
Strategy Use 
Team Talk 
Summary 
Fluency 
Meaningful Sentences 
Two-Minute Edit 
Adventures in Writing 
Vocabulary Vault 
Read and Respond 
Graphic Organizer 
Word Power 

Strategy Use 80 80 80 80 80 

Team Talk (Spoken) 80 90 90 80  

Team Talk (Written) 90 90 90 80  

Summary    90  

Fluency  90 80 90  

Meaningful Sentences  80 90 100  
 

Tally Boxes for Team Celebration 
Points Day 7 Day 1 Day 2 Day 3 Day 4 Day 5 Day 6 

Collect team points here. Remind 
your teacher to add them to the 
poster at the end of each day. 

|||| | |||| |||| 

|||| 

|||| 

||| 

|||| || |||| | |||| 

|||| | 

 

New Lesson-Cycle for: The Wump World (Start Date: 10/23/2023) 

 

Comprehension 74 
Word Power 88 
Adventures-in-Writing 78 

Average Score 80 

 

Strategy Use 80 
Team Talk (spoken) 80 
Team Talk (written) 80 

0 
Fluency 80 
Meaningful Sentences 70 

Average Score 78 

 

80 

 

 
 

Score 79 

hhoorrddee  

ddeemmaannddiinngg  

ffrreennzzyy  

ggaatthheerreedd  

Team Goal: 
Meaningful sentences 

Good 

A

B

C

D

Team Celebration  
Points Reminder:

	• Team Cooperation
	• Random Reporter
	• Strategy Use
	• Team Talk Spoken
	• Team Talk Written
	• Fluency
	• Meaningful Sentences
	• Two-Minute Edit
	• Vocabulary Vault
	• Read and Respond
	• Graphic Organizer
	• Word Power
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Motivating Students and Evaluating Teamwork:  
Using the Team Score Sheet

The team score sheet empowers students to take control of their own learning and 
motivates students to be effective teammates with individual accountability. Team 
score sheets can be printed from the Teacher Portal and are handed out to each team 
at the end of the prior cycle. They help teams keep track of their progress and motivate 
students to continue to do their best.

TEAM GOAL SETTING
Team goal setting emphasizes the interdependence of team members because they 
must help one another learn effectively to earn a bonus toward their team score.  
Before the new cycle, teams review their previous cycle’s team scores at the top of their 
team score sheets (A). Teams choose an area on which they will focus based on their 
review of scores. Teams receive a bonus (B) if their team average in their goal area 
improves over the prior week’s score. By setting team goals, students better realize how 
they can improve their work and their scores together.

To have teams set goals effectively, the teacher should:

	• hand out the cycle’s team score sheets;

	• celebrate teams who met their goals for the cycle;

	• point to the previous cycles averages on the team score sheets;

	• guide the teams to choose a goal area based on those averages;

	• ask teams to write their team improvement goal in the space provided on the 
team score sheet; and

	• record each team’s goal on the teacher cycle record form.

CHALLENGE SCORES
Challenge scores (C) result when teams work together and earn points through a  
Random Reporter. The process of team debriefing and collaborating for the best  
answer to share with the class helps to build team unity. Using Random Report  
motivates all team members to actively participate in discussions and prepare to  
answer for their team to earn points. In addition to earning challenge scores for the 
team, students’ individual progress is tracked on the teacher cycle record form.

TEAM CELEBRATION POINTS
Team celebration points (D) are a reward for effective teamwork and exemplary  
Random Reporter responses. Teachers can award points to teams as they complete 
their team discussions, during the class debriefing, or at other lesson points when they 
observe effective teamwork. As points are awarded, teams tally them on the bottom 
of their team score sheets, and the teacher adds the daily totals to a classroom poster. 
The teacher uses an overlay to determine a team celebration score for each team based 
on the top-scoring team’s score.

Last Lesson-Cycle Results for: It's Raining Pigs & Noodles (Start Date: 10/16/2023) 

 
 

Team Score Sheet 

Team: The Flying Falcons 
 

Julio Bloom (1) 
 

 

Kenzie Youline (4) 
 

 

Max Coyle (2) 
 

 

Sofia Harris (3) 
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Strategy Target: 
Clarifying - Literature: Reread - Sentence Level 

Vocabulary Vault 
 

 
 

Team Cooperation Goal: 
Everyone Participates: Role cards, talking chips, or equity sticks used 
well Book Club 

 

 
 

Write Your Team Improvement Goal: 

WWoorrdd  PPoowweerr  tteesstt  

 

Challenge Scores Day 1 Day 2 Day 3 Day 4 Day 5 Team Celebration Points 
Reminder 

Team Cooperation 
Random Reporter 
Strategy Use 
Team Talk 
Summary 
Fluency 
Meaningful Sentences 
Two-Minute Edit 
Adventures in Writing 
Vocabulary Vault 
Read and Respond 
Graphic Organizer 
Word Power 

Strategy Use 80 80 80 80 80 

Team Talk (Spoken) 80 90 90 80  

Team Talk (Written) 90 90 90 80  

Summary    90  

Fluency  90 80 90  

Meaningful Sentences  80 90 100  
 

Tally Boxes for Team Celebration 
Points Day 7 Day 1 Day 2 Day 3 Day 4 Day 5 Day 6 

Collect team points here. Remind 
your teacher to add them to the 
poster at the end of each day. 

|||| | |||| |||| 

|||| 

|||| 

||| 

|||| || |||| | |||| 

|||| | 

 

New Lesson-Cycle for: The Wump World (Start Date: 10/23/2023) 

 

Comprehension 74 
Word Power 88 
Adventures-in-Writing 78 

Average Score 80 

 

Strategy Use 80 
Team Talk (spoken) 80 
Team Talk (written) 80 

0 
Fluency 80 
Meaningful Sentences 70 

Average Score 78 

 

80 

 

 
 

Score 79 

hhoorrddee  

ddeemmaannddiinngg  

ffrreennzzyy  

ggaatthheerreedd  

Team Goal: 
Meaningful sentences 

Good 

A

B

C

D

Team Celebration  
Points Reminder:

	• Team Cooperation
	• Random Reporter
	• Strategy Use
	• Team Talk Spoken
	• Team Talk Written
	• Fluency
	• Meaningful Sentences
	• Two-Minute Edit
	• Vocabulary Vault
	• Read and Respond
	• Graphic Organizer
	• Word Power

For more information on 
the Teacher Portal, data 
tools, and reports, see the 
Data Management section.
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The public display of points shows all students in the class how effective teamwork 
increases their chances of becoming a super team. Team celebration scores factor 
into final team scores and affect team status of super, great, or good. The team status 
is printed on the subsequent cycle’s team score sheet (A) and the teacher adds super, 
great, or good stickers to the classroom poster (B) so teams can see their successes 
over time

. Last Lesson-Cycle Results for: It's Raining Pigs & Noodles (Start Date: 10/16/2023) 
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Strategy Target: 
Clarifying - Literature: Reread - Sentence Level 

Vocabulary Vault 
 

 
 

Team Cooperation Goal: 
Everyone Participates: Role cards, talking chips, or equity sticks used 
well Book Club 

 

 
 

Write Your Team Improvement Goal: 

WWoorrdd  PPoowweerr  tteesstt  

 

Challenge Scores Day 1 Day 2 Day 3 Day 4 Day 5 Team Celebration Points 
Reminder 

Team Cooperation 
Random Reporter 
Strategy Use 
Team Talk 
Summary 
Fluency 
Meaningful Sentences 
Two-Minute Edit 
Adventures in Writing 
Vocabulary Vault 
Read and Respond 
Graphic Organizer 
Word Power 

Strategy Use 80 80 80 80 80 

Team Talk (Spoken) 80 90 90 80  

Team Talk (Written) 90 90 90 80  

Summary    90  

Fluency  90 80 90  

Meaningful Sentences  80 90 100  
 

Tally Boxes for Team Celebration 
Points Day 7 Day 1 Day 2 Day 3 Day 4 Day 5 Day 6 

Collect team points here. Remind 
your teacher to add them to the 
poster at the end of each day. 
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New Lesson-Cycle for: The Wump World (Start Date: 10/23/2023) 

 

Comprehension 74 
Word Power 88 
Adventures-in-Writing 78 

Average Score 80 

 

Strategy Use 80 
Team Talk (spoken) 80 
Team Talk (written) 80 

 0 
Fluency 80 
Meaningful Sentences 70 

Average Score 78 
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Score 79 
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Good 
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100 point band

90 point band

80 point band
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Celebrating Teamwork: Awarding Certificates

At the end of each cycle, each team’s final averaged score is computed based on indi-
vidual achievement averages, bonus points for the team goal, teamwork averages, and 
the team celebration score.

Teams receive certificates and notification of their good, great, or super team status on 
their team score sheets.

Team recognition and celebration provide important reinforcement for teams.  
Celebrate and acknowledge each team’s success during Success Review and Keeping 
Score on the last day of every cycle. During the ceremony, encourage teams to give 
their team cheers and handshakes, applaud one another, or show other appreciation 
for teamwork. Add the super, great, and good stickers to each team’s column on the 
Team Celebration Points poster.

In addition to the certificates and stickers, provide some additional rewards for super 
teams. They can be simple, but also meaningful and fun, rewards for your students 
(e.g., stickers, snacks, classroom privileges). If all the teams do well, you may reward 
the entire class. These team rewards will keep the teamwork momentum going in  
the classroom.

3/12/24, 12:29 PM Student Certificates

about:blank 1/13

Lesson: The Wump World
Teacher: Sally Anderson

The Flying Falcons

Julio Bloom
Challenge Scores End of Cycle Scores

Team
Celebration

(70,80,90,100) (1-100) (70,80,90,100)

Strategy
Use

Team Talk
(Spoken)

Team Talk
(Written)

Summary Fluency
(Rubric)

Meaningful
Sentences

Comprehension
Test

Word Power
Test

Adventures in
Writing

Score

80 80 90 90 73 80 96 90

Good Team = 70-79
Great Team = 80-89
Super Team = 90 and above

Our team's goal was to improve
our team average for

Meaningful Sentences Team Average: 96

3/12/24, 8:23 AM Student Certificates

about:blank 1/13

Lesson: It's Raining Pigs & Noodles
Teacher: Sally Anderson

The Flying Falcons

Julio Bloom
Challenge Scores End of Cycle Scores

Team
Celebration

(70,80,90,100) (1-100) (70,80,90,100)

Strategy
Use

Team Talk
(Spoken)

Team Talk
(Written)

Summary Fluency
(Rubric)

Meaningful
Sentences

Comprehension
Test

Word Power
Test

Adventures in
Writing

Score

80 80 80 80 70 75 90 80 70

Good Team = 70-79
Great Team = 80-89
Super Team = 90 and above

Our team's goal was to improve
our team average for

Meaningful Sentences Team Average: 76

3/12/24, 8:21 AM Student Certificates

about:blank 3/13

Lesson: The Wump World
Teacher: Sally Anderson

The Flying Falcons

Sofia Harris
Challenge Scores End of Cycle Scores

Team
Celebration

(70,80,90,100) (1-100) (70,80,90,100)

Strategy
Use

Team Talk
(Spoken)

Team Talk
(Written)

Summary Fluency
(Rubric)

Meaningful
Sentences

Comprehension
Test

Word Power
Test

Adventures in
Writing

Score

80 80 80 100 79 90 74 90

Good Team = 70-79
Great Team = 80-89
Super Team = 90 and above

Our team's goal was to improve
our team average for

Meaningful Sentences Team Average: 86
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Introduction

Reading Wings includes lessons for trade books to teach reading. Customers use 
strategy lessons called the Savvy Reader. These lessons introduce students to the 

four core comprehension-monitoring strategies in addition to instructional processes 
and routines. All Reading Wings classrooms begin with the Savvy Reader—Clarifying 
every year, and they continue to grow their strategy instruction across years of  
implementation. However, strategy instruction does not exist only in the Savvy Reader 
lessons; it carries across all lessons and is prompted with the use of Teacher Portal 
data tools.

This section of the guide explains the importance of the initial Reading Wings lessons. 
In addition, it shows you how to move beyond the establishment of teams on to the 
integral initial steps of reading instruction. Then, it describes the main component of 
Reading Wings instruction—the Targeted Treasure Hunt. This section describes how 
procedures and routines are commonplace in these lessons, work in conjunction with 
the instructional process, and are complemented by the classroom kit.
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Getting Started with the Savvy  
Reader—Clarifying

THE FIRST THREE CYCLES OF READING WINGS
Reading Wings begins with the Savvy Reader—Clarifying because it contains the 
introduction and gradual implementation of teacher procedures and student routines 
that apply to the entire curriculum. The first three cycles in the Savvy Reader— 
Clarifying must be taught before any other lesson. The gradual progression of routines 
in these lessons allows students to practice one routine before moving on to, and being 
held accountable for, more. Teachers and students will see how the procedures and 
routines relate to one another, and they will refine them over time.

The first three cycles of the Savvy Reader—Clarifying introduce all teacher proce-
dures, student routines, and lesson processes. Media is incorporated throughout these 
cycles to complement the instruction. The following charts apply to the first three 
cycles of the Savvy Reader—Clarifying, regardless of the level that you teach.

CLARIFYING STICKY SITUATIONS/ 
CLARIFYING STICKY SITUATIONS WITH THE STRATEGY SPIES

BASICS

	• Focus on establishing teamwork and strategy use
	• Students do not use the team score sheet.
	• Team celebration points are collected on the poster.
	• The teacher records team celebration scores, strategy-use points, 

and student test scores on the teacher cycle record form.

DAY 1

	• Team-building activity
	• Video: “Working Together”
	• Video: “Clarifying Part 1: Review of Strategies”
	• Informal strategy-use discussion with reference to rubric

DAY 2
	• Video: “Active Listening and Explain Your Ideas/Tell Why”
	• Video: “Clarifying Part 2: Clarifying with a Partner”
	• Informal strategy-use discussion with reference to rubric

DAY 3
	• Video: “Everyone Participates and Help and Encourage Others”
	• Video: “Clarifying Part 3: Clarifying with a Team”
	• Informal strategy-use discussion with reference to rubric

DAY 4
	• Video: “Complete Tasks”
	• Informal strategy-use discussion with reference to rubric

DAY 5 	• Video: “Team Celebration, Part 1”
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LITERATURE CYCLE 1

BASICS

	• Focus on establishing class discussion routines.
	• Students begin using the team score sheet and set team goals. 

They record challenge scores as well.
	• The teacher records challenge scores on the teacher cycle  

record form.

DAY 1

	• Introduction to rating vocabulary words
	• Video: “Team Celebration, Part 2”
	• Introduction to team celebration using the team score sheet and 

goal setting
	• Introduction to vocabulary routine
	• Introduction to partner reading
	• Introduction to team leader role
	• Video: “Strategy Use”
	• Informal Team Talk discussion
	• Introduction to Fluency in Five (teacher modeling)

DAY 2
	• Strategy-use discussion
	• Informal Team Talk discussion
	• Video: “Fluency”

DAY 3
	• Introduction to role cards
	• Strategy-use discussion
	• Video: “Think-and-Connect” (Team Talk spoken)

DAY 4

	• Model underlining key words in Team Talk
	• Strategy-use discussion
	• Team Talk discussion
	• Video: “Write-On”

DAY 5 	• Test

DAY 6 	• Adventures in Writing

DAY 7
	• Adventures in Writing
	• Book Club
	• Goal setting for the next cycle

LITERATURE CYCLE 2

BASICS
	• Focus on establishing remaining routines.
	• General introduction to Word Power routines (levels 3–MRL)

DAY 2 	• Video: “Meaningful Sentences” (appears on Day 1 in level 2)

DAY 6 	• Introduction to Two-Minute Edit
 
After teaching these three cycles, classes should switch to multiple cycles of literature 
Targeted Treasure Hunts.
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Getting Started with Informational Text

In addition to learning procedures and routines that are embedded in all lessons, the 
Savvy Reader—Clarifying also includes an introductory lesson to explain the process 
used to read and understand informational text—TIGRRS (Topic, Intent of author, 
Graphic Organizer, Read, Reread, Summarize). This process of understanding  
nonfiction text is embedded in all other informational lessons throughout Reading 
Wings. This lesson must be taught immediately before teaching the first informational 
lesson in your curriculum. It should not be taught until the teacher and students are 
routinely comfortable with the literature instructional process.

Two tigers, Patch and Plank, serve as visual cues to students that they must apply the 
TIGRRS process. They are introduced in the introductory TIGRRS lesson at each grade 
level. Patch and Plank carry the graphic organizers that will help students organize 
their thinking about and understanding of informational text. The basis of the TIGRRS 
process is that text structure aids understanding. The chart below describes the  
purpose of each step of the TIGRRS process.

T Topic
Figuring out the topic is the first step of TIGRRS. The topic is identified by 
surveying the text, pointing to various text features, and noting the text 
structure. After surveying, readers note the big idea, or topic, of the text.

I Intent of 
author

Being able to tell why the author wrote the text helps readers better  
understand what they read. Using information from their survey of the 
text, readers can tell whether the author wants to inform, compare, explain, 
etc. This helps readers know what the author wants them to get out of  
the book.

G Graphic 
organizer

Different graphic organizers have different purposes, and they can help 
readers understand not only the topic, but also the most important ideas in 
informational texts. The choice of organizer is based on the text structure, 
and students learn to associate each of these organizers with specific types 
of texts. As they do, they learn how to organize their thinking and remem-
ber the important content in texts.

R Read As students read, they look for important ideas to add to their graphic  
organizers. This process helps them begin to comprehend the text.

R Reread

Rereading allows students to find more ideas to add to their organizers to  
ensure that they have understood all the important and supporting ideas 
within a text. This additional step in reading ensures full comprehension of 
the text.

S Summarize
Summarizing what has been read lets students finalize their understanding. 
Putting ideas into a complete answer allows them to demonstrate what they 
have learned from the text.

For more information  
on how to incorporate 
strategies in your  
instruction, please see the 
Reading Comprehension 
section. For the sequence 
of teaching the Savvy 
Reader—Clarifying lessons 
with specific curriculum, 
please view the scopes and 
sequences on the Reading 
Wings Resource Center.

Patch, Captain Read More, and Plank
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The following chart applies for the TIGRRS introduction lesson included in the Savvy 
Reader—Clarifying, regardless of the level that you teach.

TIGRRS INTRODUCTION

DAY 1

	• Set the Stage: The teacher models identifying the topic by  
surveying the text.

	• Set the Stage: The teacher thinks aloud to identify the  
author’s intent.

	• Set the Stage: The teacher thinks aloud to identify which graphic 
organizer from the four standard informational graphic organizers 
(i.e., idea tree, Venn diagram, T-chart, sequence chain) to use with 
this particular text.

	• Partner Reading: Partners read and restate the first half of the text.

DAY 2
	• Partner Reading: Partners read and restate the second half of  

the text.

DAY 3
	• Partner Reading: Partners reread and restate the first half of  

the text.

DAY 4

	• Partner Reading: Partners reread and restate the second half of 
the text.

	• Team Talk: Students use their graphic organizers to summarize  
the text.

	• Teachers identify the aspects of good summaries.

DAY 5
	• Students apply the TIGRRS process to a short new text that they 

read for the comprehension test. Test questions apply to the  
new text.

As students practice the TIGRRS process in subsequent informational lessons, they 
will become more adept at grappling with nonfiction. Two additional informational 
cycles of instruction are included in the Savvy Reader—Clarifying to help students 
understand the benefits of this strategy when reading informational texts. These two 
cycles can be interspersed throughout the rest of your curriculum when you feel your 
students are ready to move beyond clarifying literature.

 

Targeted Treasure Hunts

Targeted Treasure Hunts are the main component of Reading Wings instruction.  
Each Targeted Treasure Hunt focuses on the development of a specific reading skill. 
The purpose of Targeted Treasure Hunts is to actively engage students in reading  
for understanding.

Targeted Treasure Hunts first engage students by providing consecutive days of  
reading and instruction in reading-comprehension skills with strong connections to 
the student texts. Targeted Treasure Hunts also use the tenets of cooperative learning 
to provide ample opportunities for dynamic discussions. Students develop  

Basal Targeted Treasure 
Hunts will be assessed for 
updates in the future.
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word-recognition and word-study skills and learn new vocabulary through a variety  
of Word Power activities. Students also practice fluent reading and expand their  
comprehension through writing activities. Finally, students are assessed on i 
ndependent reading and application of comprehension skills and strategies and  
knowledge of vocabulary items. All student and teamwork is complemented by the 
team scoring system and monitored through data collection.

Targeted Treasure Hunts exist for literature, informational, and poetry trade books. 
Trade book lessons can be one-, seven-, or ten-day cycles. The instructional process 
charts describe the standard seven-day instructional process for literature and  
informational texts.

Ten-day cycles contain research Adventures in Writing units. These units spread  
Adventures in Writing across four days of instruction.

 

Understanding the Instructional Process

The Reading Wings instructional process supports reading instruction for students 
who read at grade levels 2 through middle reading. This process provides opportunities 
for instruction in and discussion of the essential outcomes for students at these levels. 
It includes development of comprehension skills, strategy use, word- recognition and 
word-study skills, vocabulary, fluency, and writing skills. Teachers use the  
instructional process along with cooperative learning and the Cycle of Effective  
Instruction to teach skills in these areas. Through a dynamic process of teacher  
modeling, reinforcement, and assessment, students become actively engaged in  
working through texts with partners and teams. The Targeted Treasure Hunt process, 
when used strategically, successfully raises student reading achievement.

The following key points give an overview of the instructional process. Review them 
in conjunction with the instructional process charts included in this section. Note 
the symbols          and         next to certain sections in the text and in the charts. These 
stand for teacher procedures         and student routines         . These will be explained in 
the Classroom Kit section that follows.

ACTIVE INSTRUCTION
Teachers use this part of the instructional process to prepare students to read the text 
and practice the targeted skill or strategy. They provide direct instruction with  
explanation and modeling and reinforce the skill or strategy as they read aloud.  
Students are actively engaged as they use their student routines in vocabulary and 
participate in guided practice of the strategy or skill.

Opening
Opening activities get students working as soon as they enter the classroom. The 
Big Question provides a focus for the lesson and engages students in discussion. 
Rating of vocabulary words show students how their understanding of the words 
grows with exposure. Two-Minute Edit activities help students refine their writing 
skills by correcting errors in previous written class assignments.
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Team Cooperation and Achievement Goal  
Teachers introduce one of the five team cooperation goals and its related  
behaviors and review with students what the goal looks like and sounds like. 
Introductory videos to each of the goals appear in the Savvy Reader—Clarifying. 
Students earn team celebration points for effective use of the goals throughout 
each lesson.

Set the Stage
Teachers introduce and review the title and author of the student text, the  
reading objective, and the strategy target. In addition, teachers use this time to 
build background knowledge to create interest in the text or to activate prior 
knowledge to help students establish the context for reading. Certain lessons 
include a video to increase background building.

Vocabulary 
During vocabulary presentation and review, students develop word strategies 
to help with word pronunciation, word meaning, and word use within context 
through the presentation of suggested strategies, definitions, and example  
sentences. Students are introduced to vocabulary words from the text they are 
about to read. After the teacher presents the vocabulary words, students review 
the pronunciations, meanings, and sample sentences for these words with their 
partners. This process provides word-recognition skills and also prepares  
students to encounter these words within the context of their reading and in their 
environment. In levels 3–6, students practice the words during Word Power  
activities, and they are tested on their meaning as part of the Student Test. In 
level 2, students practice their words during Vocabulary practice time and they 
are tested on their meaning as part of the Student Test.

Students write vocabulary words in their journals on the first day of a cycle and 
rate their knowledge of the words. On subsequent days, students review the 
words during partner practice and they rerate them on day five. This allows them 
to identify and record their progress. In addition, students record in their  
journals the page numbers where they find the vocabulary words in their reading.

During Vocabulary Vault, students also share vocabulary words they found in the 
environment to earn team celebration points. Teams write successfully explained 
words on their team score sheets.

Using the Targeted Skill/Text Review
Using the Targeted Skill occurs on day 1 of the cycle. The teacher explicitly  
models, prompts and reinforces, or encourages the independent use of the  
targeted skill or strategy. The level of targeted-skill instruction is labeled as:  
introduction and definition, prompt and reinforce, or independent use. Levels 
vary by lesson based on the place in the sequence and grade level. Using the  
Targeted Skill prepares students to apply the skill/strategy in their reading.

On subsequent days, students engage in a Text Review. They summarize what 
they have read up to this point, identifying main events or main ideas.

Listening Comprehension
The teacher uses a text (from the student reading or an outside text) to model, 
prompt, or elicit targeted-skill use when reading. Listening Comprehension is a 
teacher-led, yet highly interactive part of the lesson that motivates students by 

Look for more  
information on  
targeted-skill instruction  
in the Reading  
Comprehension section.
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generating interest and helping them make connections to the text, their prior 
knowledge, and the text ideas picked up through the readings. Listening  
Comprehension also teaches and scaffolds understanding of the reading goal 
across the cycle. The teacher uses Think Alouds to teach and model the reading 
goal and strategy use within the context of the text. Listening Comprehension 
further prepares students for partner and silent reading by allowing them to see 
the targeted skills and strategies applied to the text.

Preview Team Talk  
Preview Team Talk prepares students to answer their skill question and prepares 
them for Teamwork. The teacher previews comprehension questions with the 
class and specifically reviews the Team Talk Written question. Teachers guide 
student reflection of the Team Talk Written question and prompt students to 
underline key words and phrases that will help them determine the meaning for 
their individual written responses. During Preview Team Talk on day 1, teachers 
also assign team leaders.

TEAMWORK
Teamwork consists of Partner Reading, Team Discussion, and Class Discussion. During 
this part of the process, students read with partners, discuss strategy use, answer Team 
Talk Spoken questions, and write answers to the Team Talk Written questions. Partner 
Reading and Team Discussion are student-led activities. During this time, students 
work with partners and then teams as the teacher monitors and reinforces their  
discussions at the class level. During Teamwork, students receive ample opportunity to 
discuss and extend their comprehension of the text while focusing on the keys to  
unlocking their comprehension: the core reading strategies. Teachers can collect  
individual scores at any point during Teamwork, and award challenge scores using 
Random Reporter during Class Discussion.

Partner Reading 
At the beginning of Partner Reading, the teacher hands out sticky notes to all 
students for strategy use. Students read and restate with partners and then read 
silently, while applying the comprehension strategies and filling out their graphic 
organizers. Teachers circulate to explain, model, prompt, and reinforce students 
in their strategy use. If students finish reading ahead of other teammates, they 
begin looking over Team Talk questions or take turns rereading the pages  
designated for fluency practice. The teacher also monitors the time, helps  
students pace themselves, and ends the activity.

Team Discussion 
During Team Discussion, students take turns discussing their strategy use and 
answers to the Team Talk questions to prepare for Class Discussion. To ensure 
equal team participation, students use role cards to guide discussion. When 
students are finished discussing their strategy use and answers to Team Talk 
questions, they independently write their responses to the Team Talk Written 
question. The team leader ensures that all teammates are prepared to be the 
Random Reporter for strategy use, Team Talk Spoken and Written during Class 
Discussion. Teachers circulate to explain, model, prompt, and reinforce students 
in their discussions. The teacher also monitors the time, helps students pace 
themselves, and ends the activity.

Tip: If your students need 
scaffolded instruction,  
have them discuss one 
question as a team and 
follow up with Class  
Discussion of the question, 
repeating for each  
question. Gradually build to 
the routines as designed.
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Class Discussion    
Class Discussion is a whole-class, teacher-led discussion that serves as a  
follow-up to Team Discussion. During Class Discussion, the teacher uses Random 
Reporter to call on students and then awards points for strategy use, Team Talk 
Spoken and Team Talk Written challenge scores. Teams record their challenge 
scores on their team score sheets, while the teacher marks individual scores 
on the teacher cycle record form. Teams receive team celebration points for 
100-point responses. Class Discussion has three main parts: Strategy Use, Team 
Talk Spoken and Team Talk Written.

FLUENCY IN FIVE    
Students develop fluency through teacher modeling and partner practice. On day 1,  
the teacher introduces and models fluency skills (i.e., accuracy, smoothness,  
expressiveness, and rate) using a fluency rubric. The teacher demonstrates fluent 

Role Cards
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reading first and then a lack of fluency by rereading the same page several times  
without each skill in the rubric. The teacher also introduces the concept of rate 
(wcpm). The teacher explains and models reading fluently and identifying fluency 
rate. After modeling, the teacher guides the students as they use the rubric to provide 
feedback to their partners. Certain lessons also include videos of students reading for 
which students can use their rubrics to give feedback.

On subsequent days, students use pages that they have read to practice fluent reading 
themselves. These pages are listed in the student materials. Students also practice 
working toward their words correct per minute goal. Students use the rubric to give 
feedback to their partners, and then they switch roles. The teacher selects two or three 
students randomly when they are ready to read aloud for a score. The teacher uses the 
rubric to score fluency, provide targeted feedback, and guide students in setting  
fluency goals. Teams record their challenge scores on their team score sheets, while 
the teacher marks individual scores on the teacher cycle record form. Teams receive 
team celebration points for 100-point reading.

WORD POWER    
In levels 3–MRL, during Word Power, students practice building meaning (an  
understanding) of their vocabulary words, in addition to completing skill practice 
based on the objective for the cycle. The teacher uses Captain Read More’s clues to 
introduce the word-study skills.

These clues serve as visual reminders of the skill and support students in decoding 
words, identifying relationships between words, and defining words. Students work on 
skill-practice and building-meaning items in teams.

	• Skill Practice gives students more opportunities to apply the cycle’s word skill 
with words not necessarily found in their reading texts.

	• Building Meaning gives students more exposure to their vocabulary words.

	– The first part of building meaning requires students to write a meaningful 
sentence for one of their words in the cycle’s vocabulary list. During the cycle, 
students can refine their meaningful sentences by revising them, or they can 
choose to create a new meaningful sentence for another vocabulary word. 
Teachers use Random Reporter to have two or three students share their 
meaningful sentences for challenge scores. Teams record their challenge 
scores on their team score sheets, while teachers mark individual scores on the 
teacher cycle record form. Teams receive team celebration points for 100-point 
meaningful sentences.
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	– The second part of building meaning helps students explore word meaning 
through one of the following activities:

•	 Cloze: Students choose a vocabulary word that best fits in the context of a 
given sentence.

•	 Multiple choice: Students choose a word that best matches the meaning of a 
vocabulary word after reading the word in the context of a sentence.

•	 Example/Nonexample: Students provide examples and nonexamples based 
on a word’s meaning.

•	 Drawing a picture: Students draw a visual representation of the meaning of 
the word.

The teacher uses Random Reporter to have two or three students share their 
responses to the activity. Teams record their challenge scores on their team 
score sheets, while teachers mark individual scores on the teacher cycle  
record form. Teams receive team celebration points for 100-point  
meaningful sentences.

	• Level 2.1 lessons begin with additional phonics instruction. There is review of 
some sounds they previously learned, but also some instruction with new sounds, 
syllable types and some irregular words. The teacher uses Captain Read More’s 
word treasure to introduce the focus sound or sounds.

	– Partner Reading allows the partners to read through a story to first identify 
any sticky words, and then reread looking for words with the identified sound 
during the Find Words with the Sound activity.

	– List Words on the Chart has students sorting the words with the focus sound or 
sounds into different columns based on spelling and syllables.

	– Captain Read More’s Words is used to review with the class how the words 
were sorted, pointing out syllabication, base words, endings, etc. as needed.

	– Practice Writing Captain Read More’s Words gives students time to practice 
writing his words with the correct sounds.

	– Sea Monster’s Words are words that are extra tricky. Sea Monster’s words are 
words that don’t make the sounds that we are expecting them to make. After 
teacher models a word using a think aloud, students will then review the story 
looking for Sea Monster’s words.

	– Dictation provides students with an opportunity to write a sentence or two 
that contains both Captain Read More’s words and Sea Monster’s Words. 
Teachers will also share a written sentence containing spelling errors that 
students will discuss and identify with their teams.

	– My Practice Words gives students an opportunity to add any words they  
circled during the lesson to a list for continued practice. 

	– Word Power Review is an optional activity on day 4 where there are several  
review options shared. Some ideas include having students reread their  
stories, practice the words on their My Practice list and other ideas.

	– Word Games are a fun way for students to review reading and writing a focus 
sound. The lessons provide a variety of suggested games, but teachers may use 
any word games that will help students practice.

	– Test day provides items in the Word Power manual that will be used on during 
the day 5 test with the Targeted Treasure Hunt lesson.
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	• Level 2.2 includes instruction around morphology as students work with base 
words, prefixes, endings, contractions, and compound words. It also includes 
word lists for students to practice that contain the Word Power skill and  
high-frequency words. This practice helps to build automaticity and word  
fluency. Students can earn team celebration points for reading the  
words correctly.

	– Sail Along is on days 1 and 2. This is where the skill is introduced and  
practiced. Captain Read More introduces the skill that students will be  
learning with a Word Treasure on day 1 , and sends a reminder on day 2.  
Students will also complete Skill Mastery and Word Power Challenge to 
demonstrate their understanding of the skill.

	– Practice Lists are introduced on day 3 by the teacher and then practiced with 
their teams. On day 4, students practice their On My Own lists with their  
partners to build word level automaticity.

	– Test day provides items in the Word Power manual that will be used during the 
day 5 test with the Targeted Treasure Hunt lesson.

ASSESSMENT DAY
Assessment day provides teachers and students with an opportunity to assess their 
understanding of the targeted strategy/skill, their vocabulary words, and their overall 
comprehension of the text. On assessment day, the teacher guides students as they 
build background and prepare for the test. The teacher prompts students to look at the 
skill question on the test and underline key words and phrases like they did in Team 
Talk throughout the cycle.

During the test, students read independently as they apply their strategy use and  
add relevant information to the graphic organizer. Students then complete the  
comprehension test and vocabulary test. When they are finished, the teacher collects 
their answers, but students retain their test questions and graphic organizers.

After the test, students participate in Team Discussion. Teams discuss strategy use,  
answers to test questions, and any additions to their graphic organizers. Using a  
different color pen, students add any information that they want to include to enhance 
their answers. Then the teacher leads a whole-class discussion of strategy use,  
answers to test questions, and any additions to the graphic organizers. Students have 
the opportunity to share what they added to their skill-question answers. The teacher 
also conducts the Vocabulary Vault section of the lesson. Students write the  
Vocabulary Vault words for which they receive team celebration points on their team 
score sheets.

ADVENTURES IN WRITING  
Adventures in Writing activities are linked to student texts. They are designed to 
extend students’ thinking about certain concepts and skills. These activities provide 
instruction in different types of writing and engage students in working through 
the writing process in a cooperative setting. The activities are highly structured and 
include detailed prompts, scoring guides, and examples of graphic organizers that 
students create during planning. The teacher models at each stage of the process and 
monitors the students as they write. The teacher uses the scoring guide to assess  
students’ writing.

Research lessons are extended Adventures in Writing lessons that appear in two trade 
book or basal lessons per grade level, and are linked to the reading students do during 
the cycle. These lessons provide structured opportunities for students to practice 

Look for more information 
on Adventures in Writing 
research lessons in the 
Writing section.
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reading, writing, speaking, and listening skills that are required to be college and 
career-ready. The Common Core State Standards and other 21st century standards 
emphasize the importance of students doing research to build and present knowledge. 
These lessons spread the basic instructional process for Adventures in Writing over 
four days.

Planning
This part of the process introduces students to the prompt, scoring guide, and 
graphic organizer. The teacher can model filling out the graphic organizer.  
Students plan their writing and share ideas.

Drafting
During drafting, the teacher further explains the graphic organizer and how to 
use it to create a first draft. Students also learn to use the prompt and scoring 
guide to give feedback as their partners read their drafts aloud. Specific lessons 
also include activity- specific guidance in this section. For example, in the formal 
letter activity, drafting instruction might include brief instruction on proper 
capitalization in letter writing.

Sharing, Responding, and Revising  
Students share their writing with partners, and partners give feedback. After 
each partner receives feedback, students begin to revise their work and share 
how they will revise.

Editing
The teacher introduces the idea of editing and creates an editing checklist based 
on the class’s needs. Students check their drafts and their partner’s drafts using 
the checklist. Then students share edits. Specific lessons also use this  
opportunity to address and practice editing for specific, common writing errors.

Rewriting
Students rewrite after editing their work with partners. The teacher then asks 
one or two students to share their work with the class. The class then celebrates 
student writing. The teacher collects Adventures in Writing activities and records 
individual scores on the teacher cycle record form.

BOOK CLUB 
Book Club consists of Read and Respond and Book Club activities. For Read and  
Respond, students read from a self-selected book, which they choose with the teacher’s 
assistance. They are expected to read twenty minutes each night at home. Following 
the nightly reading, students write a reaction to what they read on their homework 
page. A parent/guardian/listener then verifies that the child has read each evening. 
Book Club activities provide students with the opportunity to celebrate and share their 
reading experiences accrued through their Read and Respond assignment. Book Club 
expands upon independent reading by having students reflect upon their reading, 
share their experiences with others, receive feedback, motivate others to read, and 
most important, celebrate their own enjoyment of reading.
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SUCCESS REVIEW AND KEEPING SCORE  
The class celebrates super teams from the cycle when the teacher hands out individual 
certificates and team score sheets and then adds stickers to the classroom poster. The 
teacher also uses this time to remind students about earning team celebration points 
during the next cycle and guides teams to set goals based on their cycle scores. Teams 
write their new team goals on their team score sheets, while the teacher indicates each 
team’s goal on the teacher cycle record form.

TEAM CELEBRATION
Throughout each cycle, the teacher is prompted to award team celebration points to 
teams. Teams tally these points on the bottom of the team score sheets, or the teach-
er adds the points directly to the class poster. If teams tally the points on their score 
sheets, the teacher collects the points and adds them to the class poster at the end 
of each day. The teacher guides reflection about the points teams earned, including 
asking students how they can earn more points. On the last day of a cycle, the teacher 
uses an overlay to show teams how their team celebration points convert into a team 
celebration score.

During Success Review and Keeping Score, the teacher shows teams how their team 
celebration score factored into their team score and status for that cycle.
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Test 
(Day 5) 

(TP) 

 
 

 
 

 
Al

low
 st

ud
en

ts 
to 

be
gin

. 
 

Mo
nit

or
 tim

ing
. 

 
Co

lle
ct 

pe
ns

 an
d p

en
cil

s. 

 
 

 

Partner 
Reading (TP) 

 
Re

vie
w 

St
ud

en
t R

ou
tin

e (
SR

). 
 

St
ud

en
ts 

re
ad

 an
d r

es
tat

e.
 

 
St

ud
en

ts 
dis

cu
ss

 st
ick

y n
ote

s, 
sto

ry
 m

ap
s, 

or
 

re
re

ad
. 

 
Se

e D
ay

 1 
 

Se
e 

Da
y 1

 
 

Se
e 

Da
y 1

 
 

Pl
an

ni
ng

 (T
P)

 
 

Int
ro

du
ce

 th
e a

cti
vit

y, 
pr

om
pt,

 
an

d s
co

rin
g g

uid
e. 

 
Mo

de
l u

sin
g g

ra
ph

ic 
or

ga
niz

er
. 

 
Ha

ve
 st

ud
en

ts 
pla

n a
nd

 sh
ar

e 
ide

as
. 

 

Teamwork 

Team Discussion (TP) 

 
Re

vie
w 

sti
ck

y n
ote

s. 
 

Re
vie

w 
St

ud
en

t R
ou

tin
e (

SR
). 

 
Re

vie
w 

us
e o

f r
ole

 ca
rd

s. 
 

St
ud

en
ts 

dis
cu

ss
 th

e q
ue

sti
on

s. 
 

St
ud

en
ts 

ind
ivi

du
all

y w
rite

 an
sw

er
s t

o t
he

 
W

rite
-O

n q
ue

sti
on

. 
 

Re
mi

nd
 st

ud
en

ts 
to 

re
vie

w 
ru

br
ics

 to
 pr

ep
ar

e 
for

 C
las

s D
isc

us
sio

n.
 

 
St

ud
en

ts 
wo

rk 
on

 st
or

y m
ap

s. 
 

Aw
ar

d T
CP

. 

 
Se

e D
ay

 1 
 

Se
e 

Da
y 1

 
 

Se
e 

Da
y 1

 
 

Re
vie

w 
St

ud
en

t R
ou

tin
e (

SR
). 

 
Ha

ve
 st

ud
en

ts 
dis

cu
ss

 
ind

ep
en

de
nt 

str
ate

gy
 us

e a
nd

 
an

sw
er

s o
n t

he
 te

st.
 

 
Pr

om
pt 

dis
cu

ss
ion

 of
 th

e s
kil

l 
qu

es
tio

n. 
As

k s
tud

en
ts 

to 
ad

d 
to 

the
ir a

ns
we

rs.
 

 
Aw

ar
d T

CP
. 

 
Di

sc
us

s a
dd

itio
ns

 to
 st

or
y 

ma
ps

. 

Dr
af

tin
g 

(T
P)

 
 

Ex
pla

in 
us

e o
f g

ra
ph

ic 
or

ga
niz

er
s t

o w
rit

e d
ra

fts
. 

 
Re

mi
nd

 st
ud

en
ts 

to 
us

e 
pr

om
pt 

an
d s

co
rin

g g
uid

e t
o 

ch
ec

k w
riti

ng
. 

 
Gi

ve
 fe

ed
ba

ck
. 

 
Ha

ve
 st

ud
en

ts 
re

ad
 dr

aft
s 

alo
ud

 to
 pa

rtn
er

s. 
 

As
k 1

 or
 2 

stu
de

nts
 to

 sh
ar

e 
dr

aft
s w

ith
 th

e c
las

s. 

 

Sh
ar

in
g,

 R
es

po
nd

in
g 

an
d 

Re
vis

in
g 

(T
P)

 
 

Int
ro

du
ce

 S
tud

en
t R

ou
tin

e 
(S

R)
. 

 
Ha

ve
 st

ud
en

ts 
sh

ar
e a

nd
 

re
sp

on
d w

ith
 pa

rtn
er

s. 
 

Re
mi

nd
 st

ud
en

ts 
ho

w 
to 

re
vis

e. 
 

As
k 1

 or
 2 

stu
de

nts
 to

 sh
ar

e 
ho

w 
th

ey
 w

ill 
re

vis
e.

 
 

As
k c

las
s t

o m
ak

e r
ev

isi
on

s. 

 

Class 
Discussion 

(TP) 

 
Re

vie
w 

St
ud

en
t R

ou
tin

e (
SR

). 
 

Ha
ve

 a 
St

ra
teg

y U
se

 di
sc

us
sio

n.
 

 
Ha

ve
 a 

W
rite

-O
n d

isc
us

sio
n.

 
 

Ha
ve

 a 
Te

am
 T

alk
 di

sc
us

sio
n.

 
 

Aw
ar

d T
CP

. 
 

Re
co

rd
 in

div
idu

al 
sc

or
es

 o
n T

CR
F.

 

 
Se

e D
ay

 1 
 

Se
e 

Da
y 1

 
 

Se
e 

Da
y 1

 
 

As
k s

tud
en

ts 
to 

sh
ar

e 
ad

dit
ion

s t
o t

es
t a

ns
we

rs.
 

 
Co

lle
ct 

tes
t a

ns
we

rs.
 

 
Di

sc
us

s s
tra

teg
y u

se
. 

 
Aw

ar
d T

CP
. 

 
Re

vie
w 

an
d c

ele
br

ate
 te

am
 

dis
cu

ss
ion

s. 
 

Ce
leb

ra
te 

Vo
ca

b. 
Va

ult
. 

Ed
iti

ng
 (T

P)
 

 
Int

ro
du

ce
 id

ea
 of

 ed
itin

g.
 

 
Cr

ea
te 

ed
itin

g c
he

ck
lis

t. 
 

Ha
ve

 st
ud

en
ts 

ch
ec

k t
he

ir 
dr

aft
s a

nd
 pa

rtn
er

s’ 
dr

aft
s. 

 
Ha

ve
 st

ud
en

ts 
sh

ar
e e

dit
s. 

Re
wr

iti
ng

 (T
P)

 
 

Int
ro

du
ce

 re
wr

itin
g.

 
 

Ha
ve

 st
ud

en
ts 

re
wr

ite
. 

 
Ce

leb
ra

te 
by

 ha
vin

g 1
 or

 2 
stu

de
nts

 sh
ar

e w
ith

 th
e c

las
s. 

 
Co

lle
ct 

an
d s

co
re

. 

Fluency in Five 
(TP) 

 
Ex

pla
in 

flu
en

cy
 an

d t
he

 flu
en

cy
 ru

br
ic.

  
 

Mo
de

l fl
ue

nt,
 th

en
 no

n-
flu

en
t r

ea
din

g.
 

 
St

ud
en

ts 
giv

e f
ee

db
ac

k u
sin

g t
he

 ru
br

ic.
 

 
Re

vie
w 

St
ud

en
t R

ou
tin

e a
nd

 ru
br

ic 
(S

R)
.  

 
Di

sp
lay

 pa
ge

s o
f fl

ue
nc

y p
as

sa
ge

.  
 

Re
mi

nd
 pa

rtn
er

s t
o g

ive
 fe

ed
ba

ck
.  

 
Ha

ve
 st

ud
en

ts 
re

ad
 fo

r 1
 m

in.
  

 
Pr

om
pt 

pa
rtn

er
s t

o g
ive

 fe
ed

ba
ck

.  
 

Ha
ve

 pa
rtn

er
s s

wi
tch

 ro
les

.  
 

As
sig

n i
nd

ivi
du

al 
flu

en
cy

 go
als

. 
 

Ha
ve

 2 
or

 3 
stu

de
nts

 re
ad

 fo
r s

co
re

s. 
 

 
Aw

ar
d T

CP
. 

 
Re

co
rd

 in
div

idu
al 

sc
or

es
 o

n T
CR

F.
 

 
 

 

Word 
Power 
(TP) 

Se
e t

he
 W

or
d P

ow
er

 In
str

uc
tio

na
l P

ro
ce

ss
 

 
 

 
 

 
 

Book 
Club 

 
 

 
 

 
 

 
Ha

ve
 st

ud
en

ts 
sh

ar
e s

elf
-

se
lec

ted
 re

ad
ing

. ‘ 
 

Ce
leb

ra
te 

an
d r

ec
or

d 
co

mp
let

ion
 on

 T
CR

F.
 

Success 
Review 

and 
Keeping 

Score 
(TP) 

 
 

 
 

 
 

 
Ce

leb
ra

te 
su

pe
r t

ea
ms

.  
 

Re
mi

nd
 st

ud
en

ts 
ab

ou
t T

CP
.  

 
Gu

ide
 te

am
 go

al 
se

ttin
g.

 

Team 
Celebration 

 
To

tal
 ta

llie
s o

n t
ea

m 
sc

or
e s

he
ets

, a
nd

 a
dd

 
po

int
s t

o t
ea

m 
ce

leb
ra

tio
n p

os
ter

. 
 

Gu
ide

 st
ud

en
t r

efl
ec

tio
n a

bo
ut 

po
int

s a
nd

 th
e 

tea
m 

co
op

er
ati

on
 go

al 
an

d r
ela

ted
 b

eh
av

ior
. 

 
Se

e D
ay

 1 
 

Se
e 

Da
y 1

 
 

Se
e 

Da
y 1

 
 

Se
e D

ay
 1 

 
Se

e D
ay

 1 
 

Se
e D

ay
 1 

 
Us

e o
ve

rla
y t

o s
ho

w 
te

am
 

ce
leb

ra
tio

n s
co

re
s. 
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R
ea

di
ng

 W
in

gs
 T

ar
ge

te
d 

Tr
ea

su
re

 H
un

t I
ns

tr
uc

tio
na

l P
ro

ce
ss

—
Li

te
ra

tu
re

 

 
 

D
ay

 1
 

D
ay

 2
 

D
ay

 3
 

D
ay

 4
 

D
ay

 5
 

D
ay

 6
 

D
ay

 7
 

Active Instruction 

Opening 

 
Po

st 
th

e B
ig 

Qu
es

tio
n.

 
 

St
ud

en
ts 

wr
ite

 re
sp

on
se

s a
s t

he
y a

rri
ve

 fo
r 

cla
ss

. 

 
Re

vie
w 

th
e B

ig 
Qu

es
tio

n.
 

 
Se

e 
Da

y 2
 

 
Se

e 
Da

y 2
 

 
Re

ra
te 

vo
ca

bu
lar

y w
or

ds
. 

 
Tw

o-
Mi

nu
te 

Ed
it (

TP
/S

R)
 

 
Tw

o-
Mi

nu
te 

Ed
it (

TP
/S

R)
 

Team Coop. and 
Achievement 

Goal (TP) 

 
Re

vie
w 

th
e t

ea
m

 co
op

er
ati

on
 go

al 
se

t f
or

 th
e 

cy
cle

. 
 

Pr
ais

e u
se

 of
 go

al 
be

ha
vio

r t
hr

ou
gh

ou
t le

ss
on

. 

 
Se

e D
ay

 1 
 

Se
e 

Da
y 1

 
 

Se
e 

Da
y 1

 
 

Se
e D

ay
 1 

 
 

Set the 
Stage 

 
Int

ro
du

ce
 st

or
y, 

au
tho

r, 
an

d r
ea

din
g o

bje
cti

ve
. 

 
Po

int
 o

ut 
str

ate
gy

 ta
rg

et.
 

 
Re

vie
w 

lite
ra

tur
e.

 
 

Bu
ild

/ac
tiv

ate
 ba

ck
gr

ou
nd

 kn
ow

led
ge

. 

 
Re

vie
w 

sto
ry,

 a
uth

or
, a

nd
 

re
ad

ing
 ob

jec
tiv

e.
 

 
Po

int
 o

ut 
str

ate
gy

 ta
rg

et.
 

 
Se

e 
Da

y 2
 

 
Se

e 
Da

y 2
 

 
Int

ro
du

ce
 th

e t
es

t. 
 

Re
vie

w 
sto

ry 
m

ap
s. 

 
Int

ro
du

ce
 se

cti
on

 st
ud

en
ts 

wi
ll 

re
ad

 fo
r t

he
 te

st.
 

 
 

Vocabulary 
(TP) 

 
Ra

te 
vo

ca
bu

lar
y w

or
ds

. 
 

Re
vie

w 
ra

tin
gs

. 
 

Int
ro

du
ce

 ne
w 

vo
ca

bu
lar

y w
or

ds
. 

 
Re

vie
w 

St
ud

en
t R

ou
tin

e (
SR

). 
 

Aw
ar

d T
CP

. 
 

Re
vie

w 
Vo

ca
bu

lar
y V

au
lt. 

 
Te

am
s r

ev
iew

 vo
ca

bu
lar

y 
wo

rd
s. 

 
Ce

leb
ra

te 
Vo

ca
bu

lar
y V

au
lt. 

 
Aw

ar
d T

CP
 

 
Se

e 
Da

y 2
 

 
Se

e 
Da

y 2
 

 
Re

mi
nd

 st
ud

en
ts 

vo
ca

bu
lar

y 
an

d W
or

d P
ow

er
 sk

ill 
ar

e o
n 

the
 te

st.
 

 
Te

am
s r

ev
iew

 vo
ca

bu
lar

y 
wo

rd
s. 

 
 

Using the 
Targeted 

Skill/ 
Text Review 

 
Mo

de
l, p

ro
mp

t, o
r e

lic
it t

ar
ge

ted
-sk

ill 
us

e. 
 

St
ud

en
ts 

su
mm

ar
ize

 re
ad

ing
 

to 
thi

s p
oin

t. 
 

Se
e 

Da
y 2

 
 

Se
e 

Da
y 2

 
 

 
 

Listening 
Comp. 

 
Us

e t
ex

t t
o m

od
el,

 pr
om

pt,
 or

 el
ici

t ta
rg

ete
d-

sk
ill 

us
e w

he
n r

ea
din

g.
 

 
Se

e D
ay

 1 
 

Se
e 

Da
y 1

 
 

Se
e 

Da
y 1

 
 

 
 

Preview 
Team Talk 

(TP) 

 
Pr

ev
iew

 T
ea

m 
Ta

lk 
qu

es
tio

ns
. 

 
Gu

ide
 re

fle
cti

on
 of

 W
rite

-O
n q

ue
sti

on
. 

 
Ra

nd
om

ly 
as

sig
n t

ea
m 

lea
de

rs.
 

 
Pr

ev
iew

 T
ea

m 
Ta

lk 
qu

es
tio

ns
. 

 
Gu

ide
 re

fle
cti

on
 of

 W
rite

-O
n 

qu
es

tio
n. 

 
Se

e 
Da

y 2
 

 
Se

e 
Da

y 2
 

Pr
ep

ar
e S

tu
de

nt
s f

or
 th

e T
es

t 
 

Di
str

ibu
te 

an
d p

re
vie

w 
the

 
tes

t. 
 

As
k s

tud
en

ts 
to 

un
de

rlin
e k

ey
 

wo
rd

s/p
hr

as
es

 in
 sk

ill 
qu

es
tio

n. 

 
 

Test 
(Day 5) 

(TP) 

 
 

 
 

 
Al

low
 st

ud
en

ts 
to 

be
gin

. 
 

Mo
nit

or
 tim

ing
. 

 
Co

lle
ct 

pe
ns

 an
d p

en
cil

s. 

 
 

 

Partner 
Reading (TP) 

 
Re

vie
w 

St
ud

en
t R

ou
tin

e (
SR

). 
 

St
ud

en
ts 

re
ad

 an
d r

es
tat

e.
 

 
St

ud
en

ts 
dis

cu
ss

 st
ick

y n
ote

s, 
sto

ry
 m

ap
s, 

or
 

re
re

ad
. 

 
Se

e D
ay

 1 
 

Se
e 

Da
y 1

 
 

Se
e 

Da
y 1

 
 

Pl
an

ni
ng

 (T
P)

 
 

Int
ro

du
ce

 th
e a

cti
vit

y, 
pr

om
pt,

 
an

d s
co

rin
g g

uid
e. 

 
Mo

de
l u

sin
g g

ra
ph

ic 
or

ga
niz

er
. 

 
Ha

ve
 st

ud
en

ts 
pla

n a
nd

 sh
ar

e 
ide

as
. 

 

Teamwork 

Team Discussion (TP) 

 
Re

vie
w 

sti
ck

y n
ote

s. 
 

Re
vie

w 
St

ud
en

t R
ou

tin
e (

SR
). 

 
Re

vie
w 

us
e o

f r
ole

 ca
rd

s. 
 

St
ud

en
ts 

dis
cu

ss
 th

e q
ue

sti
on

s. 
 

St
ud

en
ts 

ind
ivi

du
all

y w
rite

 an
sw

er
s t

o t
he

 
W

rite
-O

n q
ue

sti
on

. 
 

Re
mi

nd
 st

ud
en

ts 
to 

re
vie

w 
ru

br
ics

 to
 pr

ep
ar

e 
for

 C
las

s D
isc

us
sio

n.
 

 
St

ud
en

ts 
wo

rk 
on

 st
or

y m
ap

s. 
 

Aw
ar

d T
CP

. 

 
Se

e D
ay

 1 
 

Se
e 

Da
y 1

 
 

Se
e 

Da
y 1

 
 

Re
vie

w 
St

ud
en

t R
ou

tin
e (

SR
). 

 
Ha

ve
 st

ud
en

ts 
dis

cu
ss

 
ind

ep
en

de
nt 

str
ate

gy
 us

e a
nd

 
an

sw
er

s o
n t

he
 te

st.
 

 
Pr

om
pt 

dis
cu

ss
ion

 of
 th

e s
kil

l 
qu

es
tio

n. 
As

k s
tud

en
ts 

to 
ad

d 
to 

the
ir a

ns
we

rs.
 

 
Aw

ar
d T

CP
. 

 
Di

sc
us

s a
dd

itio
ns

 to
 st

or
y 

ma
ps

. 

Dr
af

tin
g 

(T
P)

 
 

Ex
pla

in 
us

e o
f g

ra
ph

ic 
or

ga
niz

er
s t

o w
rit

e d
ra

fts
. 

 
Re

mi
nd

 st
ud

en
ts 

to 
us

e 
pr

om
pt 

an
d s

co
rin

g g
uid

e t
o 

ch
ec

k w
riti

ng
. 

 
Gi

ve
 fe

ed
ba

ck
. 

 
Ha

ve
 st

ud
en

ts 
re

ad
 dr

aft
s 

alo
ud

 to
 pa

rtn
er

s. 
 

As
k 1

 or
 2 

stu
de

nts
 to

 sh
ar

e 
dr

aft
s w

ith
 th

e c
las

s. 

 

Sh
ar

in
g,

 R
es

po
nd

in
g 

an
d 

Re
vis

in
g 

(T
P)

 
 

Int
ro

du
ce

 S
tud

en
t R

ou
tin

e 
(S

R)
. 

 
Ha

ve
 st

ud
en

ts 
sh

ar
e a

nd
 

re
sp

on
d w

ith
 pa

rtn
er

s. 
 

Re
mi

nd
 st

ud
en

ts 
ho

w 
to 

re
vis

e. 
 

As
k 1

 or
 2 

stu
de

nts
 to

 sh
ar

e 
ho

w 
th

ey
 w

ill 
re

vis
e.

 
 

As
k c

las
s t

o m
ak

e r
ev

isi
on

s. 

 

Class 
Discussion 

(TP) 

 
Re

vie
w 

St
ud

en
t R

ou
tin

e (
SR

). 
 

Ha
ve

 a 
St

ra
teg

y U
se

 di
sc

us
sio

n.
 

 
Ha

ve
 a 

W
rite

-O
n d

isc
us

sio
n.

 
 

Ha
ve

 a 
Te

am
 T

alk
 di

sc
us

sio
n.

 
 

Aw
ar

d T
CP

. 
 

Re
co

rd
 in

div
idu

al 
sc

or
es

 o
n T

CR
F.

 

 
Se

e D
ay

 1 
 

Se
e 

Da
y 1

 
 

Se
e 

Da
y 1

 
 

As
k s

tud
en

ts 
to 

sh
ar

e 
ad

dit
ion

s t
o t

es
t a

ns
we

rs.
 

 
Co

lle
ct 

tes
t a

ns
we

rs.
 

 
Di

sc
us

s s
tra

teg
y u

se
. 

 
Aw

ar
d T

CP
. 

 
Re

vie
w 

an
d c

ele
br

ate
 te

am
 

dis
cu

ss
ion

s. 
 

Ce
leb

ra
te 

Vo
ca

b. 
Va

ult
. 

Ed
iti

ng
 (T

P)
 

 
Int

ro
du

ce
 id

ea
 of

 ed
itin

g.
 

 
Cr

ea
te 

ed
itin

g c
he

ck
lis

t. 
 

Ha
ve

 st
ud

en
ts 

ch
ec

k t
he

ir 
dr

aft
s a

nd
 pa

rtn
er

s’ 
dr

aft
s. 

 
Ha

ve
 st

ud
en

ts 
sh

ar
e e

dit
s. 

Re
wr

iti
ng

 (T
P)

 
 

Int
ro

du
ce

 re
wr

itin
g.

 
 

Ha
ve

 st
ud

en
ts 

re
wr

ite
. 

 
Ce

leb
ra

te 
by

 ha
vin

g 1
 or

 2 
stu

de
nts

 sh
ar

e w
ith

 th
e c

las
s. 

 
Co

lle
ct 

an
d s

co
re

. 

Fluency in Five 
(TP) 

 
Ex

pla
in 

flu
en

cy
 an

d t
he

 flu
en

cy
 ru

br
ic.

  
 

Mo
de

l fl
ue

nt,
 th

en
 no

n-
flu

en
t r

ea
din

g.
 

 
St

ud
en

ts 
giv

e f
ee

db
ac

k u
sin

g t
he

 ru
br

ic.
 

 
Re

vie
w 

St
ud

en
t R

ou
tin

e a
nd

 ru
br

ic 
(S

R)
.  

 
Di

sp
lay

 pa
ge

s o
f fl

ue
nc

y p
as

sa
ge

.  
 

Re
mi

nd
 pa

rtn
er

s t
o g

ive
 fe

ed
ba

ck
.  

 
Ha

ve
 st

ud
en

ts 
re

ad
 fo

r 1
 m

in.
  

 
Pr

om
pt 

pa
rtn

er
s t

o g
ive

 fe
ed

ba
ck

.  
 

Ha
ve

 pa
rtn

er
s s

wi
tch

 ro
les

.  
 

As
sig

n i
nd

ivi
du

al 
flu

en
cy

 go
als

. 
 

Ha
ve

 2 
or

 3 
stu

de
nts

 re
ad

 fo
r s

co
re

s. 
 

 
Aw

ar
d T

CP
. 

 
Re

co
rd

 in
div

idu
al 

sc
or

es
 o

n T
CR

F.
 

 
 

 

Word 
Power 
(TP) 

Se
e t

he
 W

or
d P

ow
er

 In
str

uc
tio

na
l P

ro
ce

ss
 

 
 

 
 

 
 

Book 
Club 

 
 

 
 

 
 

 
Ha

ve
 st

ud
en

ts 
sh

ar
e s

elf
-

se
lec

ted
 re

ad
ing

. ‘ 
 

Ce
leb

ra
te 

an
d r

ec
or

d 
co

mp
let

ion
 on

 T
CR

F.
 

Success 
Review 

and 
Keeping 

Score 
(TP) 

 
 

 
 

 
 

 
Ce

leb
ra

te 
su

pe
r t

ea
ms

.  
 

Re
mi

nd
 st

ud
en

ts 
ab

ou
t T

CP
.  

 
Gu

ide
 te

am
 go

al 
se

ttin
g.

 

Team 
Celebration 

 
To

tal
 ta

llie
s o

n t
ea

m 
sc

or
e s

he
ets

, a
nd

 a
dd

 
po

int
s t

o t
ea

m 
ce

leb
ra

tio
n p

os
ter

. 
 

Gu
ide

 st
ud

en
t r

efl
ec

tio
n a

bo
ut 

po
int

s a
nd

 th
e 

tea
m 

co
op

er
ati

on
 go

al 
an

d r
ela

ted
 b

eh
av

ior
. 

 
Se

e D
ay

 1 
 

Se
e 

Da
y 1

 
 

Se
e 

Da
y 1

 
 

Se
e D

ay
 1 

 
Se

e D
ay

 1 
 

Se
e D

ay
 1 

 
Us

e o
ve

rla
y t

o s
ho

w 
te

am
 

ce
leb

ra
tio

n s
co

re
s. 
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R

ea
di

ng
 W

in
gs

 T
ar

ge
te

d 
Tr

ea
su

re
 H

un
t I

ns
tr

uc
tio

na
l P

ro
ce

ss
—

In
fo

rm
at

io
na

l T
ex

t 
 

 
D

ay
 1

 
D

ay
 2

 
D

ay
 3

 
D

ay
 4

 
D

ay
 5

 
D

ay
 6

 
D

ay
 7

 

Active Instruction 

Opening 

 
Po

st 
th

e B
ig 

Qu
es

tio
n.

 
 

St
ud

en
ts 

wr
ite

 re
sp

on
se

s a
s t

he
y a

rri
ve

 fo
r 

cla
ss

. 

 
Re

vie
w 

th
e B

ig 
Qu

es
tio

n.
 

 
Se

e D
ay

 2 
 

Se
e D

ay
 2 

 
Re

ra
te 

vo
ca

bu
lar

y w
or

ds
. 

 
Tw

o-
Mi

nu
te 

Ed
it (

TP
/S

R)
 

 
Tw

o-
Mi

nu
te 

Ed
it (

TP
/S

R)
 

Team Coop. and 
Achievement 

Goal (TP) 
 

Re
vie

w 
th

e t
ea

m
 co

op
er

ati
on

 go
al 

se
t f

or
 th

e 
cy

cle
. 

 
Pr

ais
e u

se
 of

 go
al 

be
ha

vio
r t

hr
ou

gh
ou

t 
les

so
n.

 

 
Se

e D
ay

 1 
 

Se
e D

ay
 1 

 
Se

e D
ay

 1 
 

Se
e D

ay
 1 

 
 

Set the Stage 

 
Int

ro
du

ce
 st

or
y, 

au
tho

r, 
an

d r
ea

din
g 

ob
jec

tiv
e. 

 
Po

int
 o

ut 
str

ate
gy

 ta
rg

et.
 

 
Re

vie
w 

inf
or

m
ati

on
al 

tex
t/T

IG
RR

S 
pr

oc
es

s. 
 

 
1st  s

tep
 of

 T
IG

RR
S:

 id
en

tify
 th

e t
op

ic.
  

 
Bu

ild
/ac

tiv
ate

 ba
ck

gr
ou

nd
 kn

ow
led

ge
.  

 
2nd

 st
ep

 of
 T

IG
RR

S:
 id

en
tify

 au
tho

r’s
 in

te
nt.

 
 

3rd
 st

ep
 of

 T
IG

RR
S:

 ch
oo

se
 a 

gr
ap

hic
 

or
ga

niz
er

. 

 
Re

vie
w 

sto
ry,

 a
uth

or
, 

an
d r

ea
din

g o
bje

cti
ve

. 
 

Po
int

 o
ut 

str
ate

gy
 ta

rg
et.

 

 
Se

e D
ay

 2 
 

Se
e D

ay
 2 

 
Int

ro
du

ce
 th

e t
es

t. 
 

Int
ro

du
ce

 pa
ss

ag
e s

tud
en

ts 
wi

ll r
ea

d f
or

 th
e t

es
t. 

 
 

Vocabulary 
(TP) 

 
Ra

te 
vo

ca
bu

lar
y w

or
ds

. 
 

Re
vie

w 
ra

tin
gs

. 
 

Int
ro

du
ce

 ne
w 

vo
ca

bu
lar

y w
or

ds
. 

 
Re

vie
w 

St
ud

en
t R

ou
tin

e (
SR

). 
 

Aw
ar

d T
CP

. 
 

Re
vie

w 
Vo

ca
bu

lar
y V

au
lt. 

 
Te

am
s r

ev
iew

 
vo

ca
bu

lar
y w

or
ds

. 
 

Ce
leb

ra
te 

Vo
ca

bu
lar

y 
Va

ult
. 

 
Aw

ar
d T

CP
 

 
Se

e D
ay

 2 
 

Se
e D

ay
 2 

 
Re

mi
nd

 st
ud

en
ts 

vo
ca

bu
lar

y 
an

d W
or

d P
ow

er
 sk

ill 
ar

e o
n 

the
 te

st.
 

 
Te

am
s r

ev
iew

 vo
ca

bu
lar

y 
wo

rd
s. 

 
 

Using the 
Targeted 

Skill/ 
Text Review 

 
Mo

de
l, p

ro
mp

t, o
r e

lic
it t

ar
ge

ted
-sk

ill 
us

e.
 

 
St

ud
en

ts 
su

mm
ar

ize
 

re
ad

ing
 to

 th
is 

po
int

. 
 

Se
e D

ay
 2 

 
Se

e D
ay

 2 
 

 
 

Listening 
Comp. 

 
Us

e t
ex

t t
o m

od
el,

 pr
om

pt,
 or

 el
ici

t ta
rg

ete
d-

sk
ill 

us
e w

he
n r

ea
din

g.
 

 
Se

e D
ay

 1 
 

Se
e D

ay
 1 

 
Se

e D
ay

 1 
 

 
 

Preview 
Team Talk 

(TP) 

 
Pr

ev
iew

 T
ea

m 
Ta

lk 
qu

es
tio

ns
. 

 
Gu

ide
 re

fle
cti

on
 of

 W
rite

-O
n q

ue
sti

on
. 

 
Ra

nd
om

ly 
as

sig
n t

ea
m 

lea
de

rs.
 

 
Pr

ev
iew

 T
ea

m 
Ta

lk 
qu

es
tio

ns
. 

 
Gu

ide
 re

fle
cti

on
 of

 W
rite

-
On

 qu
es

tio
n. 

 
Se

e D
ay

 2 
 

Se
e D

ay
 2 

Pr
ep

ar
e S

tu
de

nt
s f

or
 th

e T
es

t 
 

Di
str

ibu
te 

an
d p

re
vie

w 
the

 
tes

t. 
 

As
k s

tud
en

ts 
to 

un
de

rlin
e k

ey
 

wo
rd

s/p
hr

as
es

 in
 sk

ill 
qu

es
tio

n. 

 
 

Test 
(Day 5) 

(TP) 

 
 

 
 

 
Al

low
 st

ud
en

ts 
to 

be
gin

. 
 

Mo
nit

or
 tim

ing
. 

 
Co

lle
ct 

pe
ns

 an
d p

en
cil

s. 

 
 

 

Partner 
Reading (TP) 

 
Re

vie
w 

St
ud

en
t R

ou
tin

e (
SR

). 
 

St
ud

en
ts 

co
mp

let
e 

4th  s
te

p o
f T

IG
RR

S:
 re

ad
 

an
d r

es
tat

e.
 

 
St

ud
en

ts 
dis

cu
ss

 st
ick

y n
ote

s, 
gr

ap
hic

 
or

ga
niz

er
s, 

or
 re

re
ad

. 

 
Se

e D
ay

 1 
 

Se
e D

ay
 1 

 
St

ud
en

ts 
co

mp
let

e 
5th  s

tep
 of

 
TI

GR
RS

: 
re

re
ad

 an
d 

re
sta

te.
 

 
Se

e D
ay

 3 
 

Pl
an

ni
ng

 (T
P)

 
 

Int
ro

du
ce

 th
e a

cti
vit

y, 
pr

om
pt,

 a
nd

 sc
or

ing
 gu

ide
. 

 
Mo

de
l u

sin
g g

ra
ph

ic 
or

ga
niz

er
. 

 
Ha

ve
 st

ud
en

ts 
pla

n a
nd

 
sh

ar
e i

de
as

. 

 

Teamwork 

Team Discussion (TP) 

 
Re

vie
w 

sti
ck

y n
ote

s. 
 

Re
vie

w 
St

ud
en

t R
ou

tin
e (

SR
). 

 
Re

vie
w 

us
e o

f r
ole

 ca
rd

s. 
 

St
ud

en
ts 

dis
cu

ss
 th

e q
ue

sti
on

s. 
 

St
ud

en
ts 

ind
ivi

du
all

y w
rite

 an
sw

er
s t

o t
he

 
W

rite
-O

n q
ue

sti
on

. 
 

Re
mi

nd
 st

ud
en

ts 
to 

re
vie

w 
ru

br
ics

 to
 pr

ep
ar

e 
for

 C
las

s D
isc

us
sio

n.
 

 
St

ud
en

ts 
wo

rk 
on

 g
ra

ph
ic 

or
ga

niz
er

s. 
 

Aw
ar

d T
CP

. 

 
Se

e D
ay

 1 
 

Se
e D

ay
 1 

 
Se

e D
ay

 1 
 

St
ud

en
ts 

co
mp

let
e 

6th
 st

ep
 of

 
TI

GR
RS

: 
su

mm
ar

ize
. 

 
Re

vie
w 

St
ud

en
t R

ou
tin

e 
(S

R)
. 

 
Ha

ve
 st

ud
en

ts 
dis

cu
ss

 
ind

ep
en

de
nt 

str
ate

gy
 us

e 
an

d a
ns

we
rs

 on
 th

e t
es

t. 
 

Pr
om

pt 
dis

cu
ss

ion
 of

 th
e s

kil
l 

qu
es

tio
n. 

As
k s

tud
en

ts 
to 

ad
d t

o t
he

ir a
ns

we
rs.

 
 

Aw
ar

d T
CP

. 
 

Di
sc

us
s a

dd
itio

ns
 to

 gr
ap

hic
 

or
ga

niz
er

s. 

Dr
af

tin
g 

(T
P)

 
 

Ex
pla

in 
us

e o
f g

ra
ph

ic 
or

ga
niz

er
s t

o w
rit

e d
ra

fts
. 

 
Re

mi
nd

 st
ud

en
ts 

to 
us

e 
pr

om
pt 

an
d s

co
rin

g g
uid

e t
o 

ch
ec

k w
riti

ng
. 

 
Gi

ve
 fe

ed
ba

ck
. 

 
Ha

ve
 st

ud
en

ts 
re

ad
 dr

aft
s 

alo
ud

 to
 pa

rtn
er

s. 
 

As
k 1

 or
 2 

stu
de

nts
 to

 sh
ar

e 
dr

aft
s w

ith
 th

e c
las

s. 

 

Sh
ar

in
g,

 R
es

po
nd

in
g 

an
d 

Re
vis

in
g 

(T
P)

 
 

Int
ro

du
ce

 S
tud

en
t R

ou
tin

e 
(S

R)
. 

 
Ha

ve
 st

ud
en

ts 
sh

ar
e a

nd
 

re
sp

on
d w

ith
 pa

rtn
er

s. 
 

Re
mi

nd
 st

ud
en

ts 
ho

w 
to 

re
vis

e. 
 

As
k 1

 or
 2 

stu
de

nts
 to

 sh
ar

e 
ho

w 
th

ey
 w

ill 
re

vis
e.

 
 

As
k c

las
s t

o m
ak

e r
ev

isi
on

s. 

 

Class 
Discussion 

(TP) 

 
Re

vie
w 

St
ud

en
t R

ou
tin

e (
SR

). 
 

Ha
ve

 a 
St

ra
teg

y U
se

 di
sc

us
sio

n.
 

 
Ha

ve
 a 

W
rite

-O
n d

isc
us

sio
n.

 
 

Ha
ve

 a 
Te

am
 T

alk
 di

sc
us

sio
n.

 
 

Aw
ar

d T
CP

. 
 

Re
co

rd
 in

div
idu

al 
sc

or
es

 o
n T

CR
F.

 

 
Se

e D
ay

 1 
 

Se
e D

ay
 1 

 
Se

e D
ay

 1 
 

As
k s

tud
en

ts 
to 

sh
ar

e 
ad

dit
ion

s t
o t

es
t a

ns
we

rs.
 

 
Co

lle
ct 

tes
t a

ns
we

rs.
 

 
Di

sc
us

s s
tra

teg
y u

se
. 

 
Aw

ar
d T

CP
. 

 
Re

vie
w 

an
d c

ele
br

ate
 te

am
 

dis
cu

ss
ion

s. 
 

Ce
leb

ra
te 

Vo
ca

b. 
Va

ult
. 

Ed
iti

ng
 (T

P)
 

 
Int

ro
du

ce
 id

ea
 of

 ed
itin

g.
 

 
Cr

ea
te 

ed
itin

g c
he

ck
lis

t. 
 

Ha
ve

 st
ud

en
ts 

ch
ec

k t
he

ir 
dr

aft
s a

nd
 pa

rtn
er

s’ 
dr

aft
s. 

 
Ha

ve
 st

ud
en

ts 
sh

ar
e e

dit
s. 

Re
wr

iti
ng

 (T
P)

 
 

Int
ro

du
ce

 re
wr

itin
g.

 
 

Ha
ve

 st
ud

en
ts 

re
wr

ite
. 

 
Ce

leb
ra

te 
by

 ha
vin

g 1
 or

 2 
stu

de
nts

 sh
ar

e w
ith

 th
e 

cla
ss

. 
 

Co
lle

ct 
an

d s
co

re
. 

Fluency in Five 
(TP) 

 
Ex

pla
in 

flu
en

cy
 an

d t
he

 flu
en

cy
 ru

br
ic.

  
 

Mo
de

l fl
ue

nt,
 th

en
 no

n-
flu

en
t r

ea
din

g.
 

 
St

ud
en

ts 
giv

e f
ee

db
ac

k u
sin

g t
he

 ru
br

ic.
 

 
Re

vie
w 

St
ud

en
t R

ou
tin

e a
nd

 ru
br

ic 
(S

R)
.  

 
Di

sp
lay

 pa
ge

s o
f fl

ue
nc

y p
as

sa
ge

.  
 

Re
mi

nd
 pa

rtn
er

s t
o g

ive
 fe

ed
ba

ck
.  

 
Ha

ve
 st

ud
en

ts 
re

ad
 fo

r 1
 m

in.
  

 
Pr

om
pt 

pa
rtn

er
s t

o g
ive

 fe
ed

ba
ck

.  
 

Ha
ve

 pa
rtn

er
s s

wi
tch

 ro
les

.  
 

As
sig

n i
nd

ivi
du

al 
flu

en
cy

 go
als

. 
 

Ha
ve

 2 
or

 3 
stu

de
nts

 re
ad

 fo
r s

co
re

s. 
 

 
Aw

ar
d T

CP
. 

 
Re

co
rd

 in
div

idu
al 

sc
or

es
 o

n T
CR

F.
 

 
 

 

Word 
Power 
(TP) 

Se
e t

he
 W

or
d P

ow
er

 In
str

uc
tio

na
l P

ro
ce

ss
 

 
 

 
 

 
 

Book 
Club 

 
 

 
 

 
 

 
Ha

ve
 st

ud
en

ts 
sh

ar
e s

elf
-

se
lec

ted
 re

ad
ing

. ‘ 
 

Ce
leb

ra
te 

an
d r

ec
or

d 
co

mp
let

ion
 on

 T
CR

F.
 

Success 
Review 

and 
Keeping 

Score 
(TP) 

 
 

 
 

 
 

 
Ce

leb
ra

te 
su

pe
r t

ea
ms

.  
 

Re
mi

nd
 st

ud
en

ts 
ab

ou
t T

CP
.  

 
Gu

ide
 te

am
 go

al 
se

ttin
g.

 

Team 
Celebration 

 
To

tal
 ta

llie
s o

n t
ea

m 
sc

or
e s

he
ets

, a
nd

 a
dd

 
po

int
s t

o t
ea

m 
ce

leb
ra

tio
n p

os
ter

. 
 

Gu
ide

 st
ud

en
t r

efl
ec

tio
n a

bo
ut 

po
int

s a
nd

 th
e 

tea
m 

co
op

er
ati

on
 go

al 
an

d r
ela

ted
 b

eh
av

ior
. 

 
Se

e D
ay

 1 
 

Se
e D

ay
 1 

 
Se

e D
ay

 1 
 

Se
e D

ay
 1 

 
Se

e D
ay

 1 
 

Se
e D

ay
 1 

 
Us

e o
ve

rla
y t

o s
ho

w 
te

am
 

ce
leb

ra
tio

n s
co

re
s. 
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R
ea

di
ng

 W
in

gs
 T

ar
ge

te
d 

Tr
ea

su
re

 H
un

t I
ns

tr
uc

tio
na

l P
ro

ce
ss

—
In

fo
rm

at
io

na
l T

ex
t 

 
 

D
ay

 1
 

D
ay

 2
 

D
ay

 3
 

D
ay

 4
 

D
ay

 5
 

D
ay

 6
 

D
ay

 7
 

Active Instruction 

Opening 

 
Po

st 
th

e B
ig 

Qu
es

tio
n.

 
 

St
ud

en
ts 

wr
ite

 re
sp

on
se

s a
s t

he
y a

rri
ve

 fo
r 

cla
ss

. 

 
Re

vie
w 

th
e B

ig 
Qu

es
tio

n.
 

 
Se

e D
ay

 2 
 

Se
e D

ay
 2 

 
Re

ra
te 

vo
ca

bu
lar

y w
or

ds
. 

 
Tw

o-
Mi

nu
te 

Ed
it (

TP
/S

R)
 

 
Tw

o-
Mi

nu
te 

Ed
it (

TP
/S

R)
 

Team Coop. and 
Achievement 

Goal (TP) 

 
Re

vie
w 

th
e t

ea
m

 co
op

er
ati

on
 go

al 
se

t f
or

 th
e 

cy
cle

. 
 

Pr
ais

e u
se

 of
 go

al 
be

ha
vio

r t
hr

ou
gh

ou
t 

les
so

n.
 

 
Se

e D
ay

 1 
 

Se
e D

ay
 1 

 
Se

e D
ay

 1 
 

Se
e D

ay
 1 

 
 

Set the Stage 

 
Int

ro
du

ce
 st

or
y, 

au
tho

r, 
an

d r
ea

din
g 

ob
jec

tiv
e. 

 
Po

int
 o

ut 
str

ate
gy

 ta
rg

et.
 

 
Re

vie
w 

inf
or

m
ati

on
al 

tex
t/T

IG
RR

S 
pr

oc
es

s. 
 

 
1st  s

tep
 of

 T
IG

RR
S:

 id
en

tify
 th

e t
op

ic.
  

 
Bu

ild
/ac

tiv
ate

 ba
ck

gr
ou

nd
 kn

ow
led

ge
.  

 
2nd

 st
ep

 of
 T

IG
RR

S:
 id

en
tify

 au
tho

r’s
 in

te
nt.

 
 

3rd
 st

ep
 of

 T
IG

RR
S:

 ch
oo

se
 a 

gr
ap

hic
 

or
ga

niz
er

. 

 
Re

vie
w 

sto
ry,

 a
uth

or
, 

an
d r

ea
din

g o
bje

cti
ve

. 
 

Po
int

 o
ut 

str
ate

gy
 ta

rg
et.

 

 
Se

e D
ay

 2 
 

Se
e D

ay
 2 

 
Int

ro
du

ce
 th

e t
es

t. 
 

Int
ro

du
ce

 pa
ss

ag
e s

tud
en

ts 
wi

ll r
ea

d f
or

 th
e t

es
t. 

 
 

Vocabulary 
(TP) 

 
Ra

te 
vo

ca
bu

lar
y w

or
ds

. 
 

Re
vie

w 
ra

tin
gs

. 
 

Int
ro

du
ce

 ne
w 

vo
ca

bu
lar

y w
or

ds
. 

 
Re

vie
w 

St
ud

en
t R

ou
tin

e (
SR

). 
 

Aw
ar

d T
CP

. 
 

Re
vie

w 
Vo

ca
bu

lar
y V

au
lt. 

 
Te

am
s r

ev
iew

 
vo

ca
bu

lar
y w

or
ds

. 
 

Ce
leb

ra
te 

Vo
ca

bu
lar

y 
Va

ult
. 

 
Aw

ar
d T

CP
 

 
Se

e D
ay

 2 
 

Se
e D

ay
 2 

 
Re

mi
nd

 st
ud

en
ts 

vo
ca

bu
lar

y 
an

d W
or

d P
ow

er
 sk

ill 
ar

e o
n 

the
 te

st.
 

 
Te

am
s r

ev
iew

 vo
ca

bu
lar

y 
wo

rd
s. 

 
 

Using the 
Targeted 

Skill/ 
Text Review 

 
Mo

de
l, p

ro
mp

t, o
r e

lic
it t

ar
ge

ted
-sk

ill 
us

e.
 

 
St

ud
en

ts 
su

mm
ar

ize
 

re
ad

ing
 to

 th
is 

po
int

. 
 

Se
e D

ay
 2 

 
Se

e D
ay

 2 
 

 
 

Listening 
Comp. 

 
Us

e t
ex

t t
o m

od
el,

 pr
om

pt,
 or

 el
ici

t ta
rg

ete
d-

sk
ill 

us
e w

he
n r

ea
din

g.
 

 
Se

e D
ay

 1 
 

Se
e D

ay
 1 

 
Se

e D
ay

 1 
 

 
 

Preview 
Team Talk 

(TP) 

 
Pr

ev
iew

 T
ea

m 
Ta

lk 
qu

es
tio

ns
. 

 
Gu

ide
 re

fle
cti

on
 of

 W
rite

-O
n q

ue
sti

on
. 

 
Ra

nd
om

ly 
as

sig
n t

ea
m 

lea
de

rs.
 

 
Pr

ev
iew

 T
ea

m 
Ta

lk 
qu

es
tio

ns
. 

 
Gu

ide
 re

fle
cti

on
 of

 W
rite

-
On

 qu
es

tio
n. 

 
Se

e D
ay

 2 
 

Se
e D

ay
 2 

Pr
ep

ar
e S

tu
de

nt
s f

or
 th

e T
es

t 
 

Di
str

ibu
te 

an
d p

re
vie

w 
the

 
tes

t. 
 

As
k s

tud
en

ts 
to 

un
de

rlin
e k

ey
 

wo
rd

s/p
hr

as
es

 in
 sk

ill 
qu

es
tio

n. 

 
 

Test 
(Day 5) 

(TP) 

 
 

 
 

 
Al

low
 st

ud
en

ts 
to 

be
gin

. 
 

Mo
nit

or
 tim

ing
. 

 
Co

lle
ct 

pe
ns

 an
d p

en
cil

s. 

 
 

 

Partner 
Reading (TP) 

 
Re

vie
w 

St
ud

en
t R

ou
tin

e (
SR

). 
 

St
ud

en
ts 

co
mp

let
e 

4th  s
te

p o
f T

IG
RR

S:
 re

ad
 

an
d r

es
tat

e.
 

 
St

ud
en

ts 
dis

cu
ss

 st
ick

y n
ote

s, 
gr

ap
hic

 
or

ga
niz

er
s, 

or
 re

re
ad

. 

 
Se

e D
ay

 1 
 

Se
e D

ay
 1 

 
St

ud
en

ts 
co

mp
let

e 
5th  s

tep
 of

 
TI

GR
RS

: 
re

re
ad

 an
d 

re
sta

te.
 

 
Se

e D
ay

 3 
 

Pl
an

ni
ng

 (T
P)

 
 

Int
ro

du
ce

 th
e a

cti
vit

y, 
pr

om
pt,

 a
nd

 sc
or

ing
 gu

ide
. 

 
Mo

de
l u

sin
g g

ra
ph

ic 
or

ga
niz

er
. 

 
Ha

ve
 st

ud
en

ts 
pla

n a
nd

 
sh

ar
e i

de
as

. 

 

Teamwork 

Team Discussion (TP) 

 
Re

vie
w 

sti
ck

y n
ote

s. 
 

Re
vie

w 
St

ud
en

t R
ou

tin
e (

SR
). 

 
Re

vie
w 

us
e o

f r
ole

 ca
rd

s. 
 

St
ud

en
ts 

dis
cu

ss
 th

e q
ue

sti
on

s. 
 

St
ud

en
ts 

ind
ivi

du
all

y w
rite

 an
sw

er
s t

o t
he

 
W

rite
-O

n q
ue

sti
on

. 
 

Re
mi

nd
 st

ud
en

ts 
to 

re
vie

w 
ru

br
ics

 to
 pr

ep
ar

e 
for

 C
las

s D
isc

us
sio

n.
 

 
St

ud
en

ts 
wo

rk 
on

 g
ra

ph
ic 

or
ga

niz
er

s. 
 

Aw
ar

d T
CP

. 

 
Se

e D
ay

 1 
 

Se
e D

ay
 1 

 
Se

e D
ay

 1 
 

St
ud

en
ts 

co
mp

let
e 

6th
 st

ep
 of

 
TI

GR
RS

: 
su

mm
ar

ize
. 

 
Re

vie
w 

St
ud

en
t R

ou
tin

e 
(S

R)
. 

 
Ha

ve
 st

ud
en

ts 
dis

cu
ss

 
ind

ep
en

de
nt 

str
ate

gy
 us

e 
an

d a
ns

we
rs

 on
 th

e t
es

t. 
 

Pr
om

pt 
dis

cu
ss

ion
 of

 th
e s

kil
l 

qu
es

tio
n. 

As
k s

tud
en

ts 
to 

ad
d t

o t
he

ir a
ns

we
rs.

 
 

Aw
ar

d T
CP

. 
 

Di
sc

us
s a

dd
itio

ns
 to

 gr
ap

hic
 

or
ga

niz
er

s. 

Dr
af

tin
g 

(T
P)

 
 

Ex
pla

in 
us

e o
f g

ra
ph

ic 
or

ga
niz

er
s t

o w
rit

e d
ra

fts
. 

 
Re

mi
nd

 st
ud

en
ts 

to 
us

e 
pr

om
pt 

an
d s

co
rin

g g
uid

e t
o 

ch
ec

k w
riti

ng
. 

 
Gi

ve
 fe

ed
ba

ck
. 

 
Ha

ve
 st

ud
en

ts 
re

ad
 dr

aft
s 

alo
ud

 to
 pa

rtn
er

s. 
 

As
k 1

 or
 2 

stu
de

nts
 to

 sh
ar

e 
dr

aft
s w

ith
 th

e c
las

s. 

 

Sh
ar

in
g,

 R
es

po
nd

in
g 

an
d 

Re
vis

in
g 

(T
P)

 
 

Int
ro

du
ce

 S
tud

en
t R

ou
tin

e 
(S

R)
. 

 
Ha

ve
 st

ud
en

ts 
sh

ar
e a

nd
 

re
sp

on
d w

ith
 pa

rtn
er

s. 
 

Re
mi

nd
 st

ud
en

ts 
ho

w 
to 

re
vis

e. 
 

As
k 1

 or
 2 

stu
de

nts
 to

 sh
ar

e 
ho

w 
th

ey
 w

ill 
re

vis
e.

 
 

As
k c

las
s t

o m
ak

e r
ev

isi
on

s. 

 

Class 
Discussion 

(TP) 

 
Re

vie
w 

St
ud

en
t R

ou
tin

e (
SR

). 
 

Ha
ve

 a 
St

ra
teg

y U
se

 di
sc

us
sio

n.
 

 
Ha

ve
 a 

W
rite

-O
n d

isc
us

sio
n.

 
 

Ha
ve

 a 
Te

am
 T

alk
 di

sc
us

sio
n.

 
 

Aw
ar

d T
CP

. 
 

Re
co

rd
 in

div
idu

al 
sc

or
es

 o
n T

CR
F.

 

 
Se

e D
ay

 1 
 

Se
e D

ay
 1 

 
Se

e D
ay

 1 
 

As
k s

tud
en

ts 
to 

sh
ar

e 
ad

dit
ion

s t
o t

es
t a

ns
we

rs.
 

 
Co

lle
ct 

tes
t a

ns
we

rs.
 

 
Di

sc
us

s s
tra

teg
y u

se
. 

 
Aw

ar
d T

CP
. 

 
Re

vie
w 

an
d c

ele
br

ate
 te

am
 

dis
cu

ss
ion

s. 
 

Ce
leb

ra
te 

Vo
ca

b. 
Va

ult
. 

Ed
iti

ng
 (T

P)
 

 
Int

ro
du

ce
 id

ea
 of

 ed
itin

g.
 

 
Cr

ea
te 

ed
itin

g c
he

ck
lis

t. 
 

Ha
ve

 st
ud

en
ts 

ch
ec

k t
he

ir 
dr

aft
s a

nd
 pa

rtn
er

s’ 
dr

aft
s. 

 
Ha

ve
 st

ud
en

ts 
sh

ar
e e

dit
s. 

Re
wr

iti
ng

 (T
P)

 
 

Int
ro

du
ce

 re
wr

itin
g.

 
 

Ha
ve

 st
ud

en
ts 

re
wr

ite
. 

 
Ce

leb
ra

te 
by

 ha
vin

g 1
 or

 2 
stu

de
nts

 sh
ar

e w
ith

 th
e 

cla
ss

. 
 

Co
lle

ct 
an

d s
co

re
. 

Fluency in Five 
(TP) 

 
Ex

pla
in 

flu
en

cy
 an

d t
he

 flu
en

cy
 ru

br
ic.

  
 

Mo
de

l fl
ue

nt,
 th

en
 no

n-
flu

en
t r

ea
din

g.
 

 
St

ud
en

ts 
giv

e f
ee

db
ac

k u
sin

g t
he

 ru
br

ic.
 

 
Re

vie
w 

St
ud

en
t R

ou
tin

e a
nd

 ru
br

ic 
(S

R)
.  

 
Di

sp
lay

 pa
ge

s o
f fl

ue
nc

y p
as

sa
ge

.  
 

Re
mi

nd
 pa

rtn
er

s t
o g

ive
 fe

ed
ba

ck
.  

 
Ha

ve
 st

ud
en

ts 
re

ad
 fo

r 1
 m

in.
  

 
Pr

om
pt 

pa
rtn

er
s t

o g
ive

 fe
ed

ba
ck

.  
 

Ha
ve

 pa
rtn

er
s s

wi
tch

 ro
les

.  
 

As
sig

n i
nd

ivi
du

al 
flu

en
cy

 go
als

. 
 

Ha
ve

 2 
or

 3 
stu

de
nts

 re
ad

 fo
r s

co
re

s. 
 

 
Aw

ar
d T

CP
. 

 
Re

co
rd

 in
div

idu
al 

sc
or

es
 o

n T
CR

F.
 

 
 

 

Word 
Power 
(TP) 

Se
e t

he
 W

or
d P

ow
er

 In
str

uc
tio

na
l P

ro
ce

ss
 

 
 

 
 

 
 

Book 
Club 

 
 

 
 

 
 

 
Ha

ve
 st

ud
en

ts 
sh

ar
e s

elf
-

se
lec

ted
 re

ad
ing

. ‘ 
 

Ce
leb

ra
te 

an
d r

ec
or

d 
co

mp
let

ion
 on

 T
CR

F.
 

Success 
Review 

and 
Keeping 

Score 
(TP) 

 
 

 
 

 
 

 
Ce

leb
ra

te 
su

pe
r t

ea
ms

.  
 

Re
mi

nd
 st

ud
en

ts 
ab

ou
t T

CP
.  

 
Gu

ide
 te

am
 go

al 
se

ttin
g.

 

Team 
Celebration 

 
To

tal
 ta

llie
s o

n t
ea

m 
sc

or
e s

he
ets

, a
nd

 a
dd

 
po

int
s t

o t
ea

m 
ce

leb
ra

tio
n p

os
ter

. 
 

Gu
ide

 st
ud

en
t r

efl
ec

tio
n a

bo
ut 

po
int

s a
nd

 th
e 

tea
m 

co
op

er
ati

on
 go

al 
an

d r
ela

ted
 b

eh
av

ior
. 

 
Se

e D
ay

 1 
 

Se
e D

ay
 1 

 
Se

e D
ay

 1 
 

Se
e D

ay
 1 

 
Se

e D
ay

 1 
 

Se
e D

ay
 1 

 
Us

e o
ve

rla
y t

o s
ho

w 
te

am
 

ce
leb

ra
tio

n s
co

re
s. 
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R
ea

di
ng

 W
in

gs
 T

ar
ge

te
d 

Tr
ea

su
re

 H
un

t I
ns

tr
uc

tio
na

l P
ro

ce
ss

—
W

or
d 

Po
w

er
 (a

ll 
le

ve
ls

) 
 

 
D

ay
 1

 
D

ay
 2

 
D

ay
 3

 
D

ay
 4

 
D

ay
 5

 
D

ay
 6

 
D

ay
 7

 
Word Power (TP) 

Level 2  
Volume A 

 
Int

ro
du

ce
 fo

cu
s s

ou
nd

/sk
ill.

 
 

St
ud

en
ts 

re
ad

 C
ap

tai
n R

ea
d 

Mo
re

’s 
St

or
y a

nd
 id

en
tify

 w
or

ds
 

wi
th 

the
 fo

cu
s s

ou
nd

(s)
. 

 
Aw

ar
d t

ea
m

 ce
leb

ra
tio

n p
oin

ts.
 

 
Se

e D
ay

 1 
 

 
St

ud
en

ts 
pr

ac
tic

e w
riti

ng
 C

ap
tai

n 
Re

ad
 M

or
e’s

 w
or

ds
. 

 
Aw

ar
d t

ea
m

 ce
leb

ra
tio

n p
oin

ts.
 

 
St

ud
en

ts 
us

e w
or

ds
 w

ith
 th

e 
foc

us
 so

un
d i

n g
am

es
. 

 
Aw

ar
d t

ea
m

 ce
leb

ra
tio

n p
oin

ts.
 

 
 

 
Level 2  

Volumes B & C 

 
Int

ro
du

ce
 W

or
d P

ow
er

 sk
ill 

an
d 

Ca
pta

in 
Re

ad
 M

or
e’s

 cl
ue

. 
 

Re
vie

w 
St

ud
en

t R
ou

tin
e (

SR
). 

 
 

Re
vie

w 
Sk

ill 
Pr

ac
tic

e.
 

 
Aw

ar
d t

ea
m

 ce
leb

ra
tio

n p
oin

ts.
 

 
Re

vie
w 

W
or

d P
ow

er
 sk

ill 
an

d 
Ca

pta
in 

Re
ad

 M
or

e’s
 cl

ue
. 

 
Re

vie
w 

St
ud

en
t R

ou
tin

e (
SR

). 
 

 
Re

vie
w 

Sk
ill 

Ma
ste

ry
. 

 
Aw

ar
d t

ea
m

 ce
leb

ra
tio

n p
oin

ts.
 

 
Pr

ac
tic

e w
or

d l
ist

s 
 

Aw
ar

d t
ea

m
 ce

leb
ra

tio
n p

oin
ts.

 
 

On
 M

y O
wn

 lis
ts 

 
Aw

ar
d t

ea
m

 ce
leb

ra
tio

n p
oin

ts.
 

 
 

 

Level 3+ 

 
 

Int
ro

du
ce

 W
or

d P
ow

er
 sk

ill 
an

d 
Ca

pta
in 

Re
ad

 M
or

e’s
 cl

ue
.  

 
Re

vie
w 

St
ud

en
t R

ou
tin

e (
SR

). 
 

 
Re

vie
w 

Sk
ill 

Pr
ac

tic
e a

nd
 B

uil
din

g 
Me

an
ing

.  
 

Ch
ec
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Classroom Kits

Classroom kits come with the tangible essentials for implementation. Assembled kits 
come with one teacher folder and eight team folders. The teacher procedures and stu-
dent routines referenced here are those noted in the instructional process.

Teacher folders contain:

	• a Teacher Procedure Reference Chart, which tells you which procedure pages 
you’ll need depending on which day of a cycle you are on;

	• teacher procedure reference pages;

	• challenge-score rubrics on the back of the folder;

	• strategy cards (shown on next page);

	• and role cards.

Teacher Procedure Reference Chart Teacher Procedure Reference Pages

Role CardsChallenge-Score Rubrics
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Team folders contain:

	• student routine reference pages;

	• strategy cards;

	• Captain Read More’s word clue reference page;

	• role cards (shown on previous page);

	• Read and Respond homework sheet;

	• and a challenge-score rubric reference page and rubrics on the back of the folder.

Student Routine Reference Pages

Word Clue Reference Page

Strategy Cards

Read and Respond Homework Sheet

Read and Respond Name:

Date:

Listener:

Title/Pages:

Reaction:

Date:

Listener:

Title/Pages:

Reaction:

• Listen for your vocabulary words.

•  Write the word and sentence.

•  Put the voucher in the Vocabulary Vault 
in class.

•  Clarify the word to earn team 
celebration points.

•  Write the word on your team 
score sheet.

Vocabulary Vouchers

Name:

Word:

Sentence:

© 2024 Success for All Foundation 0000 HBP0000
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Reading Comprehension
Introduction

Targeted-Skill Instruction

Comprehension-Monitoring Strategies and Strategy Targets 

Incorporating Strategies into Your Scope and Sequence

Monitoring and Adapting

Extending Strategy Use

Determining Mastery with Strategy Reports

Class Discussion

Student Comprehension Test

Read and Respond

Book Club

Recording Reading-Comprehension and Challenge Scores
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Introduction

Reading skills and strategies empower skillful readers to unlock the meaning of 
text. The literature on the instruction of strategies consistently suggests that 

reading programs select a small number of strategies on which to focus. In alignment 
with such research, Reading Wings teaches four core metacognitive strategies to help 
students comprehend and monitor their comprehension across all types of texts. In ad-
dition to the four core comprehension strategies, students in Reading Wings learn core  
comprehension skills.

Each Reading Wings lesson targets one of these strategies or skills to focus students’ 
attention on a particular area. The instruction of targeted skills is also identified as 
one of the following levels of skill use:

	• introduction and definition

	• prompt and reinforce

	• independent use

Skill instruction gradually builds within, and across, grade levels. As students move up 
in reading level, targeted-skill instruction places more responsibility on the student to 
utilize the skill effectively. These levels of skill instruction are described in this section.

In addition to strategies and skills, students in Reading Wings are often prompted to 
visualize, often called “making a mind movie.” The ability to visualize is important to 
both listening and reading comprehension. Students who make pictures in their minds 
of the characters, setting, and events in a story are making the story meaningful to 
themselves. The teacher can model, prompt, and reinforce the visualization strategy as 
indicated in particular lessons and whenever else it is appropriate
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Targeted Skill Instruction

Targeted Treasure Hunts use codes to indicate specific targeted skills. All basic skills 
are addressed in all grade levels, and certain skills occur multiple times. Advanced 
skills are addressed less frequently, with their frequency increasing at higher  
grade levels.

Basic skills are critical to comprehension. These skills address the basics of story 
structure or text structure and help students to understand the key features of both 
literature (fiction) and informational text.

Advanced skills are more dependent on specific texts. They move students to a more 
sophisticated level of comprehension beyond the basics. They address the nuances of 
literature (fiction) and informational text.

In Targeted Treasure Hunts, you will see these codes next to the reading objective and 
next to particular Team Talk questions, even if they do not address the targeted skill 
of the lesson. In addition, the targeted-skill question on the student test has a box 
around it so the teacher can emphasize its importance. Student achievement on the 
targeted-skill question on the test is recorded on the teacher cycle record form. When 
the teacher enters data into the Teacher Portal, this information can then be used to 
generate the Targeted Skill Report, which tells the teacher which skills students have 
mastered and which they have not.

In addition to the skill code, instruction is also labeled as introduction and definition, 
prompt and reinforce, or independent use.

	• Introduction and Definition: Lessons that are labeled as introduction and 
definition lessons focus mostly on the introduction and definition of skills and 
concepts. Instruction at the beginning of the cycle utilizes teacher think alouds 
to model and explain the skill with some guided practice during skill instruction 
toward the latter part of the cycle.

	• Prompt and Reinforce: Prompt-and-reinforce lessons expect that students have 
some background knowledge of the skill. Instruction at this level consists  
mostly of guided practice with the teacher relying less on think alouds and more 

Learn more about the 
Targeted Skill Report in the 
Software User’s Guide.
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on using Think-Pair-Share or Team Huddle to prompt and reinforce student  
understanding of the skill.

	• Independent Use: Lessons that are labeled independent use rely solely on  
Think-Pair-Share and Team Huddle as students apply the skill. At this level, 
students are expected to have mastered the basics of the skill and should be able 
to apply the skill without teacher prompting. In some cases, these lessons require 
students to apply the skill at more challenging levels, for example, to explain how 
the setting of the story affects the characters or events. 



58	 © Success for All Foundation

C H A P T E R  4  /  Reading Comprehension

COMPARE AND CONTRAST

Level Level of 
Instruction Title Objective

2.1 ID Ruby the Copycat Students will compare and contrast the main character to other  
characters in the story.

2.2 ID Throw Your Tooth on the Roof Students will compare and contrast information in the text.

2.2 PR Truman’s Aunt Farm Students will compare and contrast characters, events, and  
situations in the story.

2.2 PR Investigating Your Backyard Students will compare and contrast information in two  
informational texts.

2.2 PR So You Want to Be President? Students will compare and contrast to help them see how things are alike 
and different.

3.1 ID The Three Little Javalinas Students will compare and contrast characters and events in  
the story.

3.1 PR The Three Little Pigs Students will compare and contrast different ways of telling The Three 
Little Pigs.

3.2 PR China: A Rich Past, 
 A Great Future Students will compare and contrast information in the text.

4.1 PR Tales of a Fourth Grade Nothing 
(cycle 3)

Students will compare and contrast characters, events, and  
situations in the story.

4.1 PR Fox’s Fine Diner Menu Students will compare and contrast information in the text.

4.2 PR Daily Life in a Covered 
 Wagon (cycle 2) Students will compare and contrast information in the text.

4.2 PR Beezus and Ramona  
(cycle 3)

Students will compare and contrast characters, events, and  
situations in the story.

4.2 IU Dancing Home (cycle 1) Students will compare and contrast characters, events, and situations in 
the text.

5.1 PR Darnell Rock Reporting (cycle 3) Students will compare and contrast characters, events, and situations in 
the text.

5.1 IU Dear Benjamin Banneker Students will compare and contrast information from two separate texts.

5.1 IU History Smashers: Plagues and 
Pandemics (cycle 2 and cycle 4)

Students will compare and contrast information from two  
informational texts.

5.2 IU To Fly or Not to Fly Students will compare and contrast how the characters feel about the 
main problem in the drama.

5.2 IU Belle Prater’s Boy (cycle 1) Students will compare and contrast characters, events, and situations in 
the story.

6.1 IU From the Mixed-Up Files of Mrs. 
Basil E. Frankweiler (cycle 1)

Students will compare and contrast characters, events, and situations in 
the story.

6.2 IU Dave at Night (cycle 2) Students will compare and contrast characters, in addition to the  
characters’ actions, thoughts, feelings, and motives.

6.2 IU The Lion, the Witch  
and the Wardrobe (cycle 1)

Students will compare and contrast characters, events, and situations in 
the text.

MRL.1 IU
Black Potatoes: The Story of  

the Great Irish Famine,  
1845–1850 (cycle 2)

Students will compare and contrast information in the text.

MRL.1 ID Food Labels Students will compare and contrast information on food labels to draw 
conclusions about food items.

MRL.2 IU The True Confessions of  
Charlotte Doyle (cycle 4)

Students will compare and contrast characters, events, and situations in 
the text.

MRL.2 IU The Cay (cycle 2) Students will compare and contrast characters, events, and situations in 
the story.

The chart below shows how the level of instruction of, and reading objectives for,  
compare and contrast grows within and across grade levels in the trade  
book curriculum.
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Comprehension-Monitoring Strategies and  
Strategy Targets

The Savvy Reader lessons introduce students to the four comprehension-monitoring 
strategies: clarifying, summarizing, questioning, and predicting. These lessons use  
media introductions to make the strategies fun and accessible to students and to 
emphasize their importance. During Listening Comprehension teacher’s will also be 
modeling strategies and using Think-alouds. 

CLARIFYING
As we read, we often come across information that breaks down our comprehension. 
Something confuses us and prevents us from understanding what we are reading. 
When this happens, we need to try to clear up the confusing information to restore 
comprehension. We call this clarifying.

The clarifying process requires students to monitor their own comprehension,  
recognize when what they read does not make sense, then stop and apply appropriate 
tools to fix the comprehension problem. In the Savvy Reader—Clarifying, the strategy 
is taught in steps. The student must first recognize that there is an unknown word or 
idea. He or she may need to know how to pronounce the word or what the word means. 
When the student attempts to figure out the word, he or she first applies fix-it  
strategies, such as sounding out the word, rereading the sentence or paragraph, or 
reading on. If these strategies do not help the student clarify, he or she then seeks 
assistance—first from a partner, then from the team, and eventually from the whole 
class. Whether clarifying for pronunciation or meaning, the student completes  
clarifying when he or she knows both how to say the words and what they mean.

Clarifying Behaviors or  
Substrategies Used with Literature

Word-Pronunciation 
Level

Word-Meaning 
Level

Sentence 
Level

Paragraph 
Level

1.	 Sound blend. ✔

2.	 Chunk familiar word parts. ✔

3.	 Look for base word. ✔

4.	 Reread. ✔ ✔ ✔ ✔

5.	 Ask for help. ✔ ✔ ✔ ✔

6.	 Use context clues. ✔ ✔

7.	 Read on. ✔ ✔ ✔

8.	 Use other resources  
(dictionary/thesaurus). ✔ ✔ ✔

9.	 Use background knowledge. ✔ ✔

10.	Use literature text structure(s). ✔ ✔
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Clarifying Behaviors or  
Substrategies Used with  
Informational Text

Word-Pronunciation 
Level

Word-Meaning 
Level

Sentence 
Level

Paragraph 
Level

1.	 Sound blend. ✔

2.	 Chunk familiar word parts. ✔

3.	 Look for base word. ✔

4.	 Reread. ✔ ✔ ✔ ✔

5.	 Ask for help. ✔ ✔ ✔ ✔

6.	 Use context clues. ✔ ✔

7.	 Read on. ✔ ✔ ✔

8.	 Use other resources  
(dictionary/thesaurus). ✔ ✔ ✔

9.	 Use background knowledge. ✔ ✔

10.	Use informational text  
structure(s). ✔ ✔

SUMMARIZING
Summarizing is a challenging skill that requires students to identify the most  
important information or ideas in a text and express them in a concise and organized 
fashion. The ability to summarize is essential to text-based learning in all  
content areas.

As teachers, we often ask students to summarize to show us what they understand. We 
also teach students to use summarization as a personal strategy for learning. When 
they summarize as they read, or immediately after they read, they identify important 
ideas, check their comprehension, and improve their memories. Because writing  
reinforces summarizing skills, students also need to practice writing summaries to aid 
in development of the strategy.

Through active engagement with the text, students begin to recognize the  
organizational pattern that the writer has used. For example, a pattern commonly 
used by writers of informational text is statement of a main idea supported by details. 
Often, in informational text, this main idea is directly stated in the first sentence of 
a paragraph, but sometimes it appears elsewhere or is inferred rather than directly 
stated. Students must ask themselves: What is the big idea that all the details in this 
paragraph are talking about?

Differentiating main ideas from supporting details can be a difficult process, but use 
of a graphic organizer like the idea tree helps students see the hierarchical pattern: 
the trunk (topic), main branches (main ideas), twigs (important details). As students 
work together to visually organize the information on an idea tree, they begin to see 
the relationship between these levels of importance.

Using an idea tree or another graphic organizer aids students as they work together to 
summarize the information in any type of text.

In the Savvy Reader—Summarizing, the strategy is taught in steps, starting with the 
oral paraphrasing of small sections of text and moving to gradually larger sections 
of text and then on to written summaries. Specific lessons focus on identifying main 
ideas and differentiating between important and unimportant details. Students also 
learn signal words to help them recognize how an author has organized information. 
Being able to recognize commonly used text structures, such as cause/effect, compare/
contrast, or sequential order, helps students to identify the most important ideas in  
a text.
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Strategy Behaviors or Substrategies  
for Literature Paragraph Page Section Whole Text

1.	 Read and restate (retell). ✔ ✔ ✔

2.	 Identify the most important 
story information.

Oral ✔ ✔

Written ✔ ✔

3.	 Leave out less  
important details.

Oral ✔

Written ✔

4.	 Summarize important story 
information (up to this point.)

Oral ✔

Written ✔ 

5.	 Create a  
story map for 
story elements.

a.	 Main  
 characters

Oral ✔

Written ✔

b.	 Setting
Oral ✔

Written ✔

c.	 Problem
Oral ✔

Written ✔

d.	 Most 
 important 
 events

Oral ✔

Written ✔

e.	 Solution
Oral ✔

Written ✔ 

6.	 Summarize the story.
Oral ✔

Written ✔

7.	 Identify theme. Oral ✔

Summarizing Behaviors or Substrategies 
for Informational Text Paragraph Page Section Whole Text

1.	 Identify the topic for informational text. ✔

2.	 Read and restate (retell). ✔ ✔ ✔

3.	 Identify the main ideas  
(written on an organizer).

Oral ✔

Written ✔

4.	 Identify the main ideas.
Oral ✔

Written ✔

5.	 Identify the most  
important details.

Oral ✔

Written ✔

6.	 Identify the supporting details.
Oral ✔ ✔

Written ✔ ✔

7.	 Identify the supporting details 
for the idea tree.

Oral ✔

Written ✔

8.	 Summarize the main ideas and 
supporting details.

Oral ✔ ✔ ✔

Written ✔ ✔ ✔
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QUESTIONING
Questioning serves as a comprehension check that helps monitor students’  
understanding. Research shows that when students ask questions about the texts they 
read, they mentally process the information in ways that further their understanding. 
This strategy helps them process the ideas and commit them to memory.

Research also shows that teaching questioning, and the different levels of questioning, 
makes the strategy most effective. Just telling students to ask questions about the text 
does little to foster strategy development. Students may quickly grasp how to ask 
 simple questions about what they read. With additional instruction, they can learn to 
ask more thought-provoking questions that address important ideas and utilize skills 
such as comparing and contrasting, recognizing cause-and-effect relationships, and 
drawing conclusions.

The Savvy Reader—Questioning addresses answering questions posed by others and 
generating questions. Specific instruction teaches students to generate and answer 
questions whose answers 1) are in the same sentence or paragraph in the text, 2)  
require connecting information from various parts of the text, or 3) require  
connections with background knowledge.

Strategy Behaviors or Substrategies for Literature
1.	 Ask a question.
2.	 Ask a variety of questions (who, what, when, where, why, and how).
3.	 Ask Right There questions about the text and answer these correctly.
4.	 Ask Think questions about the text and answer these correctly.
5.	 Show where the text answers Right There questions.
6.	 Explain reasons or text evidence that answers Think questions.
7.	 Prompt and support their partner/team as they ask and answer questions about what they  

are reading.

8.	 Ask and answer Right There (RT) and/or Think (T) questions 
about story elements with reasons and/or text evidence.

a.	 Main characters
Right There
Think

b.	 Setting
Right There
Think

c.	 Problem
Right There
Think

d.	 Most 
 important events

Right There
Think

e.	 Solution
Right There
Think

9.	 Ask a variety of questions about story elements.
10.	Ask compare/contrast questions.
11.	 Ask cause-and-effect questions.
12.	Ask sequence questions.
13.	Remind partner/team members to ask questions using other strategies.
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Strategy Behaviors or Substrategies Used with Informational Text
1.	 Ask a question.
2.	 Ask a variety of questions (who, what, when, where, why, and how).
3.	 Ask Right There questions about the text and answer these correctly.
4.	 Ask Think questions about the text and answer these correctly.
5.	 Show where the text answers Right There questions.
6.	 Explain reasons or text evidence that answers Think questions.
7.	 Prompt and support their partner/team as they ask and answer questions about what they  

are reading.

8.	 Ask and answer Right There (RT) and/or Think (T) questions 
about content with reasons and/or text evidence.

a.	 Main idea
Right There
Think

b.	 Supporting  
 details

Right There
Think

9.	 Ask a variety of questions about text structures.
10.	Ask compare/contrast questions.
11.	 Ask cause-and-effect questions.
12.	Ask sequence questions.
13.	Remind partner/team members to ask questions using other strategies.

PREDICTING
Predicting, in the broadest sense, is making a guess. It is telling what you think will 
happen before you experience it, read about it, or find out about it in other ways.  
Predicting is a research-proven comprehension strategy that engages students with the 
text, activates their background knowledge, helps them organize information as they 
read, and creates a purpose for reading.

If someone asks you, “Do you think it will rain tonight?” you might look at the sky or 
consider a forecaster’s prediction, but you would also use your background knowledge 
about weather and forecasting. You would answer yes or no. Without realizing it, you’ve 
sifted through your background knowledge to make a prediction.

Predicting is important to teach because it helps students activate their prior  
knowledge as they read. Many children assume that reading means getting the  
information from the page—the text itself. They do not realize that meaning comes 
from what they take from the text and to what they apply that meaning. If students 
make predictions while they read and then read on to find out if their predictions hold 
up, they show that they understand the text and learn to recognize when things don’t 
make sense. Also, if the story is a good mix of predictable and unpredictable turns, 
students will enjoy the reading process.

A few words of caution about teaching predicting: Try to avoid using the terms right 
and wrong when you talk about how predictions turn out. Predictions are good as long 
as they are based on clues from the text (information one reads) and/or thoughts 
that demonstrate use of background knowledge. It would be easy to mislead students 
into thinking that if their predictions aren’t confirmed, then they are wrong. Students 
strongly associate wrong with mistake. So support all predictions that make good use 
of the information from the text and a student’s thoughts about that information.

In literature, effective use of context clues and information from the story helps the 
reader predict what will happen next and encourages the reader to continue reading to 
confirm predictions. In informational text, effective use of text features, such as titles, 
headings, subheadings, graphics, captions, and cover text, enables the reader to predict 
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what topic the author will address and how the information will be organized.  
Predicting the topic also allows students to review any background information that 
may be useful in understanding the text. In the Savvy Reader—Predicting, students 
are taught to make and justify predictions prior to reading and as they read.

Strategy Behaviors or Substrategies for Literature
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1.	 Story Ideas: Preview text, and use text features to predict what a story is about  
before reading.

2.	 Story Ideas: Predict the story ideas with logical thoughts about text features.

A
s 

Yo
u 

Re
ad

3.	 Story Ideas: Revise prediction based on evidence.
4.	 Story Ideas: Answer “Why do you predict that?” about future events with logical thoughts 

about supporting information.
5.	 Story Ideas: Recognize information that confirms a prediction.
6.	 Story Ideas: Recognize a turning point in a story that disproves a prediction.
7.	 Story Ideas: Ask their partners/team prediction questions to prompt, support, and/or en-

hance their predictions about story ideas.
8.	 Story Elements: Make predictions about story elements.
9.	 Story Elements: Answer “Why do you predict that?” about story elements with logical 

thoughts about supporting information.
10.	Story Elements: Change their predictions about story elements as new information is read.
11.	 Story Elements: Ask their partners/team prediction questions to prompt, support, and/or 

enhance predictions about story elements.
12.	Author’s Intent: Use predictions to consider the author’s intent.
13.	Author’s Intent: Discuss predictions of the author’s intent with peers to critique the story 

and to consider story alternatives.
14.	Author’s Intent: Ask their partners/team prediction questions to prompt, support, and/or 

enhance predictions about the author’s intent.

Predicting Behaviors or Substrategies for Informational Text
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1.	 Topic: Preview text, and use text features to predict what the text is about before reading.
2.	 Topic: Answer “Why do you predict that?” about the topic with logical thoughts about  

text features.
3.	 Topic: Ask their partners/team prediction questions to prompt, support, and/or enhance 

their predictions about the topic.
4.	 Main Ideas and Supporting Details: Predict a main idea of a passage using text features.
5.	 Main Ideas and Supporting Details: Answer “Why do you predict that?” about the main 

ideas with logical thoughts about the text features.
6.	 Text Structure: Predict text structure.

A
s 

Yo
u 

Re
ad

7.	 Main Ideas and Supporting Details: Recognize information that confirms a prediction.
8.	 Main Ideas and Supporting Details: Explain the main idea that supports a  

confirmed prediction.
9.	 Main Ideas and Supporting Details: Recognize when a main idea(s) departs from a  

prediction, and explain what was read instead.
10.	Main Ideas and Supporting Details: Ask their partners/team prediction questions to prompt, 

support, and/or enhance their predictions about main ideas and supporting details.
11.	 Text Structure: Recognize when content supports or fails to support predictions of  

text structure.
12.	Text Structure: Critically evaluate the value of text structure to support the understanding  

of content.
13.	Text Structure: Ask their partners/team prediction questions to prompt, support, and/or 

enhance predictions about text structure.
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Incorporating Strategies into Your  
Scope and Sequence

Clarifying is the stepping stone to strategic reading and, therefore, should be taught 
and mastered before moving on. Clarifying is comprised of many substrategies, such 
as sound blending, using word structure to break down an unknown word, rereading 
to review context, reading on to add context, and utilizing background knowledge to 
make connections. Some students will take longer to master these skills than others. It 
is important to remember that you should not move your class beyond clarifying until 
they are ready. It is more important to master each substrategy than to complete the 
Savvy Reader instruction of all four comprehension-monitoring strategies in one year.

Strategy instruction should also be carried out through all the Targeted Treasure 
Hunts, not just the Savvy Reader lessons. Students earn points for their strategy use 
during team and class discussions in all lessons. The team score sheet and teacher 
cycle record form list both the targeted strategy and the substrategy so both you and 
your students know the focus of each cycle. Additionally, days 1–4 of multiday lessons 
have an assigned strategy target that will be modeled during Listening Comprehension 
and asked about during Team Talk.

During Listening Comprehension, teachers will be modeling a different strategy  
each day in levels 3–MRL (day 1: predicting; day 2: clarifying; day 3: questioning; day 4:  
summarizing). Students will then have a strategy question during Team Talk. This  
allows students to still be exposed and become familiar with the strategies before  
they go deeper into the Savvy Reader lessons. In level 2.1, strategy questions will be 
focused on clarifying since the goal is for them to master that strategy. In level 2.2,  
the predicting, questioning, and summarizing strategies will be gradually added  
into lessons.

Level Day Clarifying Predicting Questioning Summarizing

2.1

1 ✔

2 ✔

3 ✔

4 ✔

2.2

1 ✔
✔ 

(Nate the Great)*
2 ✔

3 ✔
✔ 

(The Llama Who...)

4 ✔
✔ 

(A Weed is a Flower)

3+

1 ✔

2 ✔

3 ✔

4 ✔

*Lesson title in parenthesis indicates where the strategy target is introduced.
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Last Lesson-Cycle Results for: It's Raining Pigs & Noodles (Start Date: 10/16/2023) 

 
 

 

 

 
Team Score Sheet 

Team: The Flying Falcons 
 

Julio Bloom (1) 
 

 

Kenzie Youline (4) 
 

 

Max Coyle (2) 
 

 

Sofia Harris (3) 
 

 

 

 
 

 

+ + ÷3+ = 
 
 
 

 

 
 

Strategy Target: 
Clarifying - Literature: Reread - Sentence Level 

Vocabulary Vault 
 

 
 

Team Cooperation Goal: 
Everyone Participates: Role cards, talking chips, or equity sticks used 
well Book Club 

 

 
 

Write Your Team Improvement Goal: 

WWoorrdd  PPoowweerr  tteesstt  

 

Challenge Scores Day 1 Day 2 Day 3 Day 4 Day 5 Team Celebration Points 
Reminder 

Team Cooperation 
Random Reporter 
Strategy Use 
Team Talk 
Summary 
Fluency 
Meaningful Sentences 
Two-Minute Edit 
Adventures in Writing 
Vocabulary Vault 
Read and Respond 
Graphic Organizer 
Word Power 

Strategy Use 80 80 80 80 80 

Team Talk (Spoken) 80 90 90 80  

Team Talk (Written) 90 90 90 80  

Summary    90  

Fluency  90 80 90  

Meaningful Sentences  80 90 100  
 

Tally Boxes for Team Celebration 
Points Day 7 Day 1 Day 2 Day 3 Day 4 Day 5 Day 6 

Collect team points here. Remind 
your teacher to add them to the 
poster at the end of each day. 

|||| | |||| |||| 

|||| 

|||| 

||| 

|||| || |||| | |||| 

|||| | 

 

New Lesson-Cycle for: The Wump World (Start Date: 10/23/2023) 

 

Comprehension 74 
Word Power 88 
Adventures-in-Writing 78 

Average Score 80 

 

Strategy Use 80 
Team Talk (spoken) 80 
Team Talk (written) 80 

 0 
Fluency 80 
Meaningful Sentences 70 

Average Score 78 

 

80 

 

 
 

Score 79 

hhoorrddee  

ddeemmaannddiinngg  

ffrreennzzyy  

ggaatthheerreedd  

Team Goal: 
Meaningful sentences 

Good 

Challenge Scores 
70,80,90,100

Self-Selected
Reading

End of Cycle Scores 
1-100

Team
Goal
Met

Fluency Final Team
Celebration

Score 
70,80,90,100

Final
Team

Average

Clarifying
-

Literature

Team
Talk

(Spoken)

Team
Talk

(Written)
Summary Fluency

(Rubric)
Meaningful
Sentences

Read
and

Respond

Book
Club

Comprehension
Test

Targeted
Skill Test
Question

Word
Power
Test

Adventures
in Writing

Team
Goal
Met

Fluency
WCPM

Final Team
Celebration

Score
Score

Tini, Mary 90 80 90 80 4 75 71 80

Morris,
Paul 80 80 80 90 1 80 75 72

Team
Average 84 84 82 80 83 2 76 74 75

The Cool
Cats 90 87

Harrison,
Danielle 100 90 90 80 100 3 85 85 100

Thomas,
Kevin 90 80 90 70 80 4 90 83

Trusty,
Nancy 90 80 80 80 80 3 87 80

Frazier,
Susan 100 90 80 80 90 2 93 85

Team
Average 95 85 85 78 88 3 89 83 100

Class
Averages 86 85 85 81 86 3 81 79 80 100
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Reading Wings 5th Edition Cycle Results | The Wump World | 10/23/2023

School Year: 2023/2024

Teacher: Sally Anderson, School: Marcy School-Testing Site

Grading Period: 2

Class Period: 2 | Reading

Strategy/Sub-strategy: Clarifying - Literature / Reread - Sentence Level

Reading Objective: Compare and
contrast/Drawing conclusions

Writing Objective: Write a descriptive essay

Team Cooperation Goal: Everyone Participates

Team Cooperation Goal Behavior: Role cards,
talking chips, or equity sticks used well

Challenge Scores 
70,80,90,100

Self-Selected
Reading

End of Cycle Scores 
1-100

Team
Goal
Met

Fluency Final Team
Celebration

Score 
70,80,90,100

Final
Team

Average

Clarifying
-

Literature

Team
Talk

(Spoken)

Team
Talk

(Written)
Summary Fluency

(Rubric)
Meaningful
Sentences

Read
and

Respond

Book
Club

Comprehension
Test

Targeted
Skill Test
Question

Word
Power
Test

Adventures
in Writing

Team
Goal
Met

Fluency
WCPM

Final Team
Celebration

Score
Score

The
Flying
Falcons

10 90 96

Bloom,
Julio 80 80 90 90 2 73 80 96 

Youline,
Kenzie 80 90 90 90 80 3 88 70 94 

Coyle,
Max 80 90 90 80 80 3 84 80 80

Harris,
Sofia 80 80 80 100 5 79 90 74 

Team
Average 80 85 88 87 87 3 81 80 86 

The Blue
Rangers 10 90 93

Wise,
Bradley 90 90 80 80 3 70 73 71

Davis, Jay 80 80 80 80 80 2 75 77 78

Harris,
Ken 80 90 80 80 2 80 75 72
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In the above example, the reading objective is cause and effect. However, the strategy 
is clarifying, and the substrategy is sound blending. For an extra challenge, to earn 
strategy-use points in challenge scores, students must display sound blending. Data 
from the Savvy Reader—Clarifying instruction and the targeted substrategy data and 
strategy-use points in subsequent lessons should inform you whether your students are 
prepared to move beyond that substrategy or strategy. In some cases, it may be  
beneficial to revisit the Savvy Reader—Clarifying lessons or to repeat targeted  
substrategies in specific lessons. During your first year of implementation, you might 
only use the Savvy Reader—Clarifying, gradually adding the other strategies in  
subsequent years.

Select a strategy for students to focus on for a specific period of time. For example, 
after the clarifying lesson is taught, students should focus strategy discussion on the 
words that they clarified. Over time, increase expectations so students are then  
discussing parts of the text that they clarified. As each strategy is introduced, the focus 
should change so students have the opportunity to focus on summarizing, questioning, 
or predicting. Students will also be exposed to all four core strategy key words during 
Listening Comprehension when teachers are asking questions related to the daily 
strategy. After all four comprehension strategies are taught, and students have had 
time to master them at various stages, the teacher may choose to open the discussion 
to include all strategies.

 

Monitoring and Adapting

Learning to use strategies is a process that occurs slowly over time and must be  
applied over and over again with a wide variety of texts to be an integral part of 
students’ reading habits. By observing students during Teamwork, you will have the 
opportunity to see what developing strategy use looks like. While use of strategies must 
be approached as a whole, strategies can be broken down and their parts observed. 
This makes it possible to set individual goals for students to monitor the growth of 
their strategy use.

After teaching the Savvy Reader—Clarifying and multiple Targeted Treasure Hunts 
that focus on the clarifying substrategies, you should use the data from your classroom 
observations and monitoring to adapt future instruction as necessary. If you find that

your students are not mastering the strategy and substrategies, you can revisit the 
Savvy Reader lessons or continue to focus on clarifying substrategies in Targeted  
Treasure Hunts. You should not move beyond clarifying until your students have  
mastered clarifying substrategies. This can take a quarter, a half, or even a full year’s 
worth of instruction.

Below is a partial sample sequence for one semester of a first-year implementation 
using trade books. It is intended to serve as a sample of the decision-making process 
by illustrating examples of what you may do based on a class’s achievement. It is just 
one example of a trade book sequence. Specific monitoring points are suggested to 
emphasize the importance of frequent progress monitoring. Sample questions to ask 
are provided at each monitoring point and will differ based on your target achievement 
goal determined from your strategy-mastery reports. Please remember that targets 
will vary and should include consideration of strategy application in both literature 

More sample sequences are 
available on the Reading 
Wings 5th Edition  
online resources.
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YEAR 1 START-UP SEQUENCE: GRADE 4, SEMESTER 1
Lesson Title Reading Objective Strategy Substrategy

The Savvy Reader: Clarifying Sticky  
Situations with the Strategy Spies Clarifying Clarifying Sound blending

The Savvy Reader: Mack MacLean, Kid 
Detective (cycle 1) Clarifying Clarifying Chunk familiar word parts

The Savvy Reader: Mack MacLean, Kid 
Detective (cycle 2) Clarifying Clarifying Look for base word

Tales of a Fourth Grade Nothing (cycle 1) Drawing conclusions Clarifying Reread

Tales of a Fourth Grade Nothing (cycle 2) Characterization Clarifying Reread

Tales of a Fourth Grade Nothing (cycle 3) Compare and contrast Clarifying Ask for help

The Lions and the Antelope Characterization Clarifying Ask for help

Monitor and adapt: Can 80% of my students STOP when they come to a word that they do not know in literature and 
use word-pronunciation strategies to determine how to say the word? Yes. I will move on to the introductory TIGRRS 
informational lesson using the same substrategy to ensure my students can apply word‑pronunciation strategies and can 
begin to apply word-meaning strategies.
The Savvy Reader: Capital Monuments: 
Memories in Stone Main idea Clarifying Reread

The Amazon (cycle 1) Fact and opinion Clarifying Use context clues

Monitor and adapt: Can 80% of my students STOP when they come to a word that they do not know in literature and 
use word-pronunciation strategies to determine how to say the word? Yes. I will move on to the introductory TIGRRS 
informational lesson using the same substrategy to ensure my students can apply word‑pronunciation strategies and can 
begin to apply word-meaning strategies.
Uncle Jed’s Barbershop Theme Clarifying Use context clues

A Writing Kind of Day:  
Poems for Young Poets Theme Clarifying Use context clues

Fantastic Mr. Fox (cycle 1) Drawing conclusions Clarifying Read on

Fantastic Mr. Fox (cycle 2) Cause and effect Clarifying Read on

Fox’s Fine Diner Menu Compare and contrast Clarifying Use other resources 
(dictionary/thesaurus)

Crazy Camouflage and Other Awesome 
Animal Adaptations Main idea Clarifying Use other resources 

(dictionary/thesaurus)

Monitor and adapt: Can 90% of my students STOP when they come to a word they do not know in informational text 
and use the dictionary or a thesaurus to figure it out? No. I will teach more informational lessons and target the same 
substrategy to give my students more practice.
American Journeys: Notes from  
the Southeast Fact and opinion Clarifying Use context clues

Travel Brochure Fact and opinion Clarifying Read on

American Journeys: Notes from the West Text features Clarifying Use other resources 
(dictionary/thesaurus)

Monitor and adapt: Can 90% of my students STOP when they come to a word they do not know in informational text 
and use the dictionary or a thesaurus to figure it out? Yes. I will move back to literature lessons and choose a new  
substrategy that will help my students move on to sentence-level clarifying.
Song of the Trees Problem and solution Clarifying Use background knowledge

Charlotte’s Web (cycle 1) Characterization Clarifying Use background knowledge

Charlotte’s Web (cycle 2) Setting Clarifying Use background knowledge

Charlotte’s Web (cycle 3) Drawing conclusions Clarifying Use literature text structure

Charlotte’s Web (cycle 4) Plot Clarifying Use literature text structure

County Fair Sign Drawing conclusions Clarifying Use background knowledge
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and informational texts. You need to ensure that students are making progress toward 
the target and are able to transfer the strategy to informational text before moving 
on to a different strategy. If students have difficulty applying the strategy in literature 
texts or struggle to transfer the strategy to informational text, select other trade book 
lessons to model, prompt, and reinforce the strategy or teach additional Savvy Reader 
lessons.

The class used in this sample on the following pages will continue with clarifying and 
substrategies until the class has mastered clarifying substrategies through the para-
graph level. This will most likely take the entire first year of implementation.

Once your students have mastered clarifying, you can teach the Savvy Reader— 
Summarizing. Once you start summarizing, you can choose substrategies to go with 
subsequent Targeted Treasure Hunt lessons. You will use the same monitoring and 
adapting techniques that you used with clarifying to assess whether your students are 
prepared to move on to questioning, and then predicting.

Extending Strategy Use

You may determine that your students need extra strategy practice, especially with 
content-area texts. If so, you can follow these steps to create strategy-extension lessons 
for your class:

	• Choose an appropriate text for students to use for strategy practice.

	• Write strategy questions to guide a discussion of the text.

	• Tell students which strategy and substrategy they should practice when reading.

	• Have students partner read the text, using their strategies and sticky notes.

	• Use the questions you wrote to guide discussion of the text students read.

	• Ask students to share their strategy use.

Find more information on 
creating strategy-extension 
lessons on the Reading 
Wings 5th Edition  
online resources.

YEAR 1 START-UP SEQUENCE: GRADE 4, SEMESTER 1 (cont’d)
Lesson Title Reading Objective Strategy Substrategy

Monitor and adapt: Can 80% of my students STOP when they come to a sentence they do not know in literature and 
use background knowledge or text structure to figure it out? No. I will continue with literature lessons and review these  
substrategies to give my students more practice.
The Midnight Horse (cycle 1) Clarifying Clarifying Chunk familiar word parts

The Midnight Horse (cycle 2) Clarifying Clarifying Look for base word

Terrible Tommy Drawing conclusions Clarifying Reread

Honey, I Love Characterization Clarifying Reread

Monitor and adapt: Can 80% of my students STOP when they come to a sentence they do not know in literature and 
use background knowledge or text structure to figure it out? Yes. I will move on to informational texts and target these 
substrategies to ensure my students can apply them to informational text. I will begin the next semester with the  
informational lessons in the Savvy Reader—Clarifying.
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Determining Mastery with Strategy Reports

In the appendix there is a document to aid in classroom decision making about when 
to move on to more sophisticated substrategies or to a new target strategy.

The document summarizes class mastery, over time, of the substrategies related to 
clarifying, summarizing, questioning, and predicting and are integral to refined  
implementation.

	• Cumulative Strategy Mastery Class document provides a place to count the  
mastery of the substrategy at any time during the current grading periods. This 
data can help teachers pinpoint what substrategies they need to model, prompt 
and reinforce in the lesson.

	• Cumulative Strategy Mastery Individual Report provides the date when an  
individual in the current reading group demonstrated mastery of the substrategy.
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Cumulative Strategy Mastery by Class
09/26/2024Teacher / Instructional Level: Sally Anderson / 4-1 
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Determining Mastery with Strategy Reports

In the appendix there is a document to aid in classroom decision making about when 
to move on to more sophisticated substrategies or to a new target strategy.

The document summarizes class mastery, over time, of the substrategies related to 
clarifying, summarizing, questioning, and predicting and are integral to refined  
implementation.

	• Cumulative Strategy Mastery Class document provides a place to count the  
mastery of the substrategy at any time during the current grading periods. This 
data can help teachers pinpoint what substrategies they need to model, prompt 
and reinforce in the lesson.

	• Cumulative Strategy Mastery Individual Report provides the date when an  
individual in the current reading group demonstrated mastery of the substrategy.
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09/26/2024Teacher / Instructional Level: Sally Anderson / 4-1 
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Class Discussion

During Class Discussion, the teacher uses Random Reporter to ensure that all team 
members have successfully understood the story or text that they have read. Teams 
receive team celebration points for 100-point responses for the challenge scores. There 
are three types of challenge scores that can be earned during Class Discussion:

	• Strategy Use challenge scores are awarded according to student discussion of 
the strategy target and substrategy as noted on the team score sheet and teacher 
cycle record form. These are the strategies chosen when setting up the lesson  
details in the Teacher Portal, or any strategy that students identify the need to 
use in order to solve the sticky situation. The teacher uses Random Reporter to 
have two or three students describe their team’s strategy use.



72	 © Success for All Foundation

C H A P T E R  4  /  Reading Comprehension

Strategy use challenge scores encourage teachers to focus on monitoring  
strategy use on a continuous basis, and the scores give them data to gauge  
individual and class mastery. Strategy use challenge scores also provide  
incentive for students to apply strategies and substrategies while reading and 
working with partners and teams.

	• Team Talk (Spoken) challenge scores are awarded according to team discussion 
of the student reading. Team Talk (Spoken) challenge scores can be based on  
responses to Team Talk questions, Team Talk Extension questions, the Big  
Question and other appropriate questions used to stimulate and enhance the 
 students’ thinking. Team Talk Extension questions are found in the Class  
Discussion Team Talk box in the Teacher’s manual. These questions are optional 
and allow teachers to extend class discussion with students if there is time or if 
students will benefit from additional questions about the reading. Teachers use 
the rubric below to award points for the accuracy and completeness of a Random 
Reporter’s answer.

	• Team Talk (Written) challenge scores are awarded according to the accuracy 
and completeness of a team’s written answers to the targeted skill (Write-On) 
question. This question, which is noted in materials, is the question in which  
students underline key words and phrases during Preview Team Talk. Teachers 
use the rubric below to award points for the accuracy and completeness of a  
Random Reporter’s written answer.
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Strategy use challenge scores encourage teachers to focus on monitoring  
strategy use on a continuous basis, and the scores give them data to gauge  
individual and class mastery. Strategy use challenge scores also provide  
incentive for students to apply strategies and substrategies while reading and 
working with partners and teams.

	• Team Talk (Spoken) challenge scores are awarded according to team discussion 
of the student reading. Team Talk (Spoken) challenge scores can be based on  
responses to Team Talk questions, Team Talk Extension questions, the Big  
Question and other appropriate questions used to stimulate and enhance the 
 students’ thinking. Team Talk Extension questions are found in the Class  
Discussion Team Talk box in the Teacher’s manual. These questions are optional 
and allow teachers to extend class discussion with students if there is time or if 
students will benefit from additional questions about the reading. Teachers use 
the rubric below to award points for the accuracy and completeness of a Random 
Reporter’s answer.

	• Team Talk (Written) challenge scores are awarded according to the accuracy 
and completeness of a team’s written answers to the targeted skill (Write-On) 
question. This question, which is noted in materials, is the question in which  
students underline key words and phrases during Preview Team Talk. Teachers 
use the rubric below to award points for the accuracy and completeness of a  
Random Reporter’s written answer.

Student Comprehension Test

The Student Test at the end of each cycle consists of two parts: the comprehension 
questions and Word Power, which are each worth 100 points. Individual scores for each 
of these are recorded on the teacher cycle record form.

	• Comprehension questions are based on a cold read. For literature cycles, this is a 
previously unread part of the text that students have read throughout the cycle. 
For informational cycles, the test passage is a new text to which students apply 
the TIGRRS process. Questions consist of short answer and multiple choice and 
address a variety of skills. However, one question is labeled as the targeted skill 
question. Before the test, students underline key words and phrases, as they did 
for Write-On questions throughout the cycle. After the test, they can add  
information to their answers with different color ink, but their score is based on 
their initial answer. Data from this question is collected, recorded on the teacher 
cycle record form, and factored into the Class Summary of Targeted Skills report. 
The answers to the skill question help to determine when students have mastered 
each targeted skill. Comprehension questions ensure that students can not only 
apply a variety of skills, but that they have also understood what they have read.

	• Word Power consists of skill-practice and building-meaning questions in levels 
3–MRL. Skill-practice questions vary depending on the Word Power skill for the 
cycle. Building-meaning questions focus students on their comprehension of 
the cycle vocabulary. Students write a meaningful sentence and complete cloze 
and multiple-choice items to demonstrate understanding. In level 2 it consists of 
phonics and morphology instruction.

Read and Respond

Students are expected to read from a self-selected reading book, which they choose 
with your assistance, at least twenty minutes each night at home. As with any  
self-selected book, guide students to choose books at an appropriate level of difficulty, 

The Write-On/Targeted 
Skill question on the  
comprehension portion  
of the test has a box  
around it.
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and try to expand the topics and types of books that they read. Encourage students to 
further explore subjects or to choose authors that they have been exposed to during 
the reading lesson.

Following the nightly reading time, students complete a Read and Respond section 
as their reading homework. Students write a sentence or two about what they have 
read. For example, they may react to what they have read, summarize the passage, or 
describe something they especially liked.

Students take a homework page home every week to record their reading, write their 
responses, and verify their completion of the activity. A parent/guardian/listener is 
asked to verify that the child has read each evening, preferably Monday  
through Thursday.

It is recommended that you send a letter to guardians explaining the nightly reading 
requirement and the importance of their role. Students are more apt to complete their 
independent reading assignment each day and to remember to return their forms if 
parents/guardians are aware of the importance of this activity and are invited to share 
in it by listening to a few minutes of oral reading or talking with their child about what 
they have read. This is a wonderful opportunity to draw parents into their children’s 
world of books and their learning in a positive and rewarding situation.Teachers tally 
Read-and-Respond completion rates on the teacher cycle record form.

Read and Respond Name:

Date:

Listener:

Title/Pages:

Reaction:

Date:

Listener:

Title/Pages:

Reaction:

• Listen for your vocabulary words.

•  Write the word and sentence.

•  Put the voucher in the Vocabulary Vault 
in class.

•  Clarify the word to earn team 
celebration points.

•  Write the word on your team 
score sheet.

Vocabulary Vouchers

Name:

Word:

Sentence:

© 2024 Success for All Foundation 0000 HBP0000
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Book Club

Independent reading is a critical part of a child’s reading development. Students 
complete Book Club and share their self-selected readings through activities of their 
choosing. Book Club expands upon independent reading, used for Read and Respond, 
by having students reflect upon their reading, share their experiences with others, 
receive feedback, motivate others to read, and, most important, celebrate their own 
enjoyment of reading.

Select Book Club activities, whether oral or written, informal or formal, that engage 
students in sharing their reading of self-selected text every week. Informal activities 
may include book chats or journal responses/reactions with a partner or team. More 
formal activities may include a reader’s theater presentation or a videotaped  
commercial advertising the book.

One formal Book Club presentation is required for each student each quarter. Teachers 
tally Book Club presentations on the teacher cycle record form.

Below is a list of suggested Book Club activities.

Book Club Activities
Write a poem. Paint a scene from the story.
Make a poster to sell the story. Write an advertisement for the book.
Design a book jacket. Make a collage.
Make a banner. Draw a mural.
Create a TV scroll with scenes from the story. Write a letter to a character.
Find appropriate music for the story, and tell why 
you chose it.

Find or make food appropriate to the story, and tell 
why it is appropriate.

Write a letter to the author. Put on a puppet show.
Write a new ending to the story. Write a sequel.
Write a commercial about the book and record it. Write an invitation for a friend to read the book.

Make character masks. Watch the movie, and write a paragraph to  
compare/contrast the book and movie.

Read another book by the same author, and  
compare/contrast the two. Write a play or skit, and present it to other classes.

Write and perform a song about the story  
or characters.

Make a social media review or commercial of 
 a book.

Write the biography of a character. Prepare a reader’s theater presentation.
Dress up like your favorite character. Make a diorama or mobile.
Make a cube depicting parts of the story. Make a pop-up story book.
Put on a talk show and interview characters from 
the book.

Create a presentation slide show to share  
the book.

Create a social media page for a character. Draw a comic strip or graphic novel version of  
the book.

Create a “book bag” by collecting items that  
represent important ideas from the book.

Draw a map that represents different settings from 
the book.

“Live tweet” style social media posts about each 
chapter/section of the book. Act out the story.
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Recording Reading-Comprehension and 
Challenge Scores

Reading comprehension and challenge scores are recorded on the team score sheet 
and teacher cycle record form.

Last Lesson-Cycle Results for: It's Raining Pigs & Noodles (Start Date: 10/16/2023) 

 
 

 

 

 
Team Score Sheet 

Team: The Flying Falcons 
 

Julio Bloom (1) 
 

 

Kenzie Youline (4) 
 

 

Max Coyle (2) 
 

 

Sofia Harris (3) 
 

 

 

 
 

 

+ + ÷3+ = 
 
 
 

 

 
 

Strategy Target: 
Clarifying - Literature: Reread - Sentence Level 

Vocabulary Vault 
 

 
 

Team Cooperation Goal: 
Everyone Participates: Role cards, talking chips, or equity sticks used 
well Book Club 

 

 
 

Write Your Team Improvement Goal: 

WWoorrdd  PPoowweerr  tteesstt  

 

Challenge Scores Day 1 Day 2 Day 3 Day 4 Day 5 Team Celebration Points 
Reminder 

Team Cooperation 
Random Reporter 
Strategy Use 
Team Talk 
Summary 
Fluency 
Meaningful Sentences 
Two-Minute Edit 
Adventures in Writing 
Vocabulary Vault 
Read and Respond 
Graphic Organizer 
Word Power 

Strategy Use 80 80 80 80 80 

Team Talk (Spoken) 80 90 90 80  

Team Talk (Written) 90 90 90 80  

Summary    90  

Fluency  90 80 90  

Meaningful Sentences  80 90 100  
 

Tally Boxes for Team Celebration 
Points Day 7 Day 1 Day 2 Day 3 Day 4 Day 5 Day 6 

Collect team points here. Remind 
your teacher to add them to the 
poster at the end of each day. 

|||| | |||| |||| 

|||| 

|||| 

||| 

|||| || |||| | |||| 

|||| | 

 

New Lesson-Cycle for: The Wump World (Start Date: 10/23/2023) 

 

Comprehension 74 
Word Power 88 
Adventures-in-Writing 78 

Average Score 80 

 

Strategy Use 80 
Team Talk (spoken) 80 
Team Talk (written) 80 

 0 
Fluency 80 
Meaningful Sentences 70 

Average Score 78 

 

80 

 

 
 

Score 79 
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Team Goal: 
Meaningful sentences 

Good 

Reading Wings 5th Edition Cycle Results | The Wump World | 10/23/2023

School Year: 2023/2024

Teacher: Sally Anderson, School: Marcy School-Testing Site

Grading Period: 2

Class Period: 2 | Reading

Strategy/Sub-strategy: Clarifying - Literature / Reread - Sentence Level

Reading Objective: Compare and
contrast/Drawing conclusions

Writing Objective: Write a descriptive essay

Team Cooperation Goal: Everyone Participates

Team Cooperation Goal Behavior: Role cards,
talking chips, or equity sticks used well

Challenge Scores 
70,80,90,100

Self-Selected
Reading

End of Cycle Scores 
1-100

Team
Goal
Met

Fluency Final Team
Celebration

Score 
70,80,90,100

Final
Team

Average

Clarifying
-

Literature

Team
Talk

(Spoken)

Team
Talk

(Written)
Summary Fluency

(Rubric)
Meaningful
Sentences

Read
and

Respond

Book
Club

Comprehension
Test

Targeted
Skill Test
Question

Word
Power
Test

Adventures
in Writing

Team
Goal
Met

Fluency
WCPM

Final Team
Celebration

Score
Score

The
Flying
Falcons

10 90 96

Bloom,
Julio 80 80 90 90 2 73 80 96 

Youline,
Kenzie 80 90 90 90 80 3 88 70 94 

Coyle,
Max 80 90 90 80 80 3 84 80 80

Harris,
Sofia 80 80 80 100 5 79 90 74 

Team
Average 80 85 88 87 87 3 81 80 86 

The Blue
Rangers 10 90 93

Wise,
Bradley 90 90 80 80 3 70 73 71

Davis, Jay 80 80 80 80 80 2 75 77 78

Harris,
Ken 80 90 80 80 2 80 75 72

1 of 2 © 2024 Success for All Foundation
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Modeling Fluency

Informal Fluency Assessment 

Formal Fluency Assessment

Recording Fluency and Challenge Scores
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Introduction

The Reading Wings desired student outcomes define fluency expectations.  
Students should:

	• read with rapid recognition;

	• read sentences and phrases smoothly, accurately, and with expression;

	• use appropriate emphasis and inflection;

	• read without losing place or skipping words; and

	• read at the target rate for the grade level. 

Fluency is developed through a blend of teacher modeling and student practice  
opportunities. Both informal and formal fluency assessment occurs in Reading Wings.

Students are informally assessed reading familiar text using a fluency challenge-score 
rubric that scores for expressiveness, smoothness, accuracy, and appropriate rate. The 
fluency rubric is used daily as students listen to teacher modeling of fluent reading, 
watch fluency-practice videos, read in partnerships, give feedback, and read to the 
teacher for a score.

Formally, students’ fluency rate (wcpm) is assessed using unfamiliar text. Rate plays 
an important part in both informal and formal fluency assessment. Students are 
expected to read to meet a targeted rate that changes as students become more fluent. 
While rate is assessed formally, students are taught that fluent reading is a balance 
between reading a certain number of words correctly in a minute and demonstrating 
the other criteria in the fluency rubric.
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Modeling Fluency

During Fluency in Five, students develop fluency through teacher modeling and  
partner practice, receive challenge scores based on a Random Reporter reading, and 
are assessed using the fluency rubric.

On day 1, the teacher models fluent and nonfluent reading. The teacher:

	• explains what fluent reading means;

	• tells students to look at the fluency rubric while he or she models;

	• explains and models fluent reading, using a passage from the student text;

	• rereads the passage as many times as necessary to demonstrate incorrect,  
choppy, or expressionless reading;

	• asks students to practice giving feedback using the fluency rubric;

	• explains that students will practice reading fluently on subsequent days; and

	• tells students they will receive an informal fluency score when they read aloud.

In addition to teacher modeling, some lessons include a video of grade-level students 
reading; teachers can show the video to the class for further practice in using the 
rubric to give feedback. The media icon cues teachers that a video is available for a 
particular lesson.

INTRODUCING RATE
Students may need extra introduction to the concept of rate, especially at lower grade 
levels. This section provides guidance on how to introduce and support this concept to 
prepare students for their informal and formal fluency scores. The following box lists 
the suggested target-rate ranges of words correct per minute (wcpm) by grade level:

Level 2 60–90 wcpm

Level 3 90–120 wcpm

Level 4 120–150 wcpm

Level 5 120–180 wcpm

Level 6 and MRL 120–180+ wcpm
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D AY  1  /  Maggie and Mil l ie

The Savvy Reader—Clarifying, Level 2 • Teacher Edition 43

Timing Goal: 5 minutes 

 • Explain to students that when they read correctly, smoothly, and with expression, it 
shows that they understand what they are reading.

 • Introduce the Fluency rubric on the back of the team folders. Tell students that you 
will show them what each criterion means by reading a passage from their text.

 • Tell students to look at the Fluency rubric as you model fluent reading.

 • Explain and model reading fluently. Read a passage from the student text. Then 
reread it, first incorrectly, then choppily, and finally without expression to show a 
lack of fluency skills.

Page 7 (paragraphs 1–3)

 • Randomly choose a student partner. Reread the passage, first incorrectly, then 
choppily, and finally without expression to show a lack of fluency skills. Prompt 
your student partner to use the rubric to give you feedback after each reading and 
to tell what score they might give you and why.

 • Introduce the concept of rate. Explain that when we read with smoothness,  
accuracy, and expressiveness, we read at an appropriate rate. 

 • Tell students we can measure rate by finding out how many words we read correctly 
per minute. Explain your target rate range.

 • Tell students that we want to meet our target rate range, but we must remember 
that fluent reading is not a race. Tell students that we must remember to  
demonstrate the other criteria in the rubric to be fluent readers. 

 • Display and introduce the word errors to students

Word Errors

 • Skips a word

 • Mispronounces a word

 • Has a word read by the listener

 • Tell students that you want them to listen carefully as you read aloud and to count 
how many words you miss. 

 • Demonstrate timing yourself as you read the passage again, applying the skills of 
the rubric, but missing one or two words. Mark where you stop reading. Count the 
total number of words in the passage. 

 • Use Random Reporter to ask students how many words you missed, and then  

FLUENCY IN FIVE

Blackline master provided.

D AY  1  /  Maggie and Mil l ie

44 © Success for All Foundation

subtract that number from the total number of words in the passage. Write the 
number on the board and explain that this is your fluency rate—how many words 
you read correctly in one minute. 

 • Point out that applying the skills in the rubric helps us improve our fluency rates.

 • Explain that students will practice reading fluently with partners on days 2–4.

 • Tell students that they will receive a fluency score using the rubrics. Tell them they 
may read aloud to you for their score when they feel ready on days 2–4.

 

TEAM CELEBRATION POINTS

Total any tallies on the team score 
sheets, and add points to the Team 
Celebration Points poster. Guide team 
reflection about the points they earned.

 • How many points did you earn today?

 • How well did you use the team  
cooperation goal and behavior?

 • What did you do to work toward your 
achievement goal?

Informal Fluency Assessment

After day 1, students practice reading fluently with their partners by rereading pages 
from their text that they have already read. They practice reading the words  
correctly, smoothly, and with rich expression. They also note where partners start and 
stop reading in one minute to get the fluency rate. Partners take turns reading and  
providing feedback. Partners do not score each other; they use the rubric to give  
feedback to their partners.

New suggested text for Fluency in Five is given each day. Students may read any of the 
selections for practice, or aloud to the teacher, from the choices given. Some students 
may practice the same passage throughout the cycle. Teachers may decide to  
encourage more fluent readers to practice a variety of pages, to read longer passages, 
or to read from a different text with which the student is familiar.

As students read aloud to the teacher, the teacher uses the rubric to score fluency, 
provide targeted feedback, assess rate, and guide students in setting goals. Goal setting 
is especially beneficial to those students who lack several skills. Honing in on one or 
two skills helps students focus on improving in those predetermined areas. As students 
demonstrate mastery with those skills, goals can be set for the improvement of other 
skill areas.

Students can read  
individually for the teacher 
during Partner Reading, 
Fluency in Five, and  
Adventures in Writing.
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Teachers record individual student scores on the teacher cycle record form and ask 
teams to record challenge scores for fluency based on a Random Reporter’s reading on 
the team score sheet.

Formal Fluency Assessment

Formal fluency assessment in Reading Wings assesses fluency rate. While students 
should still be expected to demonstrate the other criteria on the fluency rubric, their 
formal score only represents the number of words correct per minute. This score is 
then recorded in the Fluency wcpm column on the teacher cycle record form. Formal 
fluency assessments should be administered at least once a quarter. Formal fluency 
assessment takes place during Partner Reading with students reading unfamiliar text. 
Teachers may choose to formally assess all the students during one week or across a 
few weeks toward the end of the quarter.

To implement a formal fluency-rate assessment:

	• have each student read aloud during Partner Reading;

	• remind the student to read fluently using the skills in the rubric;

	• make the student’s starting point, set the time, and tell him or her to begin;

	• time the student for one minute, noting any word errors;

	• mark where the student stops;

	• count the number of the words in the passage that the student read in one  
minute, and then subtract the number of word errors;

	• record the word count per minute under Fluency WCPM in the Reading Wings 
Teacher Cycle Record Form.
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Recording Fluency and Challenge Scores

Fluency and challenge scores are recorded on the team score sheet and teacher cycle 
record form.

Last Lesson-Cycle Results for: It's Raining Pigs & Noodles (Start Date: 10/16/2023) 

 
 

 

 

 
Team Score Sheet 

Team: The Flying Falcons 
 

Julio Bloom (1) 
 

 

Kenzie Youline (4) 
 

 

Max Coyle (2) 
 

 

Sofia Harris (3) 
 

 

 

 
 

 

+ + ÷3+ = 
 
 
 

 

 
 

Strategy Target: 
Clarifying - Literature: Reread - Sentence Level 

Vocabulary Vault 
 

 
 

Team Cooperation Goal: 
Everyone Participates: Role cards, talking chips, or equity sticks used 
well Book Club 

 

 
 

Write Your Team Improvement Goal: 

WWoorrdd  PPoowweerr  tteesstt  

 

Challenge Scores Day 1 Day 2 Day 3 Day 4 Day 5 Team Celebration Points 
Reminder 

Team Cooperation 
Random Reporter 
Strategy Use 
Team Talk 
Summary 
Fluency 
Meaningful Sentences 
Two-Minute Edit 
Adventures in Writing 
Vocabulary Vault 
Read and Respond 
Graphic Organizer 
Word Power 

Strategy Use 80 80 80 80 80 

Team Talk (Spoken) 80 90 90 80  

Team Talk (Written) 90 90 90 80  

Summary    90  

Fluency  90 80 90  

Meaningful Sentences  80 90 100  
 

Tally Boxes for Team Celebration 
Points Day 7 Day 1 Day 2 Day 3 Day 4 Day 5 Day 6 

Collect team points here. Remind 
your teacher to add them to the 
poster at the end of each day. 

|||| | |||| |||| 

|||| 

|||| 

||| 

|||| || |||| | |||| 

|||| | 

 

New Lesson-Cycle for: The Wump World (Start Date: 10/23/2023) 

 

Comprehension 74 
Word Power 88 
Adventures-in-Writing 78 

Average Score 80 

 

Strategy Use 80 
Team Talk (spoken) 80 
Team Talk (written) 80 

 0 
Fluency 80 
Meaningful Sentences 70 

Average Score 78 

 

80 

 

 
 

Score 79 

hhoorrddee  

ddeemmaannddiinngg  

ffrreennzzyy  

ggaatthheerreedd  

Team Goal: 
Meaningful sentences 

Good 

Reading Wings 5th Edition Cycle Results | The Wump World | 10/23/2023

School Year: 2023/2024

Teacher: Sally Anderson, School: Marcy School-Testing Site

Grading Period: 2

Class Period: 2 | Reading

Strategy/Sub-strategy: Clarifying - Literature / Reread - Sentence Level

Reading Objective: Compare and
contrast/Drawing conclusions

Writing Objective: Write a descriptive essay

Team Cooperation Goal: Everyone Participates

Team Cooperation Goal Behavior: Role cards,
talking chips, or equity sticks used well

Challenge Scores 
70,80,90,100

Self-Selected
Reading

End of Cycle Scores 
1-100

Team
Goal
Met

Fluency Final Team
Celebration

Score 
70,80,90,100

Final
Team

Average

Clarifying
-

Literature

Team
Talk

(Spoken)

Team
Talk

(Written)
Summary Fluency

(Rubric)
Meaningful
Sentences

Read
and

Respond

Book
Club

Comprehension
Test

Targeted
Skill Test
Question

Word
Power
Test

Adventures
in Writing

Team
Goal
Met

Fluency
WCPM

Final Team
Celebration

Score
Score

The
Flying
Falcons

10 90 96

Bloom,
Julio 80 80 90 90 2 73 80 96 

Youline,
Kenzie 80 90 90 90 80 3 88 70 94 

Coyle,
Max 80 90 90 80 80 3 84 80 80

Harris,
Sofia 80 80 80 100 5 79 90 74 

Team
Average 80 85 88 87 87 3 81 80 86 

The Blue
Rangers 10 90 93

Wise,
Bradley 90 90 80 80 3 70 73 71

Davis, Jay 80 80 80 80 80 2 75 77 78

Harris,
Ken 80 90 80 80 2 80 75 72
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Developing Word-Recognition Skills: Building Meaning 

Word-Study Skills: Skill Practice

Recording Word Power and Challenge Scores
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Introduction

In Reading Wings, there are multiple vocabulary and word-study skill goals. Students 
should learn to:

	• recognize word errors—identify when they are unable to decode a word or its 
meaning and apply a fix-it strategy;

	• recognize sight vocabulary automatically so as to not impede fluent reading  
and comprehension;

	• reread to clarify the word and/or its meaning—strengthen their  
word recognition;

	• use phonetic clues and blend sounds—apply their knowledge of sounds, rhymes, 
words, syllables, and onsets to read words;

	• use structural clues (including syllabic clues) and chunk word parts—apply their 
knowledge of common prefixes, suffixes, base words, and Greek and Latin root 
words to decode word pronunciation and word meaning;

	• use knowledge of common prefixes, suffixes, base words, and root words to  
define words;

	• use their knowledge of synonyms, antonyms, homographs, and homophones to 
build relationships between and define words;

	• understand how to use the dictionary to identify pronunciations, meanings, word 
choices, parts of speech, and word origins; and

	• explore connotations of words and compare them to the denotations to assist in 
defining words and understanding their use. 

Together these skills help students clarify and comprehend at the word level,  
ultimately leading to improved comprehension at the sentence and passage level.  
Students reach these goals through text-based vocabulary instruction and activities 
that help them build meaning and increase their knowledge of word-study skills in 
every lesson.

Vocabulary and building-meaning activities are embedded in every Targeted Treasure 
Hunt. Skill-practice activities, called Word Power, are embedded in Targeted Treasure 
Hunts in levels 3–MRL and are available as three separate volumes in level 2. Volume 
A contains lessons that introduce common syllable patterns and phonics lessons. 
Volume B contains Captain Read More’s Word Treasure centering around skills like 
base word and ending, contractions, compound words, chunking, and prefixes and 
base words. Volume C has extra lessons reviewing and combining the skills taught in 
Volume B.
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Developing Word-Recognition Skills:  
Building Meaning

During Active Instruction, students learn words and their meanings through several 
activities that focus on the development of word strategies, word pronunciation, and 
use within context.

RATE NEW VOCABULARY WORDS
	• Opening activity on days 1 and 5.

	• Students copy vocabulary words into their journals on day 1.

	• They rate their knowledge of the words as they arrive for class by asking  
themselves “Can I say the word?” and “Do I know what it means?”

	• Students write a “+” next to the word if they answer “yes” to both questions.

	• Students write a “?” next to the word if they cannot answer “yes” to  
both questions.

	• Rating occurs again on day 5, helping students to ensure they are ready for their 
assessment.

VOCABULARY PRESENTATION
	• Teacher asks teams to make a tent with their hands when they are ready to tell a 

word the entire team rated with a “+” and a word the entire team rated with a “?.”

	• Teacher awards team celebration points for Random Reporters who  
share information.

	• Teacher introduces new vocabulary words by pointing to and reading each word 
on the teacher-prepared chart, explaining how to use the identification strategy 
and reviewing the meaning.

	• Students repeat each word after the teacher says it.

PARTNER PRACTICE
	• Students then practice the vocabulary words with their partners. They take turns 

pronouncing the words, giving definitions, and using them in sentences that 
support the words’ meanings.

	• In levels 3–MRL, students may engage in different types of vocabulary activities 
on days 3 and 4. Teachers can choose different vocabulary activities including:  
concept maps, draw it out, act it out, examples/nonexamples, or any other  
interactive activity that can fit in this time frame. See Appendix A page 197 for  
directions on the different vocabulary activities.

	• Teachers use Random Reporter to review selected words with the whole class 
based on observation and ratings.

	• Students show gained knowledge of the words throughout a cycle by beginning  
to explain the meanings in their own words and creating their own  
unique sentences.

	• Students will rerate their words on day 5 by asking themselves “Can I say the 
word?,” “Do I know what it means?,” and “Can I use it in a sentence?”

	• Students are encouraged to look for the words during their student reading. 
When they locate a word, they record the page number next to their ratings in 
their journal.
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VOCABULARY VAULT
	• As an assignment, have students find their vocabulary words outside of their 

assigned reading.

	• Encourage them to remember the words by writing them and the sentence they 
were used in on a Vocabulary Voucher.

	• Tell students to put their completed Vocabulary Vouchers into the Vocabulary 
Vault in class, or to write the word(s) they heard on their team score sheets.

	• Open the Vocabulary Vault each day. Ask students to successfully explain  
the word.

	• Award team celebration points, and tell students to write the words on their team 
score sheets.

BUILDING MEANING
During Word Power (levels 3–MRL) on the days after day 1, students practice their  
vocabulary words through building-meaning items. Building-meaning items consist of 
students writing one meaningful sentence and one of the following other items:

	• cloze,

	• multiple choice,

	• draw a picture to show their understanding, or

	• examples and nonexamples.

 © 2024 Success for All Foundation

Read and Respond Name:

Date:

Listener:

Title/Pages:

Reaction:

Date:

Listener:

Title/Pages:

Reaction:

• Listen for your vocabulary words.

•  Write the word and sentence.

•  Put the voucher in the Vocabulary Vault 
in class.

•  Clarify the word to earn team 
celebration points.

•  Write the word on your team 
score sheet.

Vocabulary Vouchers

Name:

Word:

Sentence:

© 2024 Success for All Foundation 0000 HBP0000

Sample Student Journal:

partially		 + +	 page 5

misplaced	 + +	 page 6

perusing	 + +	

local		  ? +	 page 18

faintest		 ? +	

deeds		  ? +	

compliment	 + +	 page 29

darted		  + +
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After the first day of Word Power, students may choose to write a meaningful sentence 
for a new word or revise their sentence from the previous day.

Meaningful sentences are sentences that reveal the meaning of the word through the 
use of details that help the reader create a mind movie. Meaningful sentences shows 
that the writer understands the meaning of the word and can apply that word in the 
context of a sentence. Creating meaningful sentences is part of one of the team’s  
challenge scores.

Teachers use Random Reporter to have team members share their meaningful  
sentences. Teams record challenge scores on their team score sheets. Teachers record 
individual scores on the teacher cycle record form. Teams also earn team celebration 
points for 100-point sentences.

All vocabulary words are assessed on the Student Test, using mixed-practice activities, 
including writing one meaningful sentence.

Word-Study Skills: Skill Practice

Captain Read More, the nautical guide to instruction, is full of tips on how to read new 
words. He sends Word Treasure clues to help teach new word skills across the grade 
levels. The teacher can display these visual clues to teach students how to decode 
words. As students become familiar with the clues, they will remember the skills they 
have acquired, and they will be able to more easily decode new words.

The Word Power objective for each cycle is related to at least one vocabulary word. 
Not all Word Power objectives are used in all grade levels. Objectives build within and 
across grade levels. For example, base word + ending is more prominent at lower grade 
levels, while upper grade levels utilize more sophisticated skills such as Greek and 
Latin roots.

You can find a Word Power 
scope and sequence on the 
Reading Wings 5  
online resources.
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Students gain experience in using these skills while doing the skill-practice items of 
Word Power. Students earn team celebration points for their team through Random  
Reporter answers. Students are also assessed in their use of the skill during the  
Student Test. Data from the test helps the teacher monitor vocabulary progress.

In the beginning of level 2, students will begin with syllable introduction and phonics 
lessons. As they move to the second half of the level, they will be introduced to Captain 
Read More’s Word Treasure clues. Activity descriptions can be located on pages 41 and 
42.

WORD LISTS (LEVEL 2 ONLY)
On days 3 and 4 of Word Power Volumes B and C, students practice reading words  
correctly using three practice lists. Group 1 contains words that help students  
practice the Word Power skill for the lesson. Group 2 contains some words from group 
1, but adds new words using the same skill. Group 3 contains three words that students 
should know (sight words).

Teachers practice reading the two lists with students multiple times at different speeds. 
Then, students practice reading the word lists in their teams. Teachers call on Random 
Reporters to read the lists, and they earn team celebration points for their teams.
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Sample practice lists  
for a lesson on  
Compound Words

Reading Wings 5th Edition  |  Word Power Volume B  •  Partner Practice Booklet 11

Lesson 4  |  Compound Words

O
pt

io
na

l S
ki

ll 
M

as
te

ry

Write the underlined word in each sentence in your journal. Write the two 
words that make the compound word next to it. Draw a boat if needed.

1. Maggie put her new goldfish in its bowl.

2. Lea could not find her hairbrush.

3. Mom said, “Dan, that’s too much toothpaste!”

4. Phil put on his seatbelt when he got in his car.

5. Beth got a suntan when she went on the beach.

W
or

d 
Po

w
er

 C
ha

lle
ng

e

Tunde watched his toy boat fall over the waterfall.

We collected seashells at the beach.

Day 3

G
ro

up
 1

flower pot flowerpot

tea spoon teaspoon

after noon afternoon

G
ro

up
 2

mailbox inside flowerpot

snowflake afternoon birthday

teaspoon upstairs toothbrush

12 © Success for All Foundation

Lesson 4  |  Compound Words

G
ro

up
 3

upon soon once

Day 4

O
n 

M
y 

O
w

n

upon inside soon

upstairs mailbox afternoon

tea teapot once

noon teaspoon toothbrush

first around four

Day 5

Sk
ill

 Q
ue

st
io

ns

Write the underlined word in each sentence on your test paper. Write the two 
words that make the compound word next to it. Draw a boat if needed.

7. Mary’s toothbrush is green.

8. We have to tiptoe down the hall so that we don’t wake up  
the baby.

9. Brent finished his homework before playing with Steve.

10. Joe came in first in the wheelchair races on Saturday.
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Recording Word Power and Challenge Scores

Word Power and challenge scores are recorded on the team score sheet and teacher 
cycle record form.

Reading Wings 5th Edition Cycle Results | The Wump World | 10/23/2023

School Year: 2023/2024

Teacher: Sally Anderson, School: Marcy School-Testing Site

Grading Period: 2

Class Period: 2 | Reading

Strategy/Sub-strategy: Clarifying - Literature / Reread - Sentence Level

Reading Objective: Compare and
contrast/Drawing conclusions

Writing Objective: Write a descriptive essay

Team Cooperation Goal: Everyone Participates

Team Cooperation Goal Behavior: Role cards,
talking chips, or equity sticks used well

Challenge Scores 
70,80,90,100

Self-Selected
Reading

End of Cycle Scores 
1-100

Team
Goal
Met

Fluency Final Team
Celebration

Score 
70,80,90,100

Final
Team

Average

Clarifying
-

Literature

Team
Talk

(Spoken)

Team
Talk

(Written)
Summary Fluency

(Rubric)
Meaningful
Sentences

Read
and

Respond

Book
Club

Comprehension
Test

Targeted
Skill Test
Question

Word
Power
Test

Adventures
in Writing

Team
Goal
Met

Fluency
WCPM

Final Team
Celebration

Score
Score

The
Flying
Falcons

10 90 96

Bloom,
Julio 80 80 90 90 2 73 80 96 

Youline,
Kenzie 80 90 90 90 80 3 88 70 94 

Coyle,
Max 80 90 90 80 80 3 84 80 80

Harris,
Sofia 80 80 80 100 5 79 90 74 

Team
Average 80 85 88 87 87 3 81 80 86 

The Blue
Rangers 10 90 93

Wise,
Bradley 90 90 80 80 3 70 73 71

Davis, Jay 80 80 80 80 80 2 75 77 78

Harris,
Ken 80 90 80 80 2 80 75 72
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Last Lesson-Cycle Results for: It's Raining Pigs & Noodles (Start Date: 10/16/2023) 

 
 

 

 

 
Team Score Sheet 

Team: The Flying Falcons 
 

Julio Bloom (1) 
 

 

Kenzie Youline (4) 
 

 

Max Coyle (2) 
 

 

Sofia Harris (3) 
 

 

 

 
 

 

+ + ÷3+ = 
 
 
 

 

 
 

Strategy Target: 
Clarifying - Literature: Reread - Sentence Level 

Vocabulary Vault 
 

 
 

Team Cooperation Goal: 
Everyone Participates: Role cards, talking chips, or equity sticks used 
well Book Club 

 

 
 

Write Your Team Improvement Goal: 

WWoorrdd  PPoowweerr  tteesstt  

 

Challenge Scores Day 1 Day 2 Day 3 Day 4 Day 5 Team Celebration Points 
Reminder 

Team Cooperation 
Random Reporter 
Strategy Use 
Team Talk 
Summary 
Fluency 
Meaningful Sentences 
Two-Minute Edit 
Adventures in Writing 
Vocabulary Vault 
Read and Respond 
Graphic Organizer 
Word Power 

Strategy Use 80 80 80 80 80 

Team Talk (Spoken) 80 90 90 80  

Team Talk (Written) 90 90 90 80  

Summary    90  

Fluency  90 80 90  

Meaningful Sentences  80 90 100  
 

Tally Boxes for Team Celebration 
Points Day 7 Day 1 Day 2 Day 3 Day 4 Day 5 Day 6 

Collect team points here. Remind 
your teacher to add them to the 
poster at the end of each day. 

|||| | |||| |||| 

|||| 

|||| 

||| 

|||| || |||| | |||| 

|||| | 

 

New Lesson-Cycle for: The Wump World (Start Date: 10/23/2023) 

 

Comprehension 74 
Word Power 88 
Adventures-in-Writing 78 

Average Score 80 

 

Strategy Use 80 
Team Talk (spoken) 80 
Team Talk (written) 80 

 0 
Fluency 80 
Meaningful Sentences 70 

Average Score 78 

 

80 

 

 
 

Score 79 

hhoorrddee  

ddeemmaannddiinngg  

ffrreennzzyy  

ggaatthheerreedd  

Team Goal: 
Meaningful sentences 

Good 
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Introduction

Adventures in Writing 

Two-Minute Edit

Write-On Questions

Recording Writing and Challenge Scores
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Introduction

Writing promotes ability in reading and reading comprehension, and is  
therefore an important part of the Reading Wings curriculum. Students gain 

writing experience in multiple ways in Reading Wings:

	• Adventures in Writing activities extend students’ thinking about certain concepts 
or skills, provide instruction in different types of writing, and engage students in 
working through a writing process in a cooperative setting.

	• Two-Minute Edit

	• Meaningful Sentences

	• Write-On questions during Team Talk

	• Student Test
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Adventures in Writing

Adventures in Writing occurs on the last two days, or last five days for lessons with  
research, of multiday cycles. The entire writing process—planning; drafting; sharing, 
responding, and revising; editing; and rewriting—takes place in each lesson. Having 
days set aside just for writing allows for:

	• focus on specific writing skills and applications presented through  
Build Background;

	• clear delineation of TAP-F (topic, audience, purpose, format) throughout  
Adventures in Writing activities;

	• opportunities to address activity-specific writing techniques and/or grammatical 
practices;

	• opportunities to address and practice editing for specific and commonly seen 
writing errors; and

	• varied and enhanced writing opportunities, including multicycle  
writing activities.

Adventures in Writing activities are linked to the student reading text. The activities 
are designed to extend students’ thinking about the text, certain concepts or skills,  
provide exposure to different types of writing, and engage students in working through 
the writing process in a cooperative setting. These activities are highly structured and 
include detailed prompts, a scoring guide, and examples of graphic organizers that 
students create during planning.

During Planning in Adventures in Writing lessons, students see the writing prompt, 
scoring guide, and a sample graphic organizer. These help guide the activity in the 
classroom and provide students with direction on how to begin their writing and how 
to give feedback throughout the activity.

During Drafting; Sharing, Responding, and Revising; Editing; and Rewriting, students 
can receive added instruction in certain writing skills and practices. For example, in 
the formal-letter writing activity, the added instruction could exist in Drafting and  
include brief instruction on proper capitalization in letter writing. The addition of 
added instruction in writing skills and practices also fulfills state standards that ask 
for instruction in specific techniques.

After completing an Adventures in Writing activity, students turn in their writing for 
a score. The teacher uses the scoring guide to assess students’ writing and records 
the scores on the teacher cycle record form. Team averages appear on the next cycle’s 
team score sheet. Adventures in Writing scores are also factored into the Reading 
Wings Classroom Assessment Summary.

At least two lessons in each grade level have a research Adventures in Writing activity, 
extending those lessons to ten days. During research lessons, students follow six steps 
to perform good research:

	• Choose a research question—Students use a process to generate  
researchable questions.

	• Select a scoring guide— Students decide whether they are writing to inform or 
explain, or writing to state an opinion, and select the scoring guide that matches 

Some multicycle lessons 
have Adventures in Writing 
activities that continue 
from one cycle to the next.
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their purpose. They then receive instruction in targeted research skills.

	• Start searching—Students begin researching to find relevant information that 
will help answer their question.

	• Write an answer to a research question—Students write their answers to their 
questions in one or more paragraphs as directed.

	• Present—Students prepare and deliver a presentation of their findings. They also 
give and receive feedback on the research process and work.

	• Evaluate—Students are evaluated by teachers who collect and score their work.

To accommodate time needed for research, the normal two-day Adventures in Writing 
process is divided over five days. They have a modified instructional process:

	• Day 6—Active Instruction

Students ask questions about the research topic and choose a scoring guide that 
matches their purpose for writing. They receive a mini-lesson on an aspect of 
researching, such as note taking or citing sources, and then begin to research.

	• Day 7—Teamwork

Students continue their research and focus their information and notes as neces-
sary to effectively answer their research questions.

	• Day 8—Adventures in Writing

In this lesson, students move from note taking to drafting, sharing, responding, 
and revising, editing, and rewriting their research.

	• Day 9—Present and Evaluate

Students present their research to their teammates, who use the Step Up to 
Research Evaluation form to give each other feedback on their presentations. 
Teachers collect students’ research products, including their notes, organizers, 
drafts, and evaluations, and use the scoring guide appropriate to the purpose for 
writing to score students’ writing.

	• Day 10—Rewriting or Present

If needed, provide students with additional time to finish rewriting their research 
projects or to present their research projects if they did not have the opportunity 
the previous day.

These lessons are meant to introduce students to the research process and only  
generate short products that prepare them for more extensive research in  
content-area classes. Teachers may find it helpful to plan ahead for research lessons 
and gather sources of information related to the research topic, arrange for library 
visits, or for students to use computers to research information on the Internet.
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Two-Minute Edit

Two-Minute Edit is an opening activity included in Targeted Treasure Hunts on days 
6 and 7 of multiday cycles. These activities are used to teach and reinforce grammar/
mechanics skills. Teachers prepare sentences that reflect common errors observed in 
students’ daily writing, such as Adventures in Writing, meaningful sentences, or  
Write-On answers. The sentence is displayed as students enter the classroom. Teams 
work together to identify and orally correct errors in the sentence.

To conduct a Two-Minute Edit:

	• Identify a grammatical or mechanical problem from students’ writing.

	• Prepare in advance a sentence that illustrates the issue(s) identified (no more 
than four errors per sentence).

	• Display the sentence, and indicate how many errors students should find.

	• Have teams work together briefly to find and orally correct errors using team 
consensus.

	• Use Random Reporter to have students share their team’s findings.

	• Give immediate, corrective feedback.

	• Award team celebration points.

	• Encourage students to integrate the skill into their daily writing.

Write-On Questions

One Team Talk question per day and one question on the Student Test are designated 
as Write-On questions. Students’ text comprehension is reflected in their responses to 
these questions. Top-scoring responses show that students can write complete, correct 
answers that give evidence or show use of background knowledge—skills integral in 
effective writing. To prepare to answer these questions, students underline key words 
and phrases that help them to understand the meaning of the question and discuss it 
in their teams.

Student writing on instructional days is guided by the Team Talk rubric.



Reading Wings 5th Edition Guide	 101

C H A P T E R  7  /  Writ ing

Teams listen to each team member’s Write-On response, and provide feedback using 
the Team Talk rubric.  Teachers use Random Reporter to have team members read 
their responses aloud. Teams record Team Talk (Written) challenge scores on their 
team score sheets. Teachers record individual scores on the teacher cycle record form. 
Teams also earn team celebration points for 100-point responses.

After taking the test individually on test day, students again discuss their written 
answers to the skill question in teams. Students discuss which key words and phrases 
they underlined and state the meaning of the question in their own words. Students 
then read their answers to the skill question and think about what they like about 
their answers and what they wish they had written differently. Students may use their 
rubrics to guide their thinking about the quality of their responses. They then use  
colored pens to add comments to their answers. Teams can earn team celebration 
points for Random Reporters sharing the additions they made to the skill question.

Sample point responses are given for Team Talk and test questions to guide you  
in scoring.

Recording Writing and Challenge Scores

Writing and challenge scores are recorded on the team score sheet and teacher cycle 
record form.

Last Lesson-Cycle Results for: It's Raining Pigs & Noodles (Start Date: 10/16/2023) 

 
 

 

 

 
Team Score Sheet 

Team: The Flying Falcons 
 

Julio Bloom (1) 
 

 

Kenzie Youline (4) 
 

 

Max Coyle (2) 
 

 

Sofia Harris (3) 
 

 

 

 
 

 

+ + ÷3+ = 
 
 
 

 

 
 

Strategy Target: 
Clarifying - Literature: Reread - Sentence Level 

Vocabulary Vault 
 

 
 

Team Cooperation Goal: 
Everyone Participates: Role cards, talking chips, or equity sticks used 
well Book Club 

 

 
 

Write Your Team Improvement Goal: 

WWoorrdd  PPoowweerr  tteesstt  

 

Challenge Scores Day 1 Day 2 Day 3 Day 4 Day 5 Team Celebration Points 
Reminder 

Team Cooperation 
Random Reporter 
Strategy Use 
Team Talk 
Summary 
Fluency 
Meaningful Sentences 
Two-Minute Edit 
Adventures in Writing 
Vocabulary Vault 
Read and Respond 
Graphic Organizer 
Word Power 

Strategy Use 80 80 80 80 80 

Team Talk (Spoken) 80 90 90 80  

Team Talk (Written) 90 90 90 80  

Summary    90  

Fluency  90 80 90  

Meaningful Sentences  80 90 100  
 

Tally Boxes for Team Celebration 
Points Day 7 Day 1 Day 2 Day 3 Day 4 Day 5 Day 6 

Collect team points here. Remind 
your teacher to add them to the 
poster at the end of each day. 

|||| | |||| |||| 
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|||| 

||| 

|||| || |||| | |||| 

|||| | 

 

New Lesson-Cycle for: The Wump World (Start Date: 10/23/2023) 

 

Comprehension 74 
Word Power 88 
Adventures-in-Writing 78 

Average Score 80 

 

Strategy Use 80 
Team Talk (spoken) 80 
Team Talk (written) 80 

 0 
Fluency 80 
Meaningful Sentences 70 

Average Score 78 

 

80 

 

 
 

Score 79 

hhoorrddee  

ddeemmaannddiinngg  

ffrreennzzyy  

ggaatthheerreedd  

Team Goal: 
Meaningful sentences 

Good 
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Reading Wings 5th Edition Cycle Results | The Wump World | 10/23/2023

School Year: 2023/2024

Teacher: Sally Anderson, School: Marcy School-Testing Site

Grading Period: 2

Class Period: 2 | Reading

Strategy/Sub-strategy: Clarifying - Literature / Reread - Sentence Level

Reading Objective: Compare and
contrast/Drawing conclusions

Writing Objective: Write a descriptive essay

Team Cooperation Goal: Everyone Participates

Team Cooperation Goal Behavior: Role cards,
talking chips, or equity sticks used well

Challenge Scores 
70,80,90,100

Self-Selected
Reading

End of Cycle Scores 
1-100

Team
Goal
Met

Fluency Final Team
Celebration

Score 
70,80,90,100

Final
Team

Average

Clarifying
-

Literature

Team
Talk

(Spoken)

Team
Talk

(Written)
Summary Fluency

(Rubric)
Meaningful
Sentences

Read
and

Respond

Book
Club

Comprehension
Test

Targeted
Skill Test
Question

Word
Power
Test

Adventures
in Writing

Team
Goal
Met

Fluency
WCPM

Final Team
Celebration

Score
Score

The
Flying
Falcons

10 90 96

Bloom,
Julio 80 80 90 90 2 73 80 96 

Youline,
Kenzie 80 90 90 90 80 3 88 70 94 

Coyle,
Max 80 90 90 80 80 3 84 80 80

Harris,
Sofia 80 80 80 100 5 79 90 74 

Team
Average 80 85 88 87 87 3 81 80 86 

The Blue
Rangers 10 90 93

Wise,
Bradley 90 90 80 80 3 70 73 71

Davis, Jay 80 80 80 80 80 2 75 77 78

Harris,
Ken 80 90 80 80 2 80 75 72
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Introduction

Your school may already have established grade-level meetings or be planning for 
Reading Wings teachers to meet regularly to share their experiences and problem 

solve together. These meetings initially serve as useful forums for start-up self and task 
topics, and, over time, they develop into mature professional learning communities for 
continuous improvement and lasting impact.

Successful implementation of Reading Wings 5th Edition is a schoolwide effort and 
depends on teacher collaboration through professional component team meetings. 
Attention to classroom start-up and use of the curriculum and materials has to be 
integrated with peer support and group commitment.

SFAF materials and resources, including telephone and onsite time with your SFAF 
point coach, are designed to support your school’s implementation and ongoing  
learning through component teams.

The most successful schools and teachers do more than have meetings or solve  
immediate problems together; they organize themselves and their resources to make a 
lasting impact through component teams. As you become more familiar with Reading 
Wings 5th Edition, your focus will shift from logistics and lesson structure to student 
progress. Your component team will become more goal and data driven, and student 
outcomes and data will dictate the topics for further teacher discussion and study.

This section will introduce you to some of the necessary collaboration of component 
team meetings and will provide information on another valuable resource for Reading 
Wings teachers: Reading Wings 5th Edition online resources.
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COMPONENT TEAM MEETINGS

Component teams are an important part of the school’s Success Network, ensuring 
that every teacher participates in ongoing data review, problem solving, and  
continuous improvement. Ongoing learning and continuous improvement are the 
goals of teachers who are determined to improve their practice by setting high  
expectations and holding one another accountable. Common attributes of  
high-performing component teams include:

	• relentless, systemic focus on student achievement;

	• ongoing, collaborative analysis and evaluation of data at the classroom and 
school level;

	• group commitment to goal setting and monitoring results;

	• professional support through peer observations and feedback, reporting  
concerns, and sharing results; and

	• dependable routines for establishing rotating roles and responsibilities that 
address component team topics, meeting schedules, agendas, record keeping, and 
meaningful participation from all component team members.
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Getting Started: Teacher Component Teams in SFA Schools

Reading Wings teachers have a lot to do and think about when getting started with implementation at the beginning 
of the year. Even at this beginning stage, there are three levels of concern for the school community to address when 
supporting one another.

1. Self: How well can I do this? Do I want to? How much will this change my job? Who is going to help 
me figure this out?

2. Task: There is so much to do! Do I have all the materials I need? How do the parts of the lesson 
fit together? What can my students already do? What do they have to learn that is new and 
different? Can they handle team cooperative learning? How can we meet the timing goals and 
pacing expectations?

3. Impact: How are students progressing? What difference is this making for struggling students? Are 
we meeting our instructional targets and school goals? What’s working? How can we get even 
better? What do we teachers need to learn so our students learn to read better?

PROFESSIONAL DEVELOPMENT
Successful implementation of Reading Wings 5th Edition is a schoolwide effort and depends on teacher  
collaboration through professional component team meetings. Attention to classroom start-up and use of the  
curriculum and materials must be integrated with peer support and group commitment.

SFAF materials and resources, including telephone and on-site time with your SFAF point coach, are designed to 
support your school’s implementation and ongoing learning through component teams.

The most successful schools and teachers do more than have meetings or solve immediate problems together; they 
organize themselves and their resources to make a lasting impact through professional component teams. As you 
become more familiar with Reading Wings 5th Edition, your focus will shift from logistics and lesson structure to 
student progress. Your component team will become more goal and data driven, and student outcomes and data will 
dictate the topics for further teacher discussion and study.

SUCCESS NETWORK
Component teams are an important part of a school’s Success Network, ensuring that every teacher participates in 
ongoing data review, problem solving, and continuous improvement.

SETTING UP COMPONENT TEAMS
The first step in building a component team is committing to time to work together. Setting a meeting schedule is 
essential. Your school may already have established grade-level meetings or be planning for Reading Wings teachers 
to meet regularly to share their experiences and problem solve together.

Impact

Self Task

Component 
Team
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Someone should be designated to schedule and organize ongoing component team meetings. Any team member 
may lead a component team meeting. In fact, we recommend that a system be established for rotating this  
meeting-leader role.

The ideal group size for a component team meeting is five to seven (no more than ten) members to allow for  
maximum participation. You may elect to have cross-grade teams or grade-level teams. There are advantages  
to both.

Meetings should last at least thirty minutes; an hour is better for more in-depth sharing and discussion. Meetings 
should occur as often as twice a month if possible. The more you can collaborate, the more quickly and effectively 
your students will benefit from the Reading Wings learning process.

Participants should come prepared and ready to discuss topics, video segments, or data they have collected.

Networking and addressing questions is an important part of initial support for the Reading Wings component. 
Reading Wings teachers are often initially concerned about start-up questions and issues related to pacing,  
cooperative learning, Getting Along Together lessons, communication with parents, preparing for substitute  
teachers, motivating students, using rubrics and practice routines, and various parts of the lessons.

The most appropriate topics for component team meetings are those that affect most of the teachers and their  
students. An agenda organizes the topic discussion to focus on examples with evidence and goal setting. If logistical 
or housekeeping items cannot be addressed outside of component team meetings, limit their time on the agenda.

AGENDA AND PROCESS FOR COMPONENT TEAMS
The suggested agenda for any topic has five sections:

	• Bring It Back is a brief time for reporting progress 
and results since the previous meeting;

	• Bring It On is for introducing the new topic or  
provides a new focus for a continuing topic;

	• Work It Out is for planning or focused problem  
solving related to the topic;

	• Get It Done focuses the team on their goal and  
actions based on the Work It Out discussion; and

	• Bring It Up Next is a brief time to agree on the new 
or continuing topic for the next meeting.

Participate in the SFAF online resources webinar  
Component Team Meetings, or review the recording to 
better understand this suggested agenda format.

At times the component team will devote several meetings 
to sharing and discussing data that is based on targets—
students’ skills and progress in response to specific goals 
and instructional strategies. Teams set their own pace for 
covering the goals; the point is to use the component team 
meetings, as needed, to support student achievement.

Sample agendas for various topics are provided  
(see pages 113–148).

The general outline on page 112 may be used to adapt or create agendas for the school’s own topics.

© 2011 Success for All Foundation  4 © 2011 Success for All Foundation

Bring It Back
m Bring follow-up from previous component team meetings.
m May include examples, results, and data related to successes or concerns about the previous meeting’s topics
m  Review goal and level of completion, need for continued attention, and next steps.

Bring It On
m  Bring in information about the new topic or new information about a continued topic.
m  May include evaluation of current implementation, the reason topic is needed, print or online 

resources, review of information, new information or resources, video, webinars, and/or  
SFAF coach consultation.

Work It Out
m  Work together to focus on improving implementation and resolving related issues.
m  May include discussion with planning or focused problem solving.

Get It Done
m  Set a goal related to this meeting’s topic.
m  Commit to interim actions before the next component team meeting.
m  Agree on data that will be shared with one another at beginning of the next meeting.

Bring It Up Next
m  Decide or confirm the topic and time for the next component team meeting.

Date: _____________________________________________________________________  

Topic: _____________________________________________________________________

Impact

Self Task

Component 
Team

Teacher cOmpONeNT Team

Agenda—General Outline

Bring It Back
m Bring follow-up from previous component team meetings.

m May include examples, results, and data related to successes or concerns about the previous meeting’s topics

m  Review goal and level of completion, need for continued attention, and next steps.

Bring It On
m  Bring in information about the new topic or new information about a continued topic.

m  May include evaluation of current implementation, the reason topic is needed, print or online 
resources, review of information, new information or resources, video, webinars, and/or  
SFAF coach consultation.

Work It Out
m  Work together to focus on improving implementation and resolving related issues.

m  May include discussion with planning or focused problem solving.

Get It Done
m  Set a goal related to this meeting’s topic.

m  Commit to interim actions before the next component team meeting.

m  Agree on data that will be shared with one another at beginning of the next meeting.

Bring It Up Next
m  Decide or confirm the topic and time for the next component team meeting.
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FACILITATING COMPONENT TEAMS
Maintain the focus on defining clear goals and bringing back artifacts and data as evidence of progress.

Meeting leaders should read and plan how to best use the sample agendas and show preview videos and  
recorded webinars.

The component team may create their own agenda topics or adapt the sample topics (see pages 113–148) to the 
school’s needs.

For any selected topic, the meeting leader may assign others to read aloud, call on individuals to share ideas and 
data, use some or all of the discussion questions provided, or extend the conversation related to the agenda.

Videos are available for some of the meeting topics. For others, recorded webinars or tutorials are available online. 
Live webinars may be available to your school; if the component teams are not able to schedule their meetings to 
coincide with the webinar schedule, one or two teachers might be designated to participate and share their  
experience with the whole component team.

If meeting time is limited for longer agendas with videos or recorded tutorials/webinars, consider asking the  
teachers to view these resources on their own before the meeting. If a topic continues beyond one meeting, video 
viewing may be split.

The meeting leader also makes notes about the meeting. Meeting notes should be shared with the SFAF coach.

Ongoing learning and continuous improvement are the goals of teachers determined to improve their practice by 
setting high expectations and by holding one another accountable. Common attributes of high-performing  
component teams include:

	• a relentless, systemic focus on student achievement;

	• ongoing, collaborative analysis and evaluation of data at the classroom and school levels;

	• a group commitment to goal setting and monitoring results;

	• professional support through peer observations and feedback, reporting  
concerns, and sharing results;

	• dependable routines for establishing rotating roles and responsibilities that  
address meeting topics, meeting schedule, agenda, record keeping, and  
meaningful participation of all team members. 

RESOURCES FOR COMPONENT TEAMS
This guide features sample agendas for Reading Wings topics that are commonly requested by teachers and schools. 
Resources such as live or recorded webinars and tutorials are available through the Reading Wings 5th Edition  
online resources to support some of these sample agendas.

The Reading Wings 5th Edition online resources website features file resource libraries, success stories, and  
frequently asked questions. For help in accessing this site, please contact the Member Center Help Desk at  
(800) 548-4998, Option 1.

Also plan to participate in online professional-development opportunities for Reading Wings teachers, which are 
available through the Reading Wings 5th Edition online resources website: https://resources.successforall.org.
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Sample Agendas for Component Team Meetings

Sample topics and agendas are provided to help guide discussion and further learning during the first year of  
implementation. This chart shows recommended topics for the first year of your Reading Wings implementation.

Agenda
Number Sample Agenda

Page 
Number Video Related Webinar/Tutorial Topic

First Grading 
Period

Component Team Meetings

Getting Started with the Savvy 
Reader—Clarifying

1. Using the Team Score Sheet to Support Student 
Team Learning and Motivation

113 Using the Team Score Sheet

2. Understanding Assessment: Student Scores, 
Placement, and Instructional Levels

114

3. Pacing Instruction and Lesson Activities 116 Managing Pacing Issues in 
Reading Wings

4. Data-Based Component Team Planning 117 Setting Classroom Targets

5. Team Celebration Points and the Feedback Loop 119 yes

6. Reading Informational Text with the TIGRRS 
Process: Topic, Intent of Author, Graphic Organizer, 
Read, Reread, and Summarize

125 Reading Informational Text  
with the TIGRRS Process in 
Reading Wings

Word Power

Rating Words

Grading 
Period/ 
End of Year

7. Grading-Period Review with the Classroom 
Assessment Summary

126

8. Determining Student Mastery and 
Recommending Student Placement

128 Determining Mastery and 
Placement Levels

9. Evaluating Targets at the End of the Grading 
Period

130 Monitoring and Evaluating 
Targets

10. End-of-Year Component Team Review 131

Lesson 
Basics

11. Focus: Team Goal Setting 132 yes

12. Focus: Sticky Notes and Other Clarifying Skills 133 yes

13A. Focus: Effectively Teaching Readers to Clarify I 135 yes

13B. Focus: Effectively Teaching Readers to Clarify II 136 Monitoring Student Mastery of 
Clarifying

14. Focus: Troubleshooting Problems 
with Clarifying

137 Helping Students Who Struggle 
with Clarifying

15. Focus: Summarizing All the Time 140

16. Focus: Lesson Cycle Test Analysis 144 Administering and Evaluating 
Lesson Cycle Tests

17. Focus: Enhancing Vocabulary 145 yes

18. Focus: Fluency Data Review and Goals 146 yes

19. Focus: Using Rubrics to Build Better Team 
Discussions

147 yes

20. Focus: Scoring Adventures in Writing 148 yes
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SAMPLE SCHEDULE FOR COMPONENT TEAM MEETINGS

Grading 
Period Meeting Date Possible Topics

1

1 Using the team score sheet to support student team learning and motivation

2 Understanding assessment: student scores, placement, and instructional levels

3 Team celebration points and the feedback loop

4 Pacing instruction and lesson activities

5

6 Reviewing student mastery levels and recommending placement

2

7 Data-based component team planning

8

9

10 Evaluating targets at the end of the grading period

11 Grading-period review—classroom assessment summary 

12 Reviewing student mastery levels and recommending placement

3

13

14

15

16

17 Grading-period review—classroom assessment summary

18 Evaluating targets, reviewing student mastery levels, and recommending placement

4

19

20

21

22

23 Grading-period review—classroom assessment summary

24 End-of-year review

SFAF provides professional-development resources and coaching support that can be considered in planning for successful 
component teams.

Grading 
Period Meeting Date Communications with SFAF Coach

Telephone conference

Site visit

Telephone conference

Site visit

Telephone conference

Site visit
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    TEACHER COMPONENT TEAM

      Agenda—General Outline

    Date:           

    Topic:           

Bring It Back
 • Bring follow-up from previous component team meetings. 

 • May include examples, results, and data related to successes or concerns about the previous meeting’s topics 

 • Review goal and level of completion, need for continued attention, and next steps. 

Bring It On
 • Bring in information about the new topic or new information about a continued topic. 

 • May include evaluation of current implementation, the reason topic is needed, print or online resources, 
review of information, new information or resources, video, webinars, and/or SFAF coach consultation. 

Work It Out
 • Work together to focus on improving implementation and resolving related issues. 

 • May include discussion with planning or focused problem solving. 

Get It Done
 • Set a goal related to this meeting’s topic. 

 • Commit to interim actions before the next component team meeting. 

 • Agree on data that will be shared with one another at beginning of the next meeting. 

Bring It Up Next
 • Decide or confirm the topic and time for the next component team meeting.

Impact

Self Task

Component 
Team
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    TEACHER COMPONENT TEAM

      Sample Agenda #1

    Using the Team Score Sheet to 
    Support Student Learning and Motivation

Bring It Back
 • Bring all completed team score sheets from your reading group for one or two lesson cycles.
 • Report how many of your student teams met their goals.

Bring It On
 • Read or review information in the Reading Wings 5th Edition Guide on pages 20–22.
 • Use these questions to identify strengths and challenges:

 – Are students faithfully representing their team’s discussion and consensus when randomly selected, or are 
they reporting their own individual understandings?

 – Do students use the teacher’s feedback and rubric scores to improve both the quality of their teamwork and 
their individual efforts?

 – Do student teams set goals with an understanding about how points on their team score sheet help them to 
meet their goals?

 – Are the celebration certificates creating motivation to improve both individual and team scores?

Work It Out
 • Discuss the strengths in your classrooms related to team learning and the use of team score sheets.
 • Share challenges and concerns. What are teachers and students still learning to do consistently?
 • List information that is needed, ideas that are not fully understood, or actions that would improve team 

learning in your classrooms.

Get It Done
 • Set a goal. 

Examples: All of our teams will set and meet cycle goals by the time of our next component team meeting; or 75% of 
student teams will average 85 or better for their combined challenge scores.

 • Commit to actions that will help meet the goal. 
Examples: Review previous cycle scores and set goals on day 1 of every lesson cycle; celebrate team and individual 
performance with certificates and recognition; completely explain feedback from rubrics when awarding team 
points; or improve the monitoring of student team discussions.

 • Agree to bring team score sheets and teacher cycle record forms with evidence of meeting the goal to the next 
component team meeting.

Bring It Up Next
 • Decide on or confirm the topic and time for the next component team meeting.
 • This topic may be continued, or the school may arrange coaching for: selecting team cooperation goals and 

related behaviors; strategy-use discussions and feedback; prompting and reinforcing student teams during 
Team Talk discussions; or pacing instruction and lesson activities.

Impact

Self Task

Component 
Team
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    TEACHER COMPONENT TEAM

      Sample Agenda #2

    Understanding Assessment: Student Scores,  
    Placement, and Instructional Levels 

Bring It Back
 • Bring all teacher-cycle-record-results reports from all cycles in the grading period. Share information about 

which student scores have improved over time as students acquired more cooperative-learning behaviors and 
timing goals were met more often.

 • Report how many of your student teams met their goals. Share evidence of team score sheets being valued by 
student teams.

Bring It On
 • Listen to the facilitator (and SFAF coach if available) define mastery level, placement/instructional level, and 

the difference between the two.
 • Review the relationship between classroom scores, test results, and the various reports (teacher cycle record 

results, class assessment summary, etc.). It may be helpful to review the pages in Part V of the participant 
book from the program introduction.

 • Use these categories to generate or share questions about the planning and transition to the next  
grading period:
 – how student mastery is determined with multiple measures;
 – instruments used for formal assessment at the end of the grading period;
 – opportunities for teacher input about student mastery levels and placement recommendations; and
 – evaluation of student progress, individually and by class.

Work It Out
 • Read and clarify together the Directions for the Reading Wings Classroom Assessment Summary, especially 

the section after part D.
 • Review the school’s assessment plan and schedule for the end of the grading period.
 • Answer or address as many of the questions generated by teachers as possible.

Get It Done
 • Set a goal. 

Examples: The Reading Wings component team will develop a process to assess and evaluate students consistently, 
followed by regrouping in a manner that promotes acceleration for all students, or 95% of students will be placed 
above their level.

 • Commit to actions that will help meet the goal. 
Examples: Confer with the facilitator about individual student placement by October 29; evaluate the Classroom 
Assessment Summary, and suggest relationships between classroom measures and the formal assessment; rank 
students by mastery levels regardless of previous placement; or regroup students, and create new multigrade 
reading groups by reading levels.

 • Agree to bring Classroom Assessment Summaries and other reports for component team evaluation to the 
next meeting.

Bring It Up Next
 • Decide on or confirm the topic and time for the next component team meeting.
 • This topic may be continued, or other possibilities might include: understanding formal assessment scores or 

correlating multiple measures of student performance.

Impact

Self Task

Component 
Team
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Homeroom Teacher 

Reading Teacher 

Students 

Strategy Use - Clarifying 

Strategy Use - Predicting 

Strategy Use - Questioning 

Strategy Use - Summarizing 

Team Talk (Spoken) 

Team Talk (Written) 

Summary 

Fluency (Rubric) 

Meaningful Sentences 

Read and Respond (count) 

Read and Respond (percent) 

Book Club 

Comprehension Test 

Word Power Test 

Adventures in Writing Test 

WCPM 
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Grading Period 1 
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    TEACHER COMPONENT TEAM

      Sample Agenda #3

 
    Pacing Instruction and Lesson Activities 

Bring It Back
 • Bring team score sheets and teacher cycle records with evidence that 80% of student teams are earning at 

least 90 team celebration points for the goal everyone participates.
 • Report how many of your student teams met their goals.

Bring It On
 • Participate in the SFAF Resource Center webinar “Managing Pacing Issues in Reading Wings.” (If this is not 

possible, someone in the component team who could participate should share notes and information. Another 
alternative is to arrange for the SFAF coach to consult through a conference call scheduled during this 
component team meeting.)

 • Review the timing goals in the lessons. See the Reading Wings 5th Edition Guide, and use these questions to 
identify strengths and challenges:
 – Which parts of the lesson are always completed within the suggested timing goals? Which parts consistently 

take longer? Which timing goals have improved?
 – Which timing goals are not met because the class is still learning cooperative-learning behaviors?
 – Which timing goals will be met more often with more experience or time for preparation?
 – Have the reasons for not meeting the timing goals changed?

Work It Out
 • Share practices that have made it easier to meet the timing goals.
 • Share ideas for managing the lessons when the class runs out of time. Ask the SFAF coach for short-term 

lesson modifications while teachers are still learning to instruct the program.

Get It Done
 • Set a goal. 

Examples: During the next lesson cycle, my class will complete all the lesson activities on day 1 within the 
suggested timing goals; or I will meet the timing goals for active instruction; or my students will meet the timing 
goals for fluency practice.

 • Commit to actions that will help meet the goal. 
Examples: Work with a peer observer to note the time that lesson activities start and end; identify short-term valid 
reasons for missed timing goals, and identify time wasters or unnecessary practices; videotape lessons to evaluate 
use of instructional time; or determine when extra time has resulted in improved student practice or performance 
on assessments and when it has not.

 • Agree to bring use-of-time notes to the next component team meeting, and compare solutions/issues for 
further problem solving.

Bring It Up Next
 • Decide on or confirm the topic and time for the next component team meeting.
 • This topic may be continued, or the school may arrange coaching for: teaching student routines, 

understanding teacher procedures, preparing and practicing lesson instruction, managing peer observations, 
or giving motivating feedback to students about their productivity.

Impact

Self Task

Component 
Team
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    TEACHER COMPONENT TEAM

      Sample Agenda #4

 
    Data-Based Component Team Planning 

Bring It Back
 • Bring the Classroom Assessment Summary for your reading group that represents two or more lesson cycles 

for this grading period.
 • Report the percent of students in your reading group with an average of 90 or above for challenge-rubric 

scores and an average of 80 or above for comprehension, Word Power, and Adventures in Writing.

Bring It On
 • Follow the facilitator’s guided review of the Reading Wings Classroom Assessment Summary. 
 • Look at the comprehension, Word Power, and Adventures in Writing score averages on your Classroom 

Assessment Summary.
 • Use these questions to identify strengths and concerns:

 – How do the lesson cycle test scores compare with the challenge-rubric scores?
 – What are some possible relationships between the lesson cycle test scores and fluency scores?
 – Which average scores are the strongest? Which ones are the weakest?

Work It Out
 • Identify and agree on strengths and concerns that are common to all classrooms. If there are a lot of Reading 

Wings classrooms, conduct this conversation in reading-level subgroups.
 • Decide on one score that needs to be improved in every classroom.

 – Write down the reasons for choosing this score.
 – What percentage of students currently have an average score of 90 or more? How much improvement can be 

reasonably expected by the next component team meeting?
 – If this score improves, what other scores may also be impacted?
 – Discuss possible reasons that explain why students aren’t doing better.

 • Participate in the SFAF online resources webinar Setting Classroom Targets, view the recording, or listen to a 
teammate’s presentation of the information.

 • Review the criteria for a SMARTS goal: student-centered, measurable, appropriate, realistic, timely,  
and specific.

Get It Done
 • Set a goal that is based on the selected score. This may be a classroom goal, a component target, or both.  

Examples: 90% of all Reading Wings students will average 85 or above on comprehension tests; 75% of the 
students in my reading group will score 90 or above on the next lesson cycle Word Power test; and all Reading 
Wings students will have an average of 90 or above for challenge-rubric scores and an average of 80 or above for 
comprehension, Word Power, and Adventures in Writing.

 • Commit to actions that will help meet the goal. 
Examples: improve feedback with challenge-score rubrics during team and class discussion; share class goal and 
progress toward it with students; guide student reflection on test scores before setting new lesson cycle goals; 
increase teacher modeling; use teacher cycle record results reports to monitor improvement from one lesson to 
another; or address scoring inconsistencies.

 • Agree to bring an updated Classroom Assessment Summary to the next component team meeting.

Bring It Up Next
 • Decide on, or confirm, the topic and time for the next component team meeting.

Impact

Self Task

Component 
Team
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GUIDELINES FOR EFFECTIVE TARGETS

S Student-centered

M Measurable

A Appropriate

R Realistic

T Timely

S Specific

TARGETS RUBRIC

0 No target identified.

1 Target is not linked to student outcome and Area of Concern.

2 Target is linked to student outcome and Area of Concern, but target is not specific 
or seems insufficient to achieve student growth.

3 Target is student-outcome-focused, clear, specific, important, and stated in a 
measurable way.

MEASUREMENT RUBRIC

0 No measurement tool is indicated.

1 Method of measurement is mentioned only. Tool may be inappropriate or 
unrealistic for measurement of target.

2 Appropriate tool is identified; however frequency and method of use is unclear.

3 Clear, appropriate measurement tool for determining growth of Target is identified. 
Frequency and use of measure is delineated.
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    TEACHER COMPONENT TEAM

      Sample Agenda #5

 
    Team Celebration Points and the Feedback Loop 

Bring It Back
 • Bring the Classroom Assessment Summary for your reading group and the most recent teacher cycle record  

results report.
 • Report the percentage of students in your reading group who currently meet the target set at the previous 

component team meeting and the percentage of students who are improving.

Bring It On
 • Review information about the Team Celebration Points poster and team celebration points in the Reading Wings 

5th Edition Guide on pages 25–27.
 • Read and discuss the article “Put the Energy of Team Sports into Your Classroom.”
 • View the video that includes classroom footage and teacher comments about team celebration points and feedback.
 • Review and share the use of team celebration points in your classroom:

 – How are teams earning most of their points (Random Reporter during class discussion, Read and Respond, 
Vocabulary Vault, demonstrating team cooperation goals when working together, etc.)?

 – Describe students’ responses when you award team celebration points.
 – How well do students understand why and how team celebration points are earned?
 – On which student teams are the students who are not improving or meeting the class goal? How successfully are 

these teams earning team celebration points?

Work It Out
 • Discuss giving feedback to students when awarding team celebration points:

 – Share examples that work in your classroom.
 – What happens if points are awarded without feedback or when the feedback is not specific? Is the feedback 

specific to stated expectations?
 – How do the challenge-score rubrics help to improve feedback?
 – Are student teams using the rubrics to practice and evaluate their responses for class discussion?
 – How often do you model behaviors and responses that earn team celebration points?
 – How can teachers and school leaders encourage students to care about team celebration points?

 • Share your method for keeping track of team celebration points that are awarded each day (tally marks on the team 
score sheet, chips in a cup, inviting students to mark directly on the poster as points are awarded, etc.)

 • List information that is needed, ideas that are not fully understood, or actions that would improve feedback and 
student motivation by using team celebration points more effectively.

Get It Done
 • Set a goal. Examples: the teacher will provide equal opportunities for student teams to earn team celebration points; 

team celebration points will be awarded more frequently during Team Talk Written discussion; or students will be 
guided to reflect on how they earned team celebration points each day.

 • Commit to actions that will help meet the goal. Examples: model reflection about how team celebration points are 
earned; invite classroom observers to note and share examples of specific feedback; review teacher procedures for class 
discussion; or reinforce team practice of challenge-rubric responses before the class discussion begins.

 • Agree to bring the teacher cycle record form to the next component team meeting to look for patterns between 
individual scores and team celebration scores.

Bring It Up Next
 • Decide on, or confirm, the topic and time for the next component team meeting.
 • This topic may be continued, or other possibilities might include: teaching students to give feedback to one another, 

improving teacher feedback, or using team celebration points and the Team Celebration Points poster in other 
academic subjects.

Impact

Self Task

Component 
Team
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Put the 
Energy 
of Team 
Sports 
into Your 
Classroom
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Nothing accelerates learning 
like engaged and motivated 

learners. When students know 
the goals and are eager to reach 
them, success skyrockets. Kids 
will practice dribbling, passing, 
and shooting for hours and hours 
to improve their basketball or 
soccer skills. They want their 
teams to win. Cooperative learning 
in Success for All classrooms is 
designed to capture that same 
interest and energy and direct it 
toward academic success. 

This year, Success for All has 
introduced a new tool that makes 
team progress and team success 
more visible in the classroom 
and around the school. The new 
Team Celebration Points poster 
gives students daily feedback on 

Put the Energy of Team 
Sports into Your Classroom

the points earned by all teams so 
they don’t have to wait until the 
end of a cycle to see growth and 
celebrate success. 

It works like this. The Team 
Celebration Points poster (shown 
on page 19) has a points bar for 
each team. Each day, the team 
points earned during class are 
recorded on the chart so teams 
can see their totals. 

Take a look at the Team 
Celebration Points poster for 
Ms. Holloway’s third-grade reading 
group. The points awarded on 
Monday are shown in red. The 
Rocket Readers earned the 
most points on Monday. 
Ms. Holloway was listening 
in on team discussions and 

awarded team celebration points 
when she saw team members 
actively listening and explaining 
their answers to one another 
in preparation for the class 
debriefi ng. The team kept a tally 
of the points on their team score 
sheet as Ms. Holloway awarded 
them, and the team ended up with 
a total of 7 points. Each member 
felt well prepared to answer for the 
team as the Random Reporter.

In the class discussion that 
followed teamwork, Ms. Holloway 
used Random Reporter to select 
students to report for their teams. 
Students sat on the edge of their 
seats as they waited to see who 
would report on each question—
they were all eager to show how 
well they had prepared. All Rocket 
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Nothing accelerates learning like engaged and motivated 
learners. When students know the goals and are eager to 
reach them, success skyrockets.

Reading team members earned 
points for the team by answering 
correctly, in complete sentences, 
and giving evidence to support 
their answers when their numbers 
came up and it was time to report. 
The team collected 5 more points 
during the class discussion, so 
they received a total of 12 team 
celebration points for the day. 
(See fi gure 1.)

On Tuesday, the Road Runners 
earned the most points and were 
tied with the Rocket Readers and 
Daring Dinosaurs by the end of 
the day. (Tuesday’s points are in 
blue.) Students on all teams were 
tracking their points and paying 
close attention to one another’s 
thinking during team discussion. 
The points kept coming in during 
both team discussion and class 
debriefi ng over the course of the 
cycle, and everyone watched the 
points grow each day. (See fi gure 2.)

At the end of the cycle, 
Ms. Holloway placed an overlay 
on the Team Celebration Points 
poster and showed teams how to 
fi gure out their team celebration 
scores. She placed the top of the 
overlay at the level of the 
highest-scoring team. The three 
color bands, which represent 
team celebration scores of 100, 90, 
and 80, showed teams what score 
they would receive based on the 
relation of their total points to the 
top-scoring team’s total points. 
Teams received a team celebration 
score of 100 for being within 

Ms. Holloway’s Class

Rocket Readers Soaring Eagles Blue Angels Road Runners Flying Tigers Daring Dinosaurs

Ms. Holloway’s Class

Rocket Readers Soaring Eagles Blue Angels Road Runners Flying Tigers Daring Dinosaurs

Ms. Holloway’s Class

Rocket Readers Soaring Eagles Blue Angels Road Runners Flying Tigers Daring Dinosaurs

fi gure 1

fi gure 2

fi gure 3
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10 points of the team with the 
most points. Teams in the next 
10-point band received a team
celebration score of 90 and so
on. (See fi gure 3.)

Let’s go back to the chart from 
Ms. Holloway’s class. (See fi gure 
4.) This view of the chart has 
the overlay positioned on it. The 
Daring Dinosaurs and the Rocket 
Readers had point totals in the 
blue band, and each earned a 
celebration score of 100 for the 
cycle. The Soaring Eagles, Blue 
Angels, and Road Runners point 
totals fell in the yellow band, so 
they each earned a celebration 
score of 90. The Flying Tigers total 
fell in the red band, so they earned 
a celebration score of 80.

The test scores for the cycle and 
the team celebration scores earned 
were averaged to get the fi nal team 
scores. Three teams—the Rocket 
Readers, Daring Dinosaurs, and 
Blue Angels—earned Super Team 
certifi cates. You should have 
heard the cheers! Their hard 
work paid off! 

The Team Celebration Points 
poster was initially developed as 
part of a grant from the United 
States Department of Education 
to adapt the Reading Edge for 
high schools. The results of a 
year of experimentation using the 
poster with ninth graders in four 
struggling urban high schools are 
shown on page 21. The specifi c 
feedback and the visibility of team 
success were very motivating to a 
wide range of students, and both 
student engagement in lessons 
and learning increased. The 

Have you seen 

Reading Roots 

5th Edition? 

Here’s what 

your colleagues 

are saying…

“ The graphics within the program explain 
and demonstrate challenging concepts 
to the students in a way that makes 
learning fun.”

Joni McDuffee, Sevilla ES, Alhambra, AZ

“ When I go in and observe in the 
classrooms, the kids are more engaged, 
they’re more involved with the learning, 
and they just seem to be more excited. 
It just brings more life to the program. I 
think kids today are so much more in tune 
with technology that it’s just right on their 
level, and they’re just right there, and 
they love it.” 

Nicole Durazo, Facilitator, Carol Peck ES, Phoenix, AZ

“ …we have a high population of ELL 
students in our school so the visual 
impact of this program is very benefi cial 
to our students….” 

Amy Gutierrez, Facilitator, Sevilla ES
Alhambra, AZ

“ …it’s very friendly to use…and I think 
it’s going to make your life a lot easier…. 
It’s a great program.”

Kevin Riordan, Teacher, Sevilla ES, Phoenix, AZ

Please visit 

  www.successforall.org/our-approach/
 schoolwide-programs/reading-roots/ 
      to see Reading Roots 5th Edition in action!

Ms. Holloway’s Class

Rocket Readers Soaring Eagles Blue Angels Road Runners Flying Tigers Daring Dinosaurs

Great!Great!!Super !SuperGood!!Super

fi gure 4
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difference between fall and spring 
scores on the Gates-MacGinitie 
show the impact of the poster and 
the new reading program in a few 
short months. 

The Team Celebration Points 
poster has been used successfully 
by teachers at every level and 
across content areas. Teachers 
introduce the poster to their 
students at the beginning of 
Reading Roots 5th Edition and 
help them to understand feedback 
using this visual tool. Roots 
students love it! 

Classes using PowerTeaching: 
Mathematics also use the poster 
to record team points, motivate 
students, and celebrate. In 
math, as in all content areas, 
teams need to prepare all team 
members to answer questions and 
explain answers. The visibility 
of the points awarded following 
a Random Reporter’s answer 
motivates teams to assess the 
learning of each member and 
practice until they all understand 

and can represent the team 
successfully. Students often feel 
very uncomfortable addressing a 
teammate’s lack of understanding. 
Focusing on the team points 
reduces the discomfort and gives 
students permission to note 
misunderstandings, demonstrate 
strategies, and expect learning 
from all team members so the team 
can succeed. 

Teachers who have had a 
successful experience with this 
simple tool in reading or math 
have gone on to apply it in social 
studies and science in high 
schools, middle schools, and 
elementary schools. Teachers 
simply create teams and build 
their lessons around the Cycle of 
Effective Instruction. The Team 
Celebration Points poster adds 
visible and frequent feedback 
that sparks student energy and 
motivation and builds team spirit. 

100
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80

70

60

50

40

30

20

10

0

Students Reading at or Above Grade Level
Gates-MacGinitie Reading Test

Baseline End of Third Quarter

P
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They want their teams to win. Cooperative learning in 
Success for All classrooms is designed to capture that same 
interest and energy and direct it toward academic success.

166
Helping Reading Roots 
Students Work in Teams

Visit the SFAF Resource Center for related 
webinar/tutorial topics: 
https://resources.successforall.org

Please contact your SFAF point coach 
or area manager to schedule specifi c 
topics for your school. They can provide 
more information about the topics listed 
above and inform you about other 
professional-development resources.

Professional-Development 
Resources to Keep 
You Moving

The Team Celebration Points 
poster and team celebration 
scores will be fully integrated 
into Reading Wings 4th Edition. 
Materials can be ordered from 
this catalog, and your SFAF point 
coach can provide the support you 
need to get started. 
Enjoy the energy it will 
bring to your class! !Super

5th



Reading Wings 5th Edition Guide	 125

C H A P T E R  8  /  Professional Development and Support

© Success for All Foundation 16

    TEACHER COMPONENT TEAM

      Sample Agenda #6

    Reading Informational Text with the TIGRRS Process: 
    Topic, Intent of Author, Graphic Organizer, Read, Reread,  
    and Summarize
Bring It Back

 • Bring the teacher cycle record form from the most recent lesson.
 • Share patterns that connect students’ individual scores with the team celebration final scores. Report progress 

toward the class goal, component target, or goal for improving feedback with team celebration points.

Bring It On
 • Participate in the SFAF online resources webinar Reading Informational Text with the TIGRRS Process in Reading 

Wings 5th Edition, review the recording, or listen to a teammate’s presentation of the information.
 • Review information about TIGRRS and informational text on pages 34–35 in the Reading Wings 5th Edition Guide.
 • Use the following questions to identify strengths and concerns for transitioning your students into informational 

Targeted Treasure Hunt lessons:
 – Do you expect your students to clarify informational text as well as they are currently doing with literature?
 – What experience have students had with clarifying at the sentence and paragraph levels? Why does this matter 

as the class transitions into reading informational text?
 – What will your students find most interesting about reading informational text? What will your students find 

challenging about reading informational text? How might the TIGRRS process help them?
 – Based on current performance, as recorded on the most recent teacher cycle record form, how might student 

scores change when the class transitions to informational Targeted Treasure Hunts?

Work It Out
 • Find the Set the Stage section in the first informational lesson in the Savvy Reader—Clarifying. Read the 

information and directions for introducing informational text and the TIGRRS process to your reading group.
 • Consider the following planning questions:

 – What literature Targeted Treasure Hunts will you teach before introducing informational text?
 – What language in the TIGRRS information will require more explanation for your students?
 – With which part of TIGRRS will your students need more teacher assistance and scaffolding?
 – When are your students likely to be ready for the Savvy Reader—Clarifying introduction to informational text?
 – What are the first informational Targeted Treasure Hunts that you will teach after the Savvy Reader— 

Clarifying introduction?
 • Look ahead to subsequent informational lessons in the Savvy Reader—Clarifying. Notice how TIGRRS continues to 

be modeled and taught. How can teachers continue that support when the class moves into informational Targeted 
Treasure Hunts?

 • List information that is needed, ideas that are not fully understood, or actions that would improve student success 
in reading informational text.

Get It Done
 • Set a goal. Examples: tby the third grading period, 85% of the students will be able to identify the topic and author’s 

intent with informational text; or 75% of the class will demonstrate clarifying behaviors with informational text that are 
as good as or better than student performance with literature by the end of the second grading period.

 • Commit to actions that will help meet the goal. Examples: practice the modeling that is part of Set the Stage in the 
Savvy Reader—Clarifying informational lessons; or identify and plan support for words, phrases, and passages in the 
text that are likely to need clarifying.

 • Agree to bring summary reports for class comprehension and strategy use to the next component team meeting.

Bring It Up Next
 • Decide on, or confirm, the topic and time for the next component team meeting.
 • This topic may be continued, or other possibilities might include: monitoring comprehension of informational text; 

modeling the selection and use of graphic organizers; or main ideas and supporting details.

Impact

Self Task

Component 
Team
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    TEACHER COMPONENT TEAM

      Sample Agenda #7

    Grading-Period Review with the  
    Classroom Assessment Summary 

Bring It Back
 • Bring the Classroom Assessment Summary and class summary reports for comprehension, vocabulary,  

and fluency.
 • Discuss how data collection, data entry/recording, and instructional use of the summary reports have 

improved since the previous grading period (or previous school year if this is the first grading period).

Bring It On
 • If possible, arrange for the SFAF coach to consult via a conference call scheduled during this component  

team meeting.
 • Make sure that all summary reports brought to the meeting are current and populated with all  

necessary data:
 – teachers should have entered all classroom measures for the grading period; and
 – facilitators should have entered all formal assessments for the end of the grading period.

 • Review the data as a whole group, in partnerships, or in subgroups by reading level (depends on the size of the 
group). After agreeing on which parts are the most pertinent to your school at this time, complete the chart 
(next page) for each classroom.

Work It Out
 • Share results of the data analysis:

 – Invite individual teachers or subgroups to share their discoveries and conclusions.
 – Identify trends or patterns that are shared by multiple classrooms.
 – Agree on strengths and concerns that are common to all or most classrooms.

 • List information that is needed, ideas that are not fully understood, or further analysis that will improve the 
teachers’ understanding of their successes and the next steps for instruction and implementation.

Get It Done
 • Set a goal for improving data collection and recording for the next grading period. Examples: collect more 

strategy-use rubric scores; conduct fluency wcpm assessments for all students within a two-week time frame; or 
record all challenge rubric scores at least three times for each student during the grading period.

 • Commit to actions that will help meet the goal. Examples: frequently monitor whether students are improving 
or getting stuck from lesson to lesson; or use the most recent lesson cycle results report to guide priorities for data 
collection in the subsequent cycle.

 • Agree to bring summary reports from today’s meeting to the next component team meeting. Plan to share 
individual reflections about the current reading group’s readiness for the next reading level.

Bring It Up Next
 • Decide on, or confirm, the topic and time for the next component team meeting.
 • This topic may be continued, or other possibilities might include: determining mastery and recommending 

placement; comparing class summary reports for strategy use, fluency, comprehension, vocabulary, or 
Adventures in Writing; or reviewing teacher procedures related to specific reading skills (e.g., fluency, 
vocabulary, word skills). 

* This agenda should be used at the end of each grading period. It is suggested that additional component team 
meetings be scheduled soon after to address determining mastery and recommending placement (sample agenda 
#8) and evaluating targets (sample agenda #9).

Impact

Self Task

Component 
Team
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    TEACHER COMPONENT TEAM

      Sample Agenda #8

    Determining Student Mastery and  
    Recommending Student Placement 

Bring It Back
 • Bring the Classroom Assessment Summary and class summary reports for comprehension, vocabulary,  

and fluency.
 • Report your reflections about your current reading group’s readiness for the next reading level.

Bring It On
 • Review the process for creating reading groups for the new grading period:

 – Participate in the SFAF online resources webinar Determining Mastery and Placement Levels, review the 
recording, or listen to a teammate’s presentation of the information.

 – Refer, as needed, to explanations included in the Leading for Success resources.
 – Confirm your school’s process, timeline, and expectations for teacher participation in determining mastery and 

recommending placement.
 • Review and discuss these basic principles for mastery and placement:
a. Mastery level is determined by looking at multiple measures. Individual scores for comprehension, vocabulary, 

and word skills are often given more weight. Evidence of strengths should be weighed  
most heavily.

b. Recommended placement is at least one level above the determined mastery level. For example, if the mastery 
level is 2.1, then the placement level is at least 2.2.

c. When there are conflicting scores or data doesn’t align, look for reasons to accelerate. Place students at the 
highest levels possible even if it means some additional support or resources will need to be arranged (e.g., 
tutoring, adaptations for writing assignments).

d. Groups should be created anew each grading period based on mastery levels. It’s more important for reading 
groups to reflect student mastery levels than to avoid regrouping for materials or logistical reasons. Teacher 
assignments are made after discrete reading classes are created or regrouped by reading level.

e. Groups should be cross-age; students may be from two to three different grade levels.
f. Although students in a reading group should be independently reading at the same level, the range of their 

abilities with vocabulary, fluency, writing, oral language, word skills, and strategies may vary greatly.

Work It Out
 • Agree on which scores might be weighted more heavily for placement. Your SFAF coach may have advice for your 

particular school and student demographics.
 • Provide time for the teachers to work alone, with partners, or in subgroups to determine individual mastery levels 

for each of their students.
 • Make notes for the facilitator and placement team about placement recommendations, especially if extra support 

will help a student be successful at the recommended placement or if a student might be placed more than one 
level above mastery. Also note students who have been at the same mastery or placement level for more than two 
grading periods.

 • Refer to the Directions for the Reading Wings 5th Edition Classroom Assessment Summary, especially part C, to 
make notes for the Solutions coordinator.

Get It Done
 • Set a time, if needed, to review teacher recommendations with the facilitator.
 • List information that is needed, ideas that are not fully understood, or anything that will improve this process at 

the end of the next grading period.

Bring It Up Next
 • Decide on, or confirm, the topic and time for the next component team meeting.
 • This topic may be continued, or other possibilities might include: evaluating targets; reviewing the reading-teacher 

roster for the new grading period; or sharing progress notes with parents and families.

Impact

Self Task

Component 
Team
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    TEACHER COMPONENT TEAM

      Sample Agenda #9

 
    Evaluating Targets at the End of the Grading Period 

Bring It Back
 • Bring your most recent Classroom Assessment Summary and additional class summary report with data related to 

the component target or class goals.
 • Report the percent of students in your reading group who met the component target and/or most recent class goal 

and the percent of students who showed improvement.

Bring It On
 • If possible, arrange for the SFAF coach to consult via a conference call scheduled during this component team 

meeting.
 • Participate in the SFAF online resources webinar Monitoring and Evaluating Targets, review the recording, or 

listen to a teammate’s presentation of the information.
 • Establish the status of the component target that was set for Reading Wings. Collectively, what progress was made 

toward meeting the component target? Use the following questions to evaluate the results:
 – If the target was successfully met, what is the evidence? If not met, how close was it?
 – What actions seemed to contribute toward meeting the target?
 – What actions were implemented but did not make a difference?
 – What actions were not implemented? Why not?
 – Why should the target be continued, modified, or retired?

 • Give teachers time, as needed, to reflect on their classroom goals:
 – Which classroom goals were successfully met? What is the evidence?
 – Which classroom goals were not successfully met yet? Are those goals continuing?
 – What actions contributed toward meeting the class goal?
 – What did you learn about setting and meeting class goals?

Work It Out
 • Review the criteria for a SMARTS target: student-centered, measurable, appropriate, realistic, timely, and specific.
 • What did the team learn about setting and meeting targets? List information that is needed, ideas that are not fully 

understood, or actions that would improve setting component targets and class goals.
 • Review the strengths and concerns common to most classrooms that were identified when the component team 

reviewed the grading-period data. (See sample agenda #7.)
 • Decide on one concern that needs to be addressed in every classroom. If there are a lot of Reading Wings 

classrooms, conduct this conversation in reading-level subgroups.
 – Write down the reasons for choosing this concern. What percent of students currently struggle with this 

concern? How much improvement can be reasonably expected by the next component team meeting?
 – Discuss possible reasons that explain why students aren’t doing better.
 – If this concern improves, what other concern may also be impacted?

Get It Done
 • Set a new component target (or revise the existing one) based on the selected concern. Teachers may also consider 

their classroom goals. Examples: 95% of all Reading Wings students will average 90 or above on Word Power tests; or 
85% of the students in my reading group will score 90 or above on the next lesson cycle comprehension test.

 • Commit to actions that will help meet the goal. Examples: improve feedback using the meaningful-sentence rubric; or 
raise expectations for meeting the rubric criteria.

Bring It Up Next
 • Decide on, or confirm, the topic and time for the next component team meeting.
 • This topic may be continued, or other possibilities might include: monitoring interim progress for targets and goals; 

evaluating goals and rubrics based on SMARTS criteria; or considering root causes and leverage points.
* Note that setting targets/goals is first addressed in sample agenda #4.

Impact
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    TEACHER COMPONENT TEAM

      Sample Agenda #10

 
    End-of-Year Component Team Review 

Bring It Back
 • Bring your most recent Classroom Assessment Summary and additional class summary reports with data related 

to the component target.
 • Bring the Grade Summary Form and the roll-up report for the Reading Wings component.

Bring It On
 • If possible, arrange for the SFAF coach to consult via a conference call scheduled during this component  

team meeting.
 • Review the data as a whole group, in partnerships, or in subgroups by reading level (depending on the size of  

the group):
 – Look at the Grade Summary Form to see how many students in grades 2–6 were still below grade level at the end 

of the last grading period.
 – Look at the Classroom Assessment Summary reports for Reading Wings for each grading period. Which 

measures have improved, stayed the same, or worsened? Which ones were related to the component target?
 – What are the results for the component target? Find evidence to explain why the target was or was not 

successfully met.
 – If available, review state assessment or other high-stakes assessment data. Decide how much these scores should 

be considered, along with other classroom and school measures, to determine mastery.

Work It Out
 • Give teachers time to examine their individual classroom assessment summaries.
 • Work individually, in partnerships, or in subgroups to determine individual mastery level.
 • Make notes for the facilitator and placement team about placement recommendations, especially if extra support 

will help a student be successful at the recommended placement or if a student might be placed more than one level 
above mastery. Also note any students who have been at the same mastery or placement level for more than two 
grading periods.

 • Refer to the Directions for the Reading Wings 5th Edition Classroom Assessment Summary, especially part C, to 
make notes for the Solutions coordinator.

Get It Done
 • Identify component team successes for this year:

 – Based on the draft mastery levels just completed, make a preliminary tally of the number of students who are 
still below grade level. How does this number compare with the last grading period’s Grade Summary Form? 
What percent of students are at or above grade level?

 – Review student growth based on the component target.
 – Compare student performance on the formal grading-period assessments (usually SRI, Gates-MacGinitie, or a 

benchmark) from the beginning of the year to the end of the year.
 – Summarize student performance based on the state assessment or other high-stakes assessment.

 • What are the strengths in Reading Wings at the end of the year? In keeping with a relentless focus on continuous 
improvement, what concerns should be considered at the beginning of the next school year?

 • Make a list of ideas and suggestions for the next school year about working as a component team, maintaining 
successes in Reading Wings classrooms, and improving implementation.

Bring It Up Next
 • Congratulate and thank all members of the component team for their effective hard work in the classroom and for 

their participation and contributions to the component team.
* Note that this agenda may be used at the end of the last grading period instead of sample agendas #7, #8, and #9

Impact
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    TEACHER COMPONENT TEAM

      Sample Agenda #11

 
    Focus: Team Goal Setting 

Bring It Back
 • Bring the teacher cycle results reports from the last two lesson cycles.
 • Report on progress toward the goals for student teams to earn and value team celebration points. (See sample 

agenda #5.)

Bring It On
 • Review the information about team goal setting in the Reading Wings 5th Edition Guide on page 25.
 • Analyze the teacher cycle results reports:

 – Identify the students in the top 25–30% of the class based on the highest individual scores.
 – What percentage of these students are in teams that earned Super Team status?
 – How many teams earned bonus points for goals met? How many teams achieved Super Team status? Is there a 

correlation between earning bonus points for goals met and achieving Super Team status?
 • After viewing the video about team goals, consider and discuss these principles of SFA student teams:
a. Team goals fulfill the three central concepts of SFA cooperative learning when improvement of individual scores 

results in a higher team average.
b. The top students are most likely to be members of teams that are getting the most academic benefit from their 

team practice.
c. Teammates of top students are more likely to have higher academic scores because they are benefitting from 

effective team practice.
d. Balanced teams that effectively engage all members in teamwork are more likely than other teams to earn bonus 

points for meeting team goals and to achieve Super Team status.
e. If cooperative learning and teamwork are not fully implemented in the classroom, there are probably fewer 

teams that meet team goals and that achieve Super Team status.

Work It Out
 • Share questions and successful practices related to team goals:
 • − On day 1 of each new lesson cycle, how are students guided to review their individual scores on the celebration 

certificates?
 – How are the previous lesson cycle scores on the new team score sheets used to motivate team goal setting?
 – How do you model and guide teams to set goals on day 1 of each lesson cycle?
 – What plans do teams make for achieving their goals? Are these plans checked and reinforced every day?
 – When do teammates remind one another about their team goal? How do they monitor their progress?

 • List information that is needed, ideas that are not fully understood, or actions that would improve team goals.

Get It Done
 • Set a goal. Examples: 75% of the teams in my class will meet their team goals; teams will learn to set goals that result in 

all team members improving their scores; or teams will use team cooperation goals to ensure that every member has an 
opportunity to practice and get feedback related to the team goal.

 • Commit to actions that will help meet the goal. Examples: model how to review team and individual scores when 
selecting a team goal; help teams review their team goals each day; identify activities that help teams to work on their 
team goals; help students connect their team practice to test scores (e.g., connecting Think- and-Connect or Write-On 
discussions to improving comprehension test scores); highlight and celebrate when team goals are met during Success 
Review on day 1 of the cycle; or review teacher procedures and student routines for guidance about how to engage 
students in effective team practice.

 • Agree to bring team goal results to the next component team meeting.

Bring It Up Next
 • Decide on, or confirm, the topic and time for the next component team meeting.
 • This topic may be continued, or other possibilities might include: reviewing individual celebration certificates; 

releasing responsibility for learning to teams; or monitoring, prompting, and reinforcing team practice.
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    TEACHER COMPONENT TEAM

      Sample Agenda #12

      
    Focus: Sticky Notes and Other Clarifying Skills 

Bring It Back
 • Bring the Classroom Assessment Summary report.
 • Report on team goal setting: How often is strategy use selected as a team goal? How often are strategy-use  

goals met?

Bring It On
 • Review information about strategies and clarifying in the Reading Wings 5th Edition Guide on page 65.
 • Think-Pair-Share: What is the relationship between successful use of clarifying and comprehension? If students 

are using the clarifying strategy well, what other scores should be improving?
 • Preview the following questions, and then discuss them after viewing the “Recognizing the Need to Clarify: 

Remedies for Sticky Situations” video:
 – What are students doing to clarify while reading?
 – What are the benefits of using sticky notes while reading? Why do teachers like it?
 – What other fix-it strategies from the Clarifying Strategy Card do students use?

Work It Out
 • Reflect on your students’ use of clarifying; refer to the strategy-use rubric and strategy column on your Classroom 

Assessment Summary report:
 – How well do your students know how and when to use clarifying fix-it strategies?
 – How have the Savvy Reader lessons and videos motivated your students to clarify?
 – Why are students sometimes reluctant to stop reading or to admit they don’t know a word or understand what 

they read?
 – How well are partners working together to clarify text? How do you teach students to coach one another?
 – How well are teams discussing strategy use? Do they understand and refer to the strategy-use rubric? Do team 

leaders make sure that every member of the team is prepared to be the Random Reporter for strategy use?
 • Share your reflections, concerns, and successful practices related to student use of the clarifying strategy.
 • Review the clarifying substrategies that teachers monitor at the word, sentence, and passage level (see next page):

 – What are the four levels for monitoring clarifying use? Which strategies are repeated at more than one level?
 – What is the difference between literature and informational substrategies for clarifying?
 – How do you move students from one level to the next?
 – How does the class discussion and Random Reporter reinforce the understanding and use of these substrategies?

 • List information that is needed, ideas that are not fully understood, or actions that would improve student use of 
the clarifying strategy.

Get It Done
 • Set a goal. Examples: 80% of the students will average a strategy-use score of 85 or above by the end of this grading 

period; or 75% of the students will demonstrate mastery of word-level clarifying by the beginning of the third  
grading period.

 • Commit to actions that will help meet the goal. Examples: model each substrategy sometime during the grading 
period; prompt use of the strategy-use rubric during the team discussion; give team celebration points to partners when 
they help one another clarify; or give specific rubric-based feedback to Random Reporters during class discussion.

 • Agree to bring examples of student-clarified words and sentences to the next component team meeting.

Bring It Up Next
 • Decide on, or confirm, the topic and time for the next component team meeting.
 • This topic may be continued, or other possibilities might include: instruction of strategy use (sample agenda #13); 

consistent scoring with the strategy-use rubric; or use of team celebration points to promote strategy use.
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    TEACHER COMPONENT TEAM

      Sample Agenda #13A

      
    Focus: Effectively Teaching Readers To Clarify I 

Bring It Back
 • Bring the Classroom Assessment Summary report.
 • Report evidence that students are improving their use of clarifying or strategy-use discussion. Share examples of 

student-clarified words, phrases, or sentences.

Bring It On
 • Think-Pair-Share: How is the Cycle of Effective Instruction used to teach clarifying to students?
 • Preview the following questions, and then discuss them after viewing the “Recognizing the Need to Clarify: Best 

Instructional Practices” video:
 – Can you identify the parts of the Cycle of Effective Instruction? Explain.
 – How did the teacher use instruction and modeling to help students learn clarifying skills? How does this 

compare with what you do in the classroom?
 – What were the student behaviors while clarifying with partners or teams? Which substrategies did they use?
 – What do you most want to remember from this video?

 • Refer to the teacher procedures and student routines for strategy use; discuss how these procedures fit into the 
Cycle of Effective Instruction.

 • Review the Classroom Assessment Summary report to identify students who may need more instruction  
and practice.

Work It Out
 • Discuss the following reasons for adapting instruction or reteaching the clarifying strategy to your students:
a. Readers need to hear and see modeling with various kinds of texts.
b. Readers need additional modeling and practice for clarifying beyond the word level.
c. Readers need teacher reinforcement to independently use strategies without prompting.
d. Readers find some substrategies more difficult than others.
e. Reading groups and placement change with each grading period, so a review of expectations is appropriate.

 • Consider instructional practices that foster clarifying in your classroom:
 – Does your instruction fully include teaching and modeling, guided practice, and partner/team practice?
 – Which parts of instruction are going really well? Why?
 – Which behaviors for partner and team practice are students still acquiring? How are you modeling and 

reinforcing these expectations?
 – Are you using the clarifying strategy-use rubric to give frequent and specific feedback to the students?

 • Think-Pair-Share: How do you know that a reader successfully clarifies words, sentences, and passages.
 • List information that is needed, ideas that are not fully understood, or actions that would improve student use of 

the clarifying strategy.

Get It Done
 • Set a goal for refining instruction in your classroom. Examples: two to four students will be monitored each day for 

use of the clarifying substrategies at the sentence or passage level; or students will be given more time to clarify and 
discuss strategy use during partner reading and team discussion.

 • Commit to actions that will help meet the goal. Examples: model clarifying a whole sentence or paragraph; or remind 
students to retell at the end of each sentence or paragraph.

 • Agree to bring observational notes as evidence of student clarifying behaviors to the next meeting.

Bring It Up Next
 • Decide on, or confirm, the topic and time for the next component team meeting.
 • This topic may be continued, or other possibilities might include: keeping observational notes about student 

reading behaviors or agenda #13B Effectively Teaching Readers to Clarify II.

Impact
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    TEACHER COMPONENT TEAM

      Sample Agenda #13B

      
    Focus: Effectively Teaching Readers To Clarify II 

Bring It Back
 • Bring the Classroom Assessment Summary report.
 • Share examples of observational notes and reading behaviors that help to determine student mastery of the 

clarifying substrategies.

Bring It On
 • Participate in the SFAF online resources webinar Monitoring Student Mastery of Clarifying, review the 

recording, or listen to a teammate’s presentation of the information.
 • Discuss how your monitoring data can be used:

 – How frequently are you recording your observations about student mastery?
 – How frequently do you analyze your observational records?
 – Do you set a short-term class goal for each lesson cycle or month so you can track progress?
 – What instructional strategies result in better student practice in your classroom?

Work It Out
 • Reflect on how your students with different skills are being helped:

 – Which students are having the most difficulty with clarifying?
 – Have you set and monitored individual clarifying goals for any of these students?
 – What extra support, practice, and feedback are these students receiving from you and their teammates?
 – How do your observations provide direction for adapting instruction and practice for these students?

 • Consider the following ideas for reteaching or adapting instruction; what ideas can you add?
 – Create additional short teaching and practice moments for clarifying in the Targeted Treasure Hunt lessons.
 – Add Think Alouds about clarifying to listening comprehension. Practice modeling with partners.
 – Include examples of clarifying at the paragraph or passage level when modeling the retell part of  

partner reading.
 – During the transition from word-level clarifying, give extra team celebration points to Random Reporters 

when they share clarifying examples at the sentence and paragraph levels.
 • List information that is needed, ideas that are not fully understood, or actions that would improve student use 

of the clarifying strategy.

Get It Done
 • Set a goal. Examples: 75% of the students will clarify what a sentence or paragraph means when retelling during 

partner reading by the end of the second grading period; or 90% of students will reread a sentence with a clarified 
word to confirm that it makes sense.

 • Commit to actions that will help meet the goal. Examples: add clarifying notes to Read and Respond homework; 
or model/monitor substrategy use in homerooms.

 • Agree to bring examples of teacher modeling and Think Alouds to the next component team meeting. Also, 
identify one struggling student, and bring observation notes about the student’s reading skills and efforts  
to clarify.

Bring It Up Next
 • Decide on, or confirm, the topic and time for the next component team meeting.
 • This topic may be continued, or other possibilities might include: monitoring strategy use; teacher modeling; 

or agenda #14 Troubleshooting Problems with Clarifying.
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    TEACHER COMPONENT TEAM

      Sample Agenda #14

      
    Focus: Troubleshooting Problems With Clarifying 

Bring It Back
 • Bring the Classroom Assessment Summary report and observation notes about one struggling student.
 • Report the results of the component target or classroom goals for clarifying. Share examples of Think Alouds 

or other modeling that were successfully used in the classroom.

Bring It On
 • Participate in the SFAF online resources webinar Helping Students Who Struggle with Clarifying, review the 

recording, or listen to a teammate’s presentation of the information.
 • Share information with a partner about one student who is struggling with clarifying. The student is probably 

not meeting the current component target or class goal.
 – What exactly does the student have trouble doing? Which substrategy is the biggest issue?
 – What have you done so far to teach clarifying and the needed substrategy? What has been helpful, even 

though the problem is not yet resolved?
 – Is the student fully participating in teamwork and practice activities? Are teammates doing everything  

they can?

Work It Out
 • Develop a case study about your particular student who is struggling with clarifying.

 – Review the questions about root causes on the following page, and make notes about your  
case-study student.

 – Brainstorm ideas for teacher scaffolding and intervention in the right-hand column of the case study.
 • Continue the case study by making an individual plan. Use the graphic organizer on page 139.

 – Write a goal that is student-centered, measurable, appropriate, realistic, timely, and specific (SMARTS).
 – Write the actions related to instruction and teamwork that will be implemented.
 – At what intervals will progress be checked? If the goal is likely to take awhile, indicate the amount of 

progress expected by the next component team meeting.
 • Make plans to share the goal with the student.
 • List information that is needed, ideas that are not fully understood, or actions that will help you support your 

case-study student.

Get It Done
 • Set a goal for one individual student; complete the worksheet for setting clarifying goals. Example: By January 

15, Tobey will reread and use context clues to clarify a word’s meaning or a sentence during partner reading at 
least once a day, and he will keep a record of clarified words and sentences in a journal.

 • Commit to actions that will help meet the goal. Examples: share the goal with the homeroom teacher, parent, and 
tutor if applicable; review student’s journal once a day; give team celebration points for teamwork that supports 
Tobey in meeting this goal; or provide extra modeling for rereading and using context clues.

 • Agree to bring the case-study plan to the next component team meeting.

Bring It Up Next
 • Decide on, or confirm, the topic and time for the next component team meeting.
 • This topic may be continued, or other possibilities might include: monitoring strategy mastery; understanding 

root causes; or tutoring in Reading Wings.
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CASE STUDY: ROOT CAUSES FOR STUDENTS WHO ARE STRUGGLING WITH CLARIFYING

Student Name:    Teacher:    Date:   

Root Causes Related to Student Readiness
How might this student’s struggles be related to readiness? 
What other information is needed to decide?

Brainstorm ideas for teacher scaffolding and 
intervention related to student readiness:

Consider the student’s general reading skills, including 
word skills and fluency. Review the student’s performance 
of these skills on the class summary reports.
• What skills are required for this student to meet the 

current clarifying goal?
• Is the student using the Clarifying Strategy Card?
• Does the student understand the fix-it strategies on the 

Clarifying Strategy Card?
• Does the student have sound-blending skills?
• Does the student use background knowledge?
• Does the student look for base words?
• Does the student reread?
• When is the student successful?

Root Causes Related to the Text
How might this student’s struggles be related to  
the text? 
What other information is needed to decide?

Brainstorm ideas for teacher scaffolding and 
intervention related to the text:

Consider the text being used.
• Is the text too difficult for the student?
• Are there too many words or ideas to be clarified?
• Are important words in the text part of the student’s 

speaking and listening vocabulary?
• Are the places, kinds of characters, ideas, or concepts in 

the text outside the student’s experiences? 
• Are the print size and supporting visuals distracting?

Root Causes Related to the Task/Goal
How might this student’s struggles be related to the task 
or goal?  
What other information is needed to decide?

Brainstorm ideas for teacher scaffolding and 
intervention related to the task/goal:

Consider the effectiveness of instruction and the level of 
student motivation.
• Does the student understand what is expected?
• Is the task clear?
• Are the instructional activities predictable for 

the student?
• Is the teacher’s instruction appropriate for this student?
• Does the student need more incentive to clarify? How 

could that be provided? 
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COMPONENT TEAM MEETINGS FOR CLARIFYING
CASE STUDY PLAN

Goal:

Student Name:    Date:   

Actions: Check all that apply and explain 

Instruction ❏ Teach  ❏ Model ❏ Provide Guided Practice

Teamwork ❏ Prompt ❏ Reinforce ❏ Celebrate

 Dates

Outcomes: 
Goal met,  
ready for  
new goal

Goal not yet 
achieved,  

still appropriate

Goal needs 
adjustment, 

change  
expectations 

Progress Note 1:

Progress Note 2:

Progress Note 3:

Teacher Reflection:
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    TEACHER COMPONENT TEAM

      Sample Agenda #15

      
    Focus: Summarizing All the Time 

Bring It Back
 • Bring case-study worksheets for clarifying. Bring the class summary for targeted skills report.
 • Report evidence that case-study students are meeting the goals or showing improvement with clarifying.

Bring It On
 • Review strategies and summarizing in the Reading Wings 5th Edition Guide on pages 60–61.
 • Think-Pair-Share: What are your reasons for being concerned about your students’ summarizing skills? 

Which ones are related to the following typical worries?
 – Students don’t remember what they have read.
 – State test scores for summarizing questions are poor.
 – Summarizing is in the curriculum and state standards.
 – We’re worried that we are spending too much time on clarifying.

 • To ensure that teachers are talking about the same strategy, discuss these two parts of summarizing:
a. Readers identify the most-important information or ideas in the text.
b. Readers express the important information or ideas in an organized way.

 • Review the summarizing strategy chart on the following page. Notice the substrategies that are listed. 
 • Refer to the summarizing strategy chart and the suggestions in the Work It Out section to consider the ways 

in which summarizing is being informally addressed even when the Savvy Reader—Summarizing lessons and 
resources are not yet in use.

Work It Out
 • Which of the following activities provide an opportunity for students to engage in one or both of the two parts of 

summarizing? Explain how each activity is related to summarizing.
 – Strategic review during Active Instruction
 – Selecting and using a graphic organizer when reading informational text
 – Retelling during partner reading
 – Writing notes on a story map
 – Using the TIGRRS process when reading informational text
 – Responding to Team Talk questions through Think-and-Connect and Write-On

 • Review the list of targeted skills on the left side of the class summary of targeted skills report on page 142. Which 
targeted skills are related in some way to summarizing? Explain. 

 • Think-Pair-Share: Why should students be able to clarify meaning at the paragraph or passage level before they 
can be expected to summarize?

 • Based on this discussion about summarizing and your students’ current reading performance, when will your 
class be ready for formal summarizing instruction and expectations? Will all the classes be ready for the Savvy 
Reader—Summarizing instruction at the same time?

Get It Done
 • Set a goal related to prerequisite skills for summarizing. Example: Students will write notes on a story map and will 

use it to share important ideas about literature.
 • Commit to actions that will help meet the goal. Examples: give team celebration points for retelling; ask partnerships 

to demonstrate retelling for the whole class; or expect students to refer to other graphic organizers when discussing 
appropriate Team Talk questions.

 • Agree to bring evidence related to the goal to the next component team meeting.

Bring It Up Next
 • Decide on, or confirm, the topic and time for the next component team meeting.
 • This topic may be continued, or other possibilities might include: modeling and scaffolding the use of graphic 

organizers; using the TIGRRS process to read informational text (see agenda #6); or understanding summarizing 
substrategies.

Impact
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    TEACHER COMPONENT TEAM

      Sample Agenda #16

      
    Focus: Lesson Cycle Test Analysis 

Bring It Back
 • Bring the class summary reports for comprehension and vocabulary.
 • Report results, and share evidence from case-study documents or summary reports that students have made 

progress toward component targets, class goals, or individual goals.

Bring It On
 • Review the information about assessment and the lesson cycle test in the Reading Wings 5th Edition Guide on  

page 42.
 • Participate in the SFAF online resources webinar Administering and Evaluating Lesson Cycle Tests, review the 

recording, or listen to a teammate’s presentation of the information.
 • Look at the class summary report for comprehension scores:

 – Notice which students are performing at the highest and lowest levels. Are the students with the lowest average 
scores gradually improving comprehension test scores as the grading period progresses? Are the students with 
the highest average scores also doing particularly well with the targeted skill questions?

 – Are the majority of your students scoring above 80? Above 90?
 – Are the majority of your students earning the maximum number of points possible for the targeted skill? Which 

targeted skills appear to be the most difficult for your class?
 – Is performance on informational tests worse, better, or the same compared with literature tests?
 – Are comprehension scores getting better for most students across time?

 • Look at the class summary report for Word Power scores:
 – Notice which students are performing at the highest and lowest levels. Are the students with the lowest average 

scores gradually improving vocabulary test scores as the grading period progresses? Are the students with the 
highest average vocabulary scores doing as well with writing meaningful sentences?

 – Are the majority of your students scoring above 80? Above 90?
 – Are vocabulary scores getting better for most students across time?

Work It Out
 • Share your analysis about lesson cycle test scores:

 – What strengths and concerns related to the lesson cycle test scores are shared by several teachers?
 – Which concerns could be addressed during the time that remains in this grading period?
 – For low-performing students, what other issues might be affecting their comprehension scores (e.g., time, 

fluency, word skills, or writing skills)?
 • List information that is needed, ideas that are not fully understood, or actions that will improve student 

performance on lesson cycle tests.

Get It Done
 • Set a goal for the class or for low-performing students. Examples: the percentage of students scoring 85 or above for 

comprehension will increase from 60% to 80% by the end of the grading period; Jayden will score 80 or above on 
the vocabulary part of the next literature lesson cycle test.

 • Commit to actions that will help meet the goal. Examples: give feedback to more students on the Write-On Team 
Talk questions; model more meaningful sentences; simplify language on more-difficult test questions; or give time 
limits for Team Talk questions so students get used to limited time frames.

 • Agree to bring updated class summary reports for test scores to the next component team meeting.

Bring It Up Next
 • Decide on, or confirm, the topic and time for the next component team meeting.
 • This topic may be continued, or other possibilities might include: finding correlations between rubric scores and 

test scores; effective previewing of Team Talk and test questions; or appropriate test modifications for students with 
writing disabilities.

Impact

Self Task

Component 
Team



Reading Wings 5th Edition Guide	 145

C H A P T E R  8  /  Professional Development and Support

© Success for All Foundation 36

 – teacher modeling of meaningful sentences
 – writing meaningful sentences
 – feedback with the meaningful-sentences rubric
 – Vocabulary Vault

    TEACHER COMPONENT TEAM

      Sample Agenda #17

      
    Focus: Enhancing Vocabulary 

Bring It Back
 • Bring the class summary reports for vocabulary and the most recent set of lesson cycle tests.
 • Report results, and share evidence that students have made progress toward improving lesson cycle test scores.

Bring It On
 • Review the information about vocabulary in the Reading Wings 5th Edition Guide on pages 87–92.
 • View the video about vocabulary in Reading Wings classrooms.
 • Look at the class summary report for vocabulary:

 – Have Word Power test scores generally improved since the beginning of the grading period?
 – Identify students who always score high, those who always score low, and those who are inconsistent. Are these 

patterns similar for both Word Power and meaningful sentences?
 • Review the most recent set of lesson cycle tests from your class:

 – With which vocabulary words and test items were most students in the class successful?
 – What related skills were required for the words and test items that caused more difficulty?

Work It Out
 • Discuss why each of these lesson activities is effective (or not) at this time for preparing your students to master 

vocabulary words:
 – rating words
 – teacher presentation of vocabulary words
 – vocabulary practice routine
 – Word Power instruction and student practice

 • Brainstorm what can be done to strengthen instruction and practice through the lesson activities listed above.
 • For specific students, are there issues related to listening, language acquisition, word strategies, fluency, basic 

comprehension, or writing that need to be addressed as part of your focus on vocabulary?
 • If lesson activities are being fully utilized, consider and add to this list of vocabulary exploration and extension 

ideas:
 – Practice using varying forms of the same word in different sentences (e.g., brave, bravest, bravely).
 – Provide extra modeling and Think Alouds for vocabulary words during listening comprehension.
 – Create concept maps for challenging vocabulary words.
 – Select, read, and discuss a professional book or article about vocabulary development at a future meeting.

 • List information that is needed, ideas that are not fully understood, or actions that will improve student mastery  
of vocabulary.

Get It Done
 • Set a goal for the class or for low-performing students. Examples: 95% of the students will earn the maximum 

number of points for vocabulary fill-in-the-blank and multiple-choice test items; or Morgan will earn 80 points for 
his meaningful sentences in the next lesson cycle.

 • Commit to taking actions that will help to meet the goal. Examples: base the vocabulary review on the students’ 
word-rating information; act out word meanings; give specific rubric-based feedback for rewriting meaningful 
sentences; or give team celebration points for effective vocabulary practice.

 • Agree to bring new test samples or the class summary report for vocabulary as evidence related to the goal to the 
next component team meeting.

Bring It Up Next
 • Decide on, or confirm, the topic and time for the next component team meeting.
 • This topic may be continued, or other possibilities might include: vocabulary concept maps; Vocabulary Vault; 

vocabulary journals; or Word Power lessons.

Impact

Self Task

Component 
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    TEACHER COMPONENT TEAM

      Sample Agenda #18

      
    Focus: Fluency Data Review and Goals 

Bring It Back
 • Bring the class summary report for fluency.
 • Report results, and share evidence that students have made progress toward component targets, class goals, or 

individual goals, such as improving scores on Word Power and meaningful sentences.

Bring It On
 • Review the information about fluency in the Reading Wings 5th Edition Guide on pages 79–82.
 • View the video about fluency instruction in Reading Wings.
 • Look at the class summary report for fluency:

 – Have fluency-rubric scores generally improved since the beginning of the grading period?
 – Identify those students who always score high, those who always score low, and those who are inconsistent.
 – Are improvements in the fluency-rubric scores impacting the fluency word-correct-per-minute scores?

 • Think-Pair-Share: How does student fluency impact other school and class goals or component targets?

Work It Out
 • Review fluency instruction and practice with a partner:
 • How are students engaged in teacher modeling of fluency on Day 1?

 – Have fluency-rubric scores generally improved since the beginning of the grading period?
 – How effectively do partners use the fluency rubric to give one another feedback?
 – How many students are you able to score with the fluency rubric each week? Do you do so by using Random 

Reporter, or do you pull students aside during team discussion or Adventures in Writing?
 • Review the formal fluency assessment:

 – How often is a fluency assessment that measures words correct per minute using unfamiliar text administered?
 – What target rate or range is currently set for your class? How often is the target rate reviewed?
 – Is this assessment administered to the whole class at one time or to one team each cycle? Other?

 • Brainstorm modeling, prompting, or other activities that might provide extra support for improving  
students’ fluency.

 • List information that is needed, ideas that are not fully understood, or actions that will improve student  
fluency scores.

Get It Done
 • Set a fluency goal for the class or for low-performing students. Examples: 85% of the class will reach the target rate 

with unfamiliar informational text by the end of the grading period; the class average for fluency- rubric scores will 
improve from 81 to 85 or above during the next lesson cycle; or Jordan will give helpful feedback to his partner and will 
score at least 90 points for his own reading, as evaluated with the fluency rubric, in the next lesson cycle.

 • Commit to actions that will help meet the goal. Examples: practice modeling fluency with a colleague; address 
decoding and word skills in other parts of the lessons; model phrasing, expression, and attention to punctuation 
during listening comprehension; or reinforce the use of phrasing and meaningful expression during partner reading by 
awarding team celebration points.

 • Agree to bring the class summary for fluency as evidence related to the goal to the next component team meeting.

Bring It Up Next
 • Decide on, or confirm, the topic and time for the next component team meeting.
 • This topic may be continued, or other possibilities might include: echo and shadow reading; automaticity; or 

motivating students to reread for fluency practice.

Impact
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    TEACHER COMPONENT TEAM

      Sample Agenda #19

      
    Focus: Using Rubrics To Build Better Team Discussions 

Bring It Back
 • Bring the class assessment summary and the most recent teacher cycle record results report.
 • Report results, and share evidence that students have made progress toward component targets, class goals, or 

individual goals, such as improving fluency-rubric scores or words-correct-per-minute rates.

Bring It On
 • Review information about challenge scores and rubrics in the Reading Wings 5th Edition Guide on pages 71–73, 76, 

80, 83, 89–90, 93, and 100–102.
 • View the video about teaching students to use the rubrics in Reading Wings.
 • Look at the most recent teacher cycle record results report and the classroom assessment summary:

 – Which rubric scores correlate with one another? With other classroom measures?
 – Which teams have rubric scores that probably reflect good team discussion?

Work It Out
 • With a partner, review classroom practices related to team discussion:

 – How are team leaders selected? Do they make sure that everyone participates?
 – How are the team cooperation goals used to guide student behaviors during team discussion?
 – Does the whole team help partnerships resolve strategy-use challenges? Does the team review their discussion 

by checking the strategy-use rubric?
 – How well are role cards used for discussing Team Talk questions?
 – What is your focus while monitoring the team discussions? How do you prompt or redirect students? How do you 

reinforce good discussion?
 • Discuss the strengths and concerns that several classrooms have in common. Brainstorm ideas for building on the 

strengths and addressing the concerns that are related to team discussion.
 • List information that is needed, ideas that are not fully understood, or actions that will improve the students’ team 

discussions through use of the rubrics.

Get It Done
 • Set a goal related to team discussion in your class. Examples: every team will improve the average team score for 

selected rubrics during the next lesson cycle; every student will serve as the team leader at least once during this 
grading period; every Random Reporter who does not earn at least 80 rubric-based points will be given one or more 
opportunities to do better during that cycle; or students can explain to a classroom visitor exactly how the team earned 
team celebration points that day.

 • Commit to actions that will help meet the goal. Examples: guide teams to select goals related to one of the challenge 
rubrics; help teams create a plan for meeting their team goals; provide teacher modeling for how to use the role cards; 
enlist successful teams to demonstrate part of their team discussion for the rest of the class; invite teams to discuss one 
another’s Random Reporters’ answers and to recommend scores for the teacher to consider; or remind teams to reflect 
on how well they use the time for team discussion.

 • Agree to bring evidence related to the team discussion goals to the next component team meeting.

Bring It Up Next
 • Decide on, or confirm, the topic and time for the next component team meeting.
 • This topic may be continued, or other possibilities might include: consistent scoring with the challenge- score 

rubrics; refining student use of the role cards; or moving beyond the role cards and rubrics to deeper discussion.

Impact
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    TEACHER COMPONENT TEAM

      Sample Agenda #20

      
    Focus: Scoring Adventures in Writing 

Bring It Back
 • Bring the classroom assessment summary, the two most recent teacher cycle record results reports, the Adventures 

in Writing scoring guides from the last two lessons, and samples of students’ completed assignments (one high 
score, one middle-range score, and one low score).

 • Report results, and share evidence that students have made progress toward component targets, class goals, or 
individual goals, such as improving challenge scores through better team discussion.

Bring It On
 • Review the information about Adventures in Writing in the Reading Wings 5th Edition Guide on pages 98 and 99.
 • View the video about Adventures in Writing.
 • Look at the most recent teacher cycle record results report and the classroom assessment summary:

 – Have Adventures in Writing scores generally improved since the beginning of the grading period? Does student 
performance vary based on the kind of writing required in the prompt?

 – Identify those students who always score high, those who always score low, and those who are inconsistent.
 – Are there any patterns in student performance? Do some teams do better than others? If so, does this reflect 

students’ writing skills, or is it related to partner support and team feedback about written drafts?
 • Think-Pair-Share: How do the scoring guides help with scoring the completed assignments?

Work It Out
 • With a partner, review classroom practices related to team discussion:

 – Why is it important to connect the kind of writing that is required in the prompt to the text that the students  
just read?

 – What is the relationship between the prompt and scoring guide?
 – How are students engaged during the explanations of the prompt and scoring guide? How do you know what 

students understand about the prompt and scoring guide?
 – What is your focus while monitoring Adventures in Writing? How do you remind students to use the scoring 

guide?
 – How effectively do partners and teams share their drafts and give feedback to one another?

 • Discuss the strengths and concerns that are common to several classrooms. Brainstorm ideas for building on the 
strengths and addressing the concerns that are related to Adventures in Writing.

 • List information that is needed, ideas that are not fully understood, or actions that will improve student writing.

Get It Done
 • Set a goal related to the Adventures in Writing scoring guides. Examples: every team will improve the average team 

score for Adventures in Writing during the next two lesson cycles; Adrian will use peer feedback to revise the next 
written assignment to meet the scoring guide expectations; or 90% of the class will have average Adventures in Writing 
scores of 80 or above by the end of the grading period.

 • Commit to actions that will help meet the goal. Examples: provide strong, midrange, and weak writing samples 
for practice with the next scoring guide; adapt the prompt or scoring guide, when needed, for students with writing 
disabilities; or frequently remind students to refer to the scoring guide when drafting and revising their assignments.

 • Agree to bring evidence related to Adventures in Writing goals to the next component team meeting.

Bring It Up Next
 • Decide on, or confirm, the topic and time for the next component team meeting.
 • This topic may be continued, or other possibilities might include: student sharing of completed assignments 

between classes; scoring Adventures in Writing assignments together; or using scoring guides for written work 
during the rest of the school day.
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C H A P T E R  8  /  Professional Development and Support

Reading Wings 5th Edition Online Resources

Reading Wings 5th Edition Online Resources includes more information to help you 
refine your implementation.

Online resources also include professional development opportunities for Reading 
Wings teachers, including webinar or tutorial topics. For example:

	• Component Team Meetings

	• Getting Started with Savvy Reader—Clarifying

	• Using the Team Score Sheet

	• Rating Words

	• Word Power
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Creating Partnerships and Teams

Directions: Carefully plan the creation of partnerships and teams. Using the class roster below, work through the 
process of assigning partnerships and teams following the suggested steps below. A blank chart can be found on the 
following page.

Step 1: Organize information about your students’ strengths and performance using the blank chart on the next 
page. (An example is shown below.)

O
th

er ST
 

re
fe

rr
al

Tu
to

re
d

Writing

   + + – – – + + –  +
Comprehension

+ – +  + –  – –  – + +

Fluency WCPM

95 10
0

115 95 110 110 110 95 12
0

10
0

10
0

12
5

10
5

Vocabulary

+ –  +  + –  +  – – +

Word Strategies

+   – +   – +  + + –

Attendance %

93 88 92 95 97 90 94 80 91 95 96 92 94

Special Education

 

ESL

  

Bilingual

  

Ethnicity

3 3 3 1 1 4 2 1 3 2 2 1 1

Gender

M F F M F M M M F M F M F

Mastery Reading 
Level

3.
1

3.
1

3.
1

3.
1

3.
1

3.
2

3.
2

3.
1

3.
1

3.
1

2.
2

3.
1

3.
1

Grade
2 4 3 3 2 4 3 4 4 3 4 3 3

A
ug

us
t

N
am

e

A
da

m

Be
tt

y

C
ar

rie

D
on

at
el

lo

El
an

a

Fr
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k

G
er

al
do

H
er

m
an

In
gr

id

Ju
an

Ka
th

y

Le
ro

y

M
ar

le
si

a
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O
th

er

Writing

Comprehension

Fluency WCPM

Vocabulary

Word Strategies

Attendance %

Special Education

ESL

Bilingual

Ethnicity

Gender

Mastery Reading 
Level

Grade

M
O

N
TH

N
am

e
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Step 2: Divide students into three categories—top, middle, or bottom.

TOP

MIDDLE

BOTTOM

Step 3: Rank the students in each category on the chart above.

Step 4: Record the students from top-performing to low-performing.

STUDENT NAME RANK
1

2

3

4

5

6

7

8

9

10

11

12

13

14
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Step 5: Tentative Teams—Assign students to teams, based on intervals in ranking to match the number of teams to 
be created. (For three teams, select students in intervals of three. For five teams, select students in intervals of five.)

TENTATIVE TEAM 1 FINAL TEAM 1
Student Name Rank Student Name Rank

1 1

4 4

7 7

10 10

13 13

TENTATIVE TEAM 2 FINAL TEAM 2
Student Name Rank Student Name Rank

2 2

5 5

8 8

11 11

TENTATIVE TEAM 3 FINAL TEAM 3
Student Name Rank Student Name Rank

3 3

6 6

9 9

12 12

Step 6: Final Teams—Adjust teams as needed for gender, age, ethnicity, personality, etc.

Step 7: Enter information about final assignments to student teams in the Teacher Portal and print the team score 
sheet for each team. After first team-building activity, also enter in the team names.
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Day 1 Day 2 Day 3 Day 4 Day 5 Day 6 Day 7

Tr
ad

e 
Bo

ok
s

7-Day  
Literature

•  Active 
Instruction

• Teamwork
•  Fluency in Five
•  Word Power 

(level 2)

•  Active 
Instruction

• Teamwork
•  Fluency in Five
•  Word Power

•  Active 
Instruction

• Teamwork
•  Fluency  

in Five
•  Word Power

•  Active 
Instruction

• Teamwork
•  Fluency  

in Five
•  Word Power

•  Active 
Instruction

• Test
• Teamwork

•  Active 
Instruction

•  Adventures  
in Writing

•  Active 
Instruction

•  Adventures  
in Writing

•  Book Club
•  Success Review 

and Keeping 
Score

7-Day  
Informational 

•  Active 
Instruction

• Teamwork
•  Fluency in Five
•  Word Power 

(level 2)

•  Active 
Instruction

• Teamwork
•  Fluency in Five
•  Word Power

•  Active 
Instruction

• Teamwork
•  Fluency in Five
•  Word Power

•  Active 
Instruction

• Teamwork
•  Fluency in Five
•  Word Power

•  Active 
Instruction

• Test
• Teamwork

•  Active 
Instruction

•  Adventures  
in Writing

•  Active 
Instruction

•  Adventures  
in Writing

•  Book Club
•  Success Review 

and Keeping 
Score

Tr
ad

e 
Bo

ok
s 

&
  B

as
al

s 1-Day  
Literature 

•  Active 
Instruction

• Teamwork
•  Fluency in Five
•  Word Power
•  Success 

Review and 
Keeping Score

1-Day  
Informational

•  Active 
Instruction

• Teamwork
•  Fluency in Five
•  Word Power
•  Success 

Review and 
Keeping Score

Ba
sa

ls

5-Day  
Literature

•  Active 
Instruction

• Teamwork
•  Fluency in Five

•  Active 
Instruction

• Teamwork
•  Fluency in Five
•  Word Power

•  Active 
Instruction

• Teamwork
•  Fluency in Five
•  Word Power

•  Active 
Instruction

• Test

•  Active 
Instruction

•  Adventures  
in Writing

5-Day  
Informational

•  Active 
Instruction

• Teamwork
•  Fluency in Five

•  Active 
Instruction

• Teamwork
•  Fluency in Five
•  Word Power

•  Active 
Instruction

• Teamwork
•  Fluency in Five
•  Word Power

•  Active 
Instruction

• Test

•  Active 
Instruction

•  Adventures  
in Writing

1-Day  
Adventures 
in Writing

•  Active 
Instruction

•  Adventures 
in Writing

Teacher Procedure Reference Chart

© 2024 Success for All Foundation 27007 IM0324
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Team Cooperation and Achievement Goal
 • Point out the team cooperation goal and related behavior on the team score sheet. Explain, or 

model, as necessary.

 • Tell students that you will award team celebration points to teams that practice the team  
cooperation goal and related behavior.

Vocabulary Presentation and Review
 • Ask teams to have teammates make a tent with their hands when they are ready to tell a word the 

entire team rated with a “+” and a word the entire team rated with a “?.”

 • Use Random Reporter to have teams share one word they know and one word they need to study 
further. Award team celebration points. 

 • Read each word on your chart. Ask students to repeat each word. Explain the meaning and how to 
use the identification strategy (optional after day 2). 

 • Assign partners as either speaker or coach to review the vocabulary words. Teach or model this 
student routine as necessary.  

SPEAKER COACH

SAY Say the word.
AGREE Agree if your partner  

is correct.
TELL Tell what it means.

USE Use it in a sentence. ADD Add ideas to help  
your partner.

 • Use Random Reporter to review word pronunciation, meanings and sentences. Allow students to 
use their lesson charts on day 1 if they do not know a word or its meaning. 

ACTIVE INSTRUCTION

TEACHER PROCEDURE 1
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Team Cooperation and Achievement Goal
 • Point out the team cooperation goal and related behavior on the team score sheet. Explain, or 

model, as necessary.

 • Tell students that you will award team celebration points to teams that practice the team  
cooperation goal and related behavior.

Vocabulary Presentation and Review
 • Ask teams to have teammates make a tent with their hands when they are ready to tell a word the 

entire team rated with a “+” and a word the entire team rated with a “?.”

 • Use Random Reporter to have teams share one word they know and one word they need to study 
further. Award team celebration points. 

 • Read each word on your chart. Ask students to repeat each word. Explain the meaning and how to 
use the identification strategy (optional after day 2). 

 • Assign partners as either speaker or coach to review the vocabulary words. Teach or model this 
student routine as necessary.  

SPEAKER COACH

SAY Say the word.
AGREE Agree if your partner  

is correct.
TELL Tell what it means.

USE Use it in a sentence. ADD Add ideas to help  
your partner.

 • Use Random Reporter to review word pronunciation, meanings and sentences. Allow students to 
use their lesson charts on day 1 if they do not know a word or its meaning. 

ACTIVE INSTRUCTION

TEACHER PROCEDURE 1
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 • Review, as necessary, the directions for finding the vocabulary words in the daily reading and for 
adding words to the Vocabulary Vault. 

Finding Your Words

• Find a vocabulary word in your reading.
• Write the word and the page number where you found it in  

your journal.
• Share with your team during vocabulary practice or on test day.

Vocabulary Vault

• Listen for your vocabulary words.
• Write down the word and the sentence you read or heard it in.
• Put the voucher in the Vocabulary Vault in class.
• Successfully explain the word to earn team celebration points.
• Write the word on your team score sheet.

Preview Team Talk
 • Preview Team Talk questions. Point out that the answer to the Write-On question should be written 

individually after discussion.

 • Ask students to underline key words and phrases in the Write-On question. Model if necessary. Ask 
questions to guide students’ reflection as they determine the meaning of the question.

 • Ask students to tell what key words or phrases they underlined and to state the Write-On question 
in their own words.

 • Randomly assign team leaders on day 1. Remind students that team leaders will make sure 
their teams:

 - Understand the role cards for discussion

 - Discuss strategy use 

© Success for All Foundation 

• Listen for your vocabulary words.

•  Write the word and sentence.

•  Put the voucher in the Vocabulary 
Vault in class.

•  Clarify the word to earn team 
celebration points.

•  Write the word on your team 
score sheet.

Vocabulary Vouchers

Name:

Word:

Sentence:

Two-Minute Edit (Days 6 and 7)

Two-Minute Edit

1. Read the sentence with your team.

2. Find mistakes.

4. Agree on and correct mistakes.

5. Make sure every team member is ready for Random Reporter.
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 - Prepare for Team Talk discussion (test questions on the assessment day)

 - Write and discuss the answers to the Write-On question (except on assessment day). 

Two-Minute Edit (DAYS 6 AND 7) 
 • Identify a frequently occurring grammatical or mechanical problem from students’ writing:

 - meaningful sentences

 - Write-On responses

 - Adventures in Writing

 • Prepare a sentence that illustrates the problem (with no more than four errors).

 • Display the sentence, and indicate the number of errors that students should find.

 • Teach or model this student routine as necessary. 

Two-Minute Edit

1. Read the sentence with your team.

2. Work together to find errors.

3. Use team consensus to decide how the errors can  
be corrected.

4. Make sure every team member is prepared to orally correct 
errors for Random Reporter.

 • Have teams work together to find and orally correct errors using team consensus. Give teams two 
minutes to complete this progress. 

 • Use Random Reporter to have students share their team’s findings.

 • Give immediate, corrective feedback.

 • Award team celebration points.

 • Celebrate progress.

 • Encourage students to integrate the skill into their daily writing.

Success Review and Keeping Score (DAY 7) 
 • Hand out team score sheets and team certificates to each team.

 •  Point to the Team Celebration Points poster, and celebrate super teams from the previous lesson.

 •  Remind students how to earn team celebration points. Remind them that team celebration points 
help them to become super teams.

 •  Guide teams to set new goals for the cycle.

 •  Have one student from each team write the team improvement goal on the team score sheet.

 •  Note each team’s goal on the teacher cycle record form.
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 •  Award team celebration points throughout each instructional day.

 •  Keep track of team celebration points as you award them. Transfer points in the team score sheet 
tally boxes to the Team Celebration Points poster at the end of each day.

 • Use the overlay to show team celebration scores.
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TEAMWORK

TEACHER PROCEDURE 2

Partner Reading
 • Pass out sticky notes to each student, and have students begin Partner Reading.

 • Reinforce discussions as students read, reread, restate, and use strategies.

 • Teach or model this student routine as necessary. 

LEVEL 2

LITERATURE

Read Aloud

1. Take turns reading paragraphs aloud with your partner.

2 . Use strategies, as necessary, as you read.

3. Retell the main events from your partner’s reading before  
beginning your turn.

4. Add information from the reading to your story map.

INFORMATIONAL

Read Aloud

1. Take turns reading or rereading the paragraphs aloud with  
your partner.

2 . Use strategies, as necessary, as you read.

3. Add information to your graphic organizer after each page.
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LEVEL 3+

LITERATURE

Read Aloud

1. Take turns reading paragraphs aloud with your partner.

2 . Use strategies, as necessary, as you read.

3. Retell the main events from your partner’s reading before  
beginning your turn.

Read Silently

1. Retell the main events from each page silently to yourself.

2 . Add information from the reading to your story map.

3. Restate the main events with your partner after you both  
finish reading.

INFORMATIONAL

Read Aloud

1. Take turns reading or rereading the paragraphs aloud with  
your partner.

2 . Use strategies, as necessary, as you read.

3. Add information to your graphic organizer after each page.

 

 • Direct partners who finish reading ahead of their teammates to look over their Team Talk  
questions, or have them take turns rereading the pages designated for Fluency in Five. 

After Reading

1. Discuss your sticky notes with your partner. Use the Clarifying 
Strategy Card to help each other determine how to say a word 
and/or its meaning. 

2. Add key understandings to your story maps or  
graphic organizers.

3. Reread the text by alternating who begins reading first.

4. Reread the pages in unison for fluency practice.
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Team Discussion
 • Explain, or have team leaders review, if necessary, the student routine for Team Discussion. 

LITERATURE / INFORMATIONAL

Team Discussion

1. Have a strategy discussion about sticky notes.

2. Pass out role cards.

3. Have a discussion about the Team Talk questions using  
the rubrics.

4. Discuss story maps or graphic organizers.

5. Prepare for Class Disscussion and Random Reporter.

 • Prompt and reinforce students during their discussions. 

 • Monitor Team Talk discussions, and guide students’ thinking with additional questions  
or comments.  

 • Prompt students to share answers to the Write-On question and to revise them for  
Class Discussion.

 • Ask teams to work on their graphic organizers if they finish ahead of others.

 • Award team celebration points for use of the team cooperation goal and related behavior. 

Class Discussion
 • Ensure participation by calling on teams to share responses to all discussions.

 • Explain, or have team leaders review, if necessary, the student routine for Class Discussion. 

CLASS DISCUSSION

Strategy-Use Discussion

 • Use Random Reporter to select two or three 
students to describe their team’s strategy use 
to respond to the Team Talk question or  
resolve a sticky note with the class.

 • Award team celebration points.

Team Talk Discussion

 • Use the Team Talk questions to ask students if 
they understood and enjoyed the reading and 
to reinforce understanding of the skill.

 • Use Random Reporter to select students to  
respond to your questions.

 •  Award team celebration points.
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Write-On Discussion

 • Use Random Reporter to ask one or two 
students to read their written answers to the 
class. If desired, display student answers on  
the board.

 • Award team celebration points.

 • Construct a class answer, and display it on 
the board. Refer to the sample answers given 
in the Team Talk box. Discuss with students 
what makes the class answer a good, complete 
answer or how to improve it.

 • Award team celebration points.

 • Add individual scores to the teacher cycle record form.
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FLUENCY IN FIVE

TEACHER PROCEDURE 3

Day 1
 • Introduce the Fluency rubric. Define each criterion, and demonstrate each by reading a short  

passage aloud.  

FLUENCY

100 Read with feeling, smoothness, and 
accuracy at the targeted rate.

90 Read with feeling and smoothness.

80 Read with accuracy. Most of the words 
are correct (no more than four errors).

Not there yet? Ask your teacher for another chance.

 • Demonstrate a lack of fluency, if necessary, by rereading the same page several times without each 
skill in the rubric.

 • Introduce the concept of rate if necessary. 

 • Tell students that we can measure rate by finding out how many words we read correctly  
per minute. 

 • Explain the target-rate range.

TARGET-RATE RANGE

Level 2 60–90 wcpm

Level 3 90–120 wcpm

Level 4 120–150 wcpm

Level 5 120–180 wcpm

Level 6 120–180+ wcpm

 • Explain that fluent reading is not a race. Tell students that we must demonstrate the other criteria 
in the rubric to be fluent readers. 
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 • Tell students to listen carefully as you read aloud, and have them count how many words you miss. 
Explain the word errors, if necessary:

 - Skips a word

 - Mispronounces the word

 - Listener has to read the word.

 • Remind the students to think about the Fluency rubric and what score they might give you and why.

 • Demonstrate applying the skills of the rubric, but miss one or two words. Time yourself, and mark 
where you stopped. 

 • Count the total number of words in the passage. Ask students how many words you missed, and 
then subtract that number from the total number of words in the passage. Write the number on the 
board, and explain that this is your fluency rate—how many words you read correctly in  
one minute. 

 • Have students give you feedback using the Fluency rubric.

 • Explain that students will practice reading fluently with partners on days 2–4.

Days 2–4
 • Explain or review the routine and rubric for fluency.

Fluency Routine

1. Choose a partner to read first.

2. Begin reading.

3. Listening partner:

• When did the reader stop?
• How many words did the reader miss?
• Did the reader meet the rate goal?

4. Use the Fluency rubric to share feedback with the reader.

5. Switch roles, and then repeat the routines.

Not ready yet? Practice reading the same passage again with your partner. 
Ask your teacher to hear you read when you are ready.

 • Tell students that they will practice reading with their partners. 

 • Display the fluency pages and the target-rate range. 

 • Tell students when to begin reading, and time them for one minute. 

 • Have the listening students identify where the readers stopped, how many words they missed, and 
if they met their fluency-rate goal.

 • Have partners share their feedback using the Fluency rubric. Have partners switch roles, and 
repeat the process.
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 •  Use Random Reporter to select two or three students to read the fluency section that  
they practiced. 

 • Award team celebration points. 

 • Add individual scores to the teacher cycle record form. 
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WORD POWER

TEACHER PROCEDURE 4

Level 2 Volume A (Days 1–4)
 • Note: Students only complete Building Meaning items on test day.

 • Introduce or review the Word Power focus sound or skill. 

 • Students read Captain Read More’s Story and identify words with the focus sound(s).

 • Explain, or have the team leaders review, as necessary, the student routines for skill practice and 
building meaning. 

Students Teams

1. Complete the practice items. 3.
Share the practice item  
answers. If you disagree on an 
answer, tell why.

2. Write your answers. 4. Be prepared to share your 
answers with the class.

 • Use Random Reporter to check responses on practice items. 

 • Award team celebration points.

Level 2 Volumes B and C (Days 1–4) and  
Level 3+ (Days 2–4)

 • Note: Level 2: Use Word Power Teacher’s Manual Volume B or Volume C to complete a Word Power 
Lesson with your students. Level 2 only does Building Meaning items on test day.

 • Introduce or review the Word Power skill. Link the skill to Captain Read More’s word  
treasure clue.

 • Explain why the Word Power skills is useful to good readers and writers.

 • Model or guide practice of the Word Power skill. 

 • Explain, or have the team leaders review, as necessary, the student routines for skill practice and 
building meaning. 
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STUDENTS TEAMS

1.

2 .

3.

Number your papers.

Complete the practice items.

Write your answers.

4.
Share the practice item  
answers. If you disagree on 
an answer, tell why.

5. Be prepared to share your  
answers with the class.

 • Use Random Reporter to check responses on practice items.

 • Award team celebration points. 

 • Use Random Reporter to share meaningful sentences. Discuss how students can improve  
sentences to make them more meaningful. Demonstrate with an example if necessary. 

 • Award team celebration points. 

 • Remember to add individual scores to the teacher cycle record form. 

 • Use Random Reporter to check responses on the remaining item for building meaning. 

 • Award team celebration points. 

 • Remind students to look for vocabulary words outside of reading class so they can add them to the 
Vocabulary Vault tomorrow. 
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TEST

TEACHER PROCEDURE 5

 • Distribute the test, and preview it with students without providing information about the answers. 
Point out the skill question. 

 • Ask students to underline key words or phrases in the skill question. 

 • Have students take the test. 

 • Pass out a colored pen to each student. 

 • Explain or review, if necessary, the student routine for Team Discussion after the test. 

After the Test

INDEPENDENT 
STRATEGY USE

• How did you resolve a sticky note?
• Describe your strategy use with the team. 

SKILL-QUESTION 
DISCUSSION

• Discuss the skill question in teams. 
• Say the question in your own words, and 

tell what key words or phrases  
you underlined. 

• Read your answer to your team. 
• Think about what you like about your  

answer and what you could have  
said differently. 

• Use your colored pen to add comments to 
your answer.

 • Use Random Reporter to have students share the additions that they made to the skill question.

 • Award team celebration points.
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Planning
 • Introduce the writing activity, relating it to the student text. 

 • Tell students that they will begin planning what they will write. 

 • Discuss the writing prompt, goal, and scoring guide with students, make sure that they can iden-
tify what needs to be included in their writing. 

 • Demonstrate how to draw the graphic organizer, modeling to the extent necessary. 

 • Use Think-Pair-Share to have students discuss what they will include in their writing. Randomly 
select a few students to share. Then have students draw their organizers and fill them in with  
these ideas. 

 • Monitor students as they complete their plans. Give specific feedback to reinforce good planning, 
and assist students as needed. 

 • Ask one or two students who have examples of good planning to share their ideas with the class.

Drafting
 • Tell students that they will use their plans to write a first draft. 

 • Explain how students will use the ideas in their graphic organizers to write their drafts. Remind 
them to include all of their ideas, writing in sentences and skipping lines to make room for  
revisions. Also, suggest that they include new thoughts as they occur. 

 • While they have their plans in front of them, have students review their ideas with partners and 
begin to write.

 • Remind students to periodically check their writing against the prompt and scoring guide to make 
sure they are meeting the goal for the activity. 

 • Monitor students as they begin working. Give specific feedback to reinforce good drafting, and 
 assist students as needed. 

 • Ask one or two students to share their first drafts with the class to celebrate.

Sharing, Responding, and Revising
 • Tell students that they will work with partners to improve their writing. They will use share and 

respond to provide feedback for each other’s drafts. 

 • Review the prompt and scoring guide for the writing activity and how these support the goal.

 • Using the student routine chart that follows, explain and model, or review if necessary, how to 
share and respond with partners.

ADVENTURES IN WRITING

TEACHER PROCEDURE 6
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 • Ask students to share and respond with their partners. 

 • Using the student routine chart, review how to make revisions. 

 • Ask one or two students to share how they might revise their own work based on their partners’ 
feedback. Then tell the class to make changes as suggested to their own drafts. Monitor students as 
they work, giving specific feedback to reinforce and assist as needed.

Sharing Responding

• Read your writing once to 
yourself, and then read it 
aloud with expression to  
your partner.

• When your partner responds, 
write suggestions that they 
make for improving  
your writing.

• Listen carefully with your 
writing guide in front of you 
as your partner reads  
their draft.

• When your partner has  
finished reading, tell what you 
liked about the writing. 

• Then use the writing guide to 
give the author suggestions 
for how to make the  
writing better.

Revising

• Look at the suggestions you wrote when your partner  
responded to your writing.

• Decide which changes you want to make to your draft.
• Draw arrows to show where the new ideas belong in your work.

Editing
 • Tell students that they will edit their work to get it ready for rewriting.

 • Develop a checklist with students by asking them what kinds of errors they should look for when 
they edit. Add to, or modify, students’ suggestions with your own list of capitalization, punctuation, 
grammar, and spelling skills. If necessary, go over a few examples of each kind of error.

 • If helpful, have students copy the checklist in their journals as a reference. 

 • Have students reread their first drafts, looking for the types of errors listed and correcting these  
on their drafts. If your students are familiar with proofreading marks, encourage students to  
use them. 

 • Ask students to read their partners’ drafts to check them against the editing list a second time. If 
they find additional errors, ask them to mark the errors on their partners’ papers.  

 • Have students share their edits with their partners.

Rewriting (DAY 7)
 • Tell students that they will rewrite their drafts to include their revisions and edits. 
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 • Ask students to begin rewriting, and assist them as needed. 

 • When they are finished, have students read over their writing and then read it aloud to their  
partners as a final check. 

 • Celebrate by asking one or two volunteers to share their work with the class.

 • Collect and score the completed writing activities.
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Teacher Procedure Reference Chart
Step Up to Research

Day 5 Day 6 Day 7 Day 8 Day 9 Day 10

Tr
ad

e 
Bo

ok
s

7-Day  
Literature

•  Active 
Instruction

• Teamwork •  Adventures  
in Writing

•  Present 
and 
Evaluate

•  Active 
Instruction

•  Adventures  
in Writing

• Book Club
•  Success 

Review and 
Keeping 
Score

7-Day 
Informational

•  Active 
Instruction

• Teamwork •  Adventures  
in Writing

•  Present 
and 
Evaluate

•  Active 
Instruction

•  Adventures  
in Writing

• Book Club
•  Success 

Review and 
Keeping 
Score

Ba
sa

ls

5-Day  
Literature

•  Active 
Instruction

• Teamwork •  Adventures  
in Writing

•  Present 
and 
Evaluate

5-Day  
Informational

•  Active 
Instruction

• Teamwork •  Adventures  
in Writing

•  Present 
and 
Evaluate



176	 © Success for All Foundation

A P P E N D I X  A

© Success for All Foundation 

Two-Minute Edit (DAYS 6–10) 
 • Identify a frequently occurring grammatical or mechanical problem from students’ writing:

 - meaningful sentences

 - Write-On responses

 - Adventures in Writing

 • Prepare a sentence that illustrates the problem (with no more than four errors).

 • Display the sentence, and indicate the number of errors that students should find.

 • Teach or model this student routine as necessary. 

Two-Minute Edit

1. Read the sentence with your team.

2. Work together to find errors.

3. Use team consensus to decide how the errors can  
be corrected.

4. Make sure every team member is prepared to orally correct 
errors for Random Reporter.

 • Have teams work together to find and orally correct errors using team consensus. Give teams two 
minutes to complete this progress. 

 • Use Random Reporter to have students share their team’s findings.

 • Give immediate, corrective feedback.

 • Award team celebration points.

 • Celebrate progress.

 • Encourage students to integrate the skill into their daily writing.

Set the Stage
 • Introduce the main topic of study for this research project.

 • Use Team Huddle to have students identify one fact about the topic and one thing that they want 
to learn about the topic. Use Random Reporter to share student responses, and record them on 
chart paper.

ACTIVE INSTRUCTION

TEACHER PROCEDURES: RESEARCH (DAY 6)
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 • Introduce the research purpose.

Team Cooperation and Achievement Goal
 • Remind students of this lesson’s team cooperation goal. Point out the related behavior on the team 

score sheet.

 • Tell students that you will award team celebration points to teams whose members practice the 
team cooperation goal and related behavior.

Get Organized
 • Present the research focus and product. 

 • Display the routine for asking research questions. Review each step. 

Asking Research Questions

FIRST Ask as many questions as you can.

NEXT
Write down every question.  
Turn statements into questions.

LAST
Make sure that every teammate is ready to share one or 
two questions during Random Reporter.

 • Have teams use the routine to ask as many questions about the research focus as possible in five to 
six minutes. 

 • Use Random Reporter to select a student from each team to share a question or two with 
the class. 

 • Explain that the type of questions that they ask can affect their research and the amount of  
information that they find.

Get Ready to Research
 • Refer students to the routine for choosing a research question and the Research  

Question Checklist. 

Choose a Research Question

FIRST
Choose or write up to three open-ended questions 
about the topic.

NEXT
Take turns reading your questions to your teammates. 
Use the Research Question Checklist to discuss which 
question the team should research.

LAST Each team chooses one question to research.
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Research Question Checklist

 Is the question open-ended?

 Will the question help me learn something new about the topic?

 Can the question be answered with the materials that I have?

 Can I answer the question in a paragraph or page?

 • Tell students that they will use the student text and other resources for their research.

 • Distribute the materials that students may use.

 • Have students follow the routine for choosing a research question for their team. When students 
finish, check to make sure that each team has chosen one research question.  

 • Tell students that one step in getting ready to research is to search for information about the topic 
in the glossary, index, and table of contents of the student text and resource materials and to use 
search engines to find information on the Internet.

 • Use Think-Pair-Share to ask students what key words they might look for during their search. 

 • Use Random Reporter to have students share their ideas. List any suggested key words on chart 
paper (optional).

 • Refer students to the scoring guides for writing to inform/explain and writing to state an opinion. 
Explain that they need to choose the appropriate guide based on their question. 
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WRITING TO STATE AN OPINION

The research product states an opinion. 15 points

Reasons that support the opinion are stated. 45 points

Linking words and phrases are used to connect ideas. 20 points

A concluding statement is included. 15 points

Correct punctuation, capitalization, spelling, and grammar 
are used. 5 points

WRITING TO INFORM OR EXPLAIN

The research product introduces the topic. 15 points

Facts and details support the topic. 45 points

Linking words and phrases are used to connect ideas. 20 points

A concluding statement is included. 15 points

Correct punctuation, capitalization, spelling, and grammar 
are used. 5 points

 • Use Team Huddle to have students identify which scoring guide they should use and why. Use 
Random Reporter to have students share. 

 • Award team celebration points.

Interactive Skill Instruction
 • Present the mini-lesson.

Start Searching
 • Have students use the research materials to search for information, and have them use a graphic 

organizer or notecards to make notes and record source information.

 • Ask students to write their research question on the graphic organizer or on the first notecard.

TEAMWORK

TEACHER PROCEDURES: RESEARCH (DAY 7)
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Interactive Skill Instruction
 • Review the research purpose, team goal, and team cooperation goal.

 • Present the mini-lesson.

Keep Searching
 • Have students use the research materials to continue their search for information, and have them 

use their graphic organizers or notecards to record relevant information.

 • Circulate to check each student’s progress. 

 • Ask partners to share what they have found with each other and prepare to share an important 
piece of information and its source with the class. 

Class Discussion
 • Use Random Reporter to have students share an important piece of information, its source, and 

why they think the information is important.

Drafting
 • Tell students that they will use their plans to write a first draft.

 • Review the scoring guides for each research purpose. Tell students that they need to check  
their writing against the scoring guide to make sure that they include all parts of the  
research product. 

 • Remind students to include all of their ideas, writing in sentences and skipping lines to make room 
for revisions. Also, suggest that they include new thoughts as they occur.

 • While they have their notes in front of them, have students review their ideas with partners and 
begin to write.

 • Remind students to periodically check their writing against the scoring guide to make sure they 
are meeting the goal for the activity.

 • Monitor students as they begin working. Give specific feedback to reinforce good drafting, and as-
sist students as needed.

 • As students complete their drafts, have each student read his or her writing aloud to a partner to 
see if it includes the intended ideas and makes sense.

 • Ask one or two students to share their first drafts with the class to celebrate.

ADVENTURES IN WRITING

TEACHER PROCEDURES: RESEARCH (DAY 8)
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Sharing, Responding, and Revising
 • Tell students that they will work with partners to improve their writing. They will share and re-

spond to provide feedback for each other’s drafts.

 • Using the chart in the student routines, explain and model, or review if necessary, how to share 
and respond with partners.  

 • Ask students to share and respond with their partners.

 • Using the chart in the student routines, review how to make revisions.  

 • Ask one or two students to share how they might revise their own work based on their partners’ 
feedback. Then tell the class to make changes as suggested to their own drafts. Monitor students as 
they work, giving specific feedback to reinforce and assist as needed.

Editing
 • Tell students that they will edit their work to get it ready for rewriting.

 • Develop a checklist with students by asking them what kinds of errors they should look for when 
they edit. Add to, or modify, students’ suggestions with your own list of possible capitalization, 
punctuation, grammar, and spelling errors. If necessary, go over a few examples of each kind  
of error.

 • If helpful, have students copy the checklist in their journals as a reference.

 • Have students reread their first drafts, looking for the types of errors listed and correcting these  
on their drafts. If your students are familiar with proofreading marks, encourage students to 
use them.

 • Ask students to read their partners’ drafts to check them against the editing list a second time. If 
they find additional errors, ask them to mark the errors on their partners’ papers.

 • Have students share their edits with their partners.

Rewriting (OPTIONAL DAY 10)
 • Tell students that they will rewrite their drafts to include their revisions and edits.

 • Ask students to begin rewriting, and assist them as needed.

 • When they are finished, have students read over their writing and then read it aloud to their  
partners as a final check.

 • Celebrate by asking one or two volunteers to share their work with the class.
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PRESENT AND EVALUATE

TEACHER PROCEDURES: RESEARCH (DAY 9)

Interactive Skill Instruction
 • Review the research purpose, team goal, and team cooperation goal.

 • Present a mini-lesson on presentation skills.

 • Display the evaluation criteria for a presentation. Explain that team members will give feedback to 
each presenter by writing on the form. Tell students that you will collect the evaluation forms. 

Step Up to Research Evaluation
Presenter ________________________  Evaluator ________________________ Date _____________

Writing Purpose (circle one): To state an opinion To inform or explain

Writing to State an Opinion (Note one area of strength.)

The research project states an opinion.

Reasons that support the opinion are stated.

Linking words and phrases are used to connect ideas.

A concluding statement is included. 

Correct punctuation, capitalization, spelling, and grammar are used. 

Make a suggestion for improvement:

Writing to Inform or Explain (Note one area of strength.)

The research project introduces the topic.

Facts and details support the topic. 

Linking words and phrases are used to connect ideas.

A concluding statement is included. 

Correct punctuation, capitalization, spelling, and grammar are used. 

Make a suggestion for improvement:

Research Skills (Note one or 
two strengths.)

Takes clear notes

Cites trustworthy sources

Puts information in own words

Step Up to Research Evaluation
Presenter ________________________  Evaluator ________________________ Date _____________

Writing Purpose (circle one): To state an opinion To inform or explain

Writing to State an Opinion (Note one area of strength.)

The research project states an opinion.

Reasons that support the opinion are stated.

Linking words and phrases are used to connect ideas.

A concluding statement is included. 

Correct punctuation, capitalization, spelling, and grammar are used. 

Make a suggestion for improvement:

Writing to Inform or Explain (Note one area of strength.)

The research project introduces the topic.

Facts and details support the topic. 

Linking words and phrases are used to connect ideas.

A concluding statement is included. 

Correct punctuation, capitalization, spelling, and grammar are used. 

Make a suggestion for improvement:

Research Skills (Note one or 
two strengths.)

Takes clear notes

Cites trustworthy sources

Puts information in own words

© 2024 Success for All Foundation 00000  SFA0000 © 2024 Success for All Foundation 00000  SFA0000

Presentation Skills (Note one or 
two strengths.)

Has good eye contact

Speaks clearly

Is heard by all members of  
the audience

Presentation Skills (Note one or 
two strengths.)

Has good eye contact

Speaks clearly

Is heard by all members of  
the audience

 • Distribute the evaluation forms.

Present (OPTIONAL DAY 10)
 • Tell students that they will present their research to their team. Explain that each team member 

will have a turn. 

 • Have students begin their presentations. Students have approximately eight to ten minutes for 
each presentation. 

 • Make sure that each student presents and receives evaluations after the presentation.
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Team Discussion
 • When all presentations are finished, have students review the feedback that they received.

 • Ask team members to share their strengths and suggestions in each category.

Class Discussion
 • Use Random Reporter to have students share their strengths and areas in need of improvement. 

Award team celebration points. 

 • Collect the written materials, including the plans, drafts, and evaluations. Plan to score and return 
the research products by the end of the next cycle. 
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Vocabulary 

Speaker Coach
SAY Say the word.

AGREE
Agree if your partner  
is right.TELL Tell what it means.

USE Use it in a sentence. ADD
Add ideas to help  
your partner.

Finding Your Words
FIND

m  Vocabulary words

WRITE m  Word
m  Sentence
m  Page number

SHARE
m  During vocabulary practice
m  On test day

ACTIVE INSTRUCTION

STUDENT ROUTINES
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• Listen for your vocabulary words.

•  Write the word and sentence.

•  Put the voucher in the Vocabulary 
Vault in class.

•  Clarify the word to earn team 
celebration points.

•  Write the word on your team 
score sheet.

Vocabulary Vouchers

Name:

Word:

Sentence:

Two-Minute Edit (Days 6 and 7)

Two-Minute Edit

1. Read the sentence with your team.

2. Find mistakes.

4. Agree on and correct mistakes.

5. Make sure every team member is ready for Random Reporter.



186	 © Success for All Foundation

A P P E N D I X  A

© Success for All Foundation 

Level 2

LITERATURE

Read aloud.

1. Take turns reading 
with your partner. 

2. Use strategies.

3. Retell the  
main events.

4. Add information to 
the story map.

TEAMWORK

STUDENT ROUTINES

INFORMATIONAL

Read aloud.

1. Take turns reading 
with your partner. 

2. Use strategies.

3.
Add information 
to your graphic 
organizer.

© Success for All Foundation 

Level 3+

LITERATURE

Read aloud.

1. Take turns reading with 
your partner. 

2. Use strategies.

3. Retell the main events.

Read silently.

1. Read independently. 

2. Add information to your story 
map or graphic organizer.

3. Review main events with 
your partner after you finish.

INFORMATIONAL

Read aloud.

1. Take turns reading with 
your partner. 

2. Use strategies.

3. Add information to your 
graphic organizer.

TEAMWORK

STUDENT ROUTINES
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Level 3+

LITERATURE

Read aloud.

1. Take turns reading with 
your partner. 

2. Use strategies.

3. Retell the main events.

Read silently.

1. Read independently. 

2. Add information to your story 
map or graphic organizer.

3. Review main events with 
your partner after you finish.

INFORMATIONAL

Read aloud.

1. Take turns reading with 
your partner. 

2. Use strategies.

3. Add information to your 
graphic organizer.

TEAMWORK

STUDENT ROUTINES
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TEAMWORK

STUDENT ROUTINES

After Reading

1. Talk about sticky notes. Use your Clarifying Strategy Card. 

2. Add information to story maps or graphic organizers.

3. Reread the text and switch                 who reads first.

4. Reread the pages together for fluency practice.

Team Discussion

1. Talk about sticky notes. 

2. Pass out role cards.

3. Review questions using rubrics.

4. Talk about story maps or graphic organizers.

5. Get ready for Random Reporter

© Success for All Foundation 

FLUENCY IN FIVE

STUDENT ROUTINES

Fluency Routine

1. Choose a partner to read first.

2. Read.

3.

Listening partner:

m When did the reader stop?

m How many words did the reader miss?

m Did the reader meet the rate goal?

4. Use the Fluency rubric to share feedback with the reader.

5. Switch and repeat.

Not ready yet? Practice reading the same passage again with your partner. Ask your 
teacher to hear you read when you are ready.

Fluency

100 Read with feeling, smoothness, and 
accuracy at the targeted rate.

90 Read with feeling and smoothness.

80 Read with accuracy. Most of the words are 
correct (no more than four errors).

Not there yet? Ask your teacher for another chance.
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FLUENCY IN FIVE

STUDENT ROUTINES

Fluency Routine

1. Choose a partner to read first.

2. Read.

3.

Listening partner:

m When did the reader stop?

m How many words did the reader miss?

m Did the reader meet the rate goal?

4. Use the Fluency rubric to share feedback with the reader.

5. Switch and repeat.

Not ready yet? Practice reading the same passage again with your partner. Ask your 
teacher to hear you read when you are ready.

Fluency

100 Read with feeling, smoothness, and 
accuracy at the targeted rate.

90 Read with feeling and smoothness.

80 Read with accuracy. Most of the words are 
correct (no more than four errors).

Not there yet? Ask your teacher for another chance.
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WORD POWER

STUDENT ROUTINES

Level 2 Volume A

Students:

1. Complete the practice items. 

2. Write your answers.

 

Level 2 Volumes B and C, and Level 3+ Word Power

Students:

1. Number your papers. 

2. Complete the practice items.

3. Write your answers.

 

Teams:

3.
Share the practice item 
answers. If you disagree  
on an answer, tell why. 

4. Be prepared to share your 
answers with the class.

Teams:

4.
Share the practice item 
answers. If you disagree  
on an answer, tell why. 

5. Be prepared to share your 
answers with the class.

© Success for All Foundation 

TEST

STUDENT ROUTINES

After the Test

Independent Strategy Use
m How did you solve a sticky note?
m Describe your strategy use.

Skill-Question Discussion

m  Discuss the skill question. 
      l     Say the question in your own words 
            l     What key words or phrases did you  

underline? 
      l    Read your answer. 
            l     What did you like about your answer? 
            l     How could your answer be different?
      l    Use your colored pen to add to your answer.
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WORD POWER

STUDENT ROUTINES

Level 2 Volume A

Students:

1. Complete the practice items. 

2. Write your answers.

 

Level 2 Volumes B and C, and Level 3+ Word Power

Students:

1. Number your papers. 

2. Complete the practice items.

3. Write your answers.

 

Teams:

3.
Share the practice item 
answers. If you disagree  
on an answer, tell why. 

4. Be prepared to share your 
answers with the class.

Teams:

4.
Share the practice item 
answers. If you disagree  
on an answer, tell why. 

5. Be prepared to share your 
answers with the class.

© Success for All Foundation 

TEST

STUDENT ROUTINES

After the Test

Independent Strategy Use
m How did you solve a sticky note?
m Describe your strategy use.

Skill-Question Discussion

m  Discuss the skill question. 
      l     Say the question in your own words 
            l     What key words or phrases did you  

underline? 
      l    Read your answer. 
            l     What did you like about your answer? 
            l     How could your answer be different?
      l    Use your colored pen to add to your answer.
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ADVENTURES IN WRITING

STUDENT ROUTINES

Sharing Responding
Read to yourself. Listen carefully.

Read to your partner. Use the writing guide.

Record feedback. Tell what you liked.

Give feedback to make their 
writing better.

Revising
Look at feedback.

Make changes.

m Draw arrows to show where the new ideas should go.
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ACTIVE INSTRUCTION

STUDENT ROUTINES: RESEARCH (DAY 6)

Two-Minute Edit (Days 6–10)

Two-Minute Edit

1. Read the sentence with your team.

2. Find mistakes.

4. Agree on and correct mistakes.

5. Make sure every team member is ready for Random Reporter.

Asking Research Questions
FIRST

Ask as many questions as you can. 

NEXT Write down every question. 

Turn statements into questions. 

THEN
Each teammate should be ready to share one or two 
questions with the class.
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ACTIVE INSTRUCTION

STUDENT ROUTINES: RESEARCH (DAY 6)

Choose A Research Question
FIRST

Choose or write one to three open-ended questions.

NEXT
Take turns reading your questions to your teammates.

Use the Research Question Checklist to talk about which 
question the team should research.

THEN
Each team chooses one question to research.
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Research Question Checklist
 Is the question open-ended?

 Will the question help me learn something new about the topic?

 Can the question be answered with the materials that I have?

 Can I answer the question in a paragraph or page?

Writing to State an Opinion
The research product states an opinion. 15 points

Reasons that support the opinion are stated. 45 points

Linking words and phrases are used to connect ideas. 20 points

A concluding statement is included. 15 points

Correct punctuation, capitalization, spelling, and grammar are used. 5 points

Writing to Inform or Explain
The research product introduces the topic. 15 points

Facts and details support the topic. 45 points

Linking words and phrases are used to connect ideas. 20 points

A concluding statement is included. 15 points

Correct punctuation, capitalization, spelling, and grammar are used. 5 points

ACTIVE INSTRUCTION

STUDENT ROUTINES: RESEARCH (DAY 6)
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Step Up to Research Evaluation
Presenter ________________________  Evaluator ________________________ Date _____________

Writing Purpose (circle one): To state an opinion To inform or explain

Writing to State an Opinion (Note one area of strength.)

The research project states an opinion.

Reasons that support the opinion are stated.

Linking words and phrases are used to connect ideas.

A concluding statement is included. 

Correct punctuation, capitalization, spelling, and grammar are used. 

Make a suggestion for improvement:

Writing to Inform or Explain (Note one area of strength.)

The research project introduces the topic.

Facts and details support the topic. 

Linking words and phrases are used to connect ideas.

A concluding statement is included. 

Correct punctuation, capitalization, spelling, and grammar are used. 

Make a suggestion for improvement:

Research Skills (Note one or 
two strengths.)

Takes clear notes

Cites trustworthy sources

Puts information in own words

Step Up to Research Evaluation
Presenter ________________________  Evaluator ________________________ Date _____________

Writing Purpose (circle one): To state an opinion To inform or explain

Writing to State an Opinion (Note one area of strength.)

The research project states an opinion.

Reasons that support the opinion are stated.

Linking words and phrases are used to connect ideas.

A concluding statement is included. 

Correct punctuation, capitalization, spelling, and grammar are used. 

Make a suggestion for improvement:

Writing to Inform or Explain (Note one area of strength.)

The research project introduces the topic.

Facts and details support the topic. 

Linking words and phrases are used to connect ideas.

A concluding statement is included. 

Correct punctuation, capitalization, spelling, and grammar are used. 

Make a suggestion for improvement:

Research Skills (Note one or 
two strengths.)

Takes clear notes

Cites trustworthy sources

Puts information in own words

© 2024 Success for All Foundation 00000  SFA0000 © 2024 Success for All Foundation 00000  SFA0000

Presentation Skills (Note one or 
two strengths.)

Has good eye contact

Speaks clearly

Is heard by all members of  
the audience

Presentation Skills (Note one or 
two strengths.)

Has good eye contact

Speaks clearly

Is heard by all members of  
the audience

PRESENT AND EVALUATE

STUDENT ROUTINES: RESEARCH (DAY 9)
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Challenge Scores

Strategy Use 

100
Uses a sticky note, tells what strategy was 
used to discuss it, and explains how the 
strategy helped to understand the text.

90 Uses a sticky note and tells what strategy 
was used to discuss it.

80 Uses a sticky note to mark a thought.

Not there yet? Ask your teacher for another chance.

Summarizing 

100 Restates the main idea(s) and gives 
important details that support them.

90 Restates the main idea(s).

80 Restates some important ideas but 
includes less important details.

Not there yet? Ask your teacher for another chance.

Fluency

100 Read with feeling, smoothness, and 
accuracy at the targeted rate.

90 Read with feeling and smoothness.

80 Read with accuracy. Most of the words are 
correct (no more than four errors).

Not there yet? Ask your teacher for another chance.

Team Talk Spoken + Written

100
Gives a complete, correct answer  
that gives evidence or shows use  
of background knowledge. 

90 Gives a complete, correct answer in a full 
sentence with the question stem.

80 Gives a correct answer that makes sense.

Not there yet? Ask your teacher for another chance.

Meaningful Sentence 

100
Write a sentence that uses the word 
correctly and includes details to create a 
mind movie.

90 Write a sentence that uses the word 
correctly and includes one detail.

80 Write a sentence that uses the 
word correctly. 

Not there yet? Ask your teacher for another chance.
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CONCEPT MAPS
When: Vocabulary introduction and review, Listening Comprehension, Class Discussion, Word Power  
(connotation/denotation)

How: Create concept maps for words that are challenging. Content-specific words or words where students have 
little background are most appropriate. Maps can be a simple web or a more detailed T-chart for examples  
and non-examples.

1.	 Create a concept map as you introduce the selected word on day 1.

2.	 Ask students if anyone knows what the word means. Add it to the map.

3.	 Provide the definition and add information to the map. 

4.	 As you read during Listening Comprehension, add any ideas that relate to the word.

5.	 Do the same thing during Class Discussion after students have read the text.

DRAW IT OUT OR ACT IT OUT
When: Vocabulary introduction and review (after partner review when using Random Reporter), Listening  
Comprehension, and Word Power (Building Meaning)

How: 

1.	 As you call on students to share a word, the meaning, and a sentence, have them either draw a visual  
representation on the board or act out the meaning of the word.

2.	 For especially difficult words, ask the students to draw the picture in their journals and add to it throughout 
the week. This can also be done for ESL students having difficulty with less advanced words.

3.	 When acting words out, encourage all students to join in once the student has demonstrated the action.

*Another version of this activity is to have students Draw It Out or Act It Out and have the rest of the class guess 
what the word is.

MAKING CONNECTIONS WITH EXAMPLES AND NON-EXAMPLES
When: Vocabulary introduction and review and Word Power (Building Meaning)

How: 

1.	 Select a word from the vocabulary list.

2.	 Create several examples and non-examples.

3.	 Have students raise their hands if it is an example; have them make a buzzing sound if it is a non-example.

Example:  
Word: bolted

1.	 Lizzie ran to the ice cream truck.

2.	 The turtle slowly walked to the flower.

3.	 The mouse moved under the cabinet when it saw the cat.
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Base word + ending Word families

Prefix + base word Synonyms

Compound words Antonyms

Contractions Homographs

Chunking Homophones

Blends Dictionary skills

Diphthongs Abbreviations

Irregular  
vowel patterns

Latin and  
Greek roots

R-controlled vowels Connotation  
and denotation

Digraphs

Word Power Icons
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Read and Respond Name:

Date:

Listener:

Title/Pages:

Reaction:

Date:

Listener:

Title/Pages:

Reaction:

• Listen for your vocabulary words.

•  Write the word and sentence.

•  Put the voucher in the Vocabulary Vault 
in class.

•  Clarify the word to earn team 
celebration points.

•  Write the word on your team 
score sheet.

Vocabulary Vouchers

Name:

Word:

Sentence:
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1. Stop when you don’t know or understand something.

2. Try strategies to figure it out.
If you can’t say a word:
• Blend it.
• Chunk it.
• Look for a base word.
• Reread it.

If you don’t know what a word or part means:
• Use context clues.
• Reread.
• Read on.
• Use your background knowledge.
• Make a mind movie.

3. Use a sticky note to mark words or ideas you can’t
figure out.

4. Ask your team for help.
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Literature
1. Think: What clues do I have about what might happen?

 • Setting
 • Events
 • Character’s actions
 • Character’s feelings
 • Character’s thoughts
 • Dialogue

2. Predict what will happen.

3. Explain your clues.

4. Can you confirm your prediction?

Informational
1. Think: What clues do I have about what might happen?

 • Titles
 • Headings
 • Bold text
 • Captions
 • Sidebars
 • Pictures

2. Predict what will happen.

3. Explain your clues.

4. Can you confirm your prediction?
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1.  Ask Right There questions about what you read. 
Use Right There question words:

 • Who?
 • What?
 • When?
 • Where?
 • Why?
 • How?

2. Challenge yourself with Think questions. 
Use Think question starters:

 • What do you think about...?
 • How do you know that...?
 • Why or why not?
 • What do you predict...?
 • What conclusion can you draw...?
 • How does this compare to...?

3. Answer questions with complete information  
or explanations.

Right There questions:
 • can be answered with only the story or text.
 • can be answered from one passage or page. 

Think questions:
 • can be answered with the text AND  
background knowledge.

 • ask you to use the information you read  
to answer.
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Literature
1. Retell important events or ideas.

 • Main characters
 • Setting
 • Story problem
 • Important events
 • Solution and ending

2. Leave out less-important information.

3. Keep it short.

Informational
1. Retell important events or ideas.

 • Title
 • Headings
 • Bold text
 • Captions
 • Sidebars

2. Leave out less-important information.

3. Keep it short.
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Cumulative Strategy Mastery by Class 
 

  

 
  

          
       

09/26/2011
 

  
 

Teacher / Instructional Level: Sally Anderson / 4-1 
 

   

          

  

CLARIFYING - LITERATURE Count

W
O

R
D

 
PR

O
N

U
N

C
IA

TIO
N

 
LEVEL 

Sound Blend 8 

Chunk familiar word parts  

Look for base word  

Reread  

Ask for help  

W
O

R
D

 M
EA

N
IN

G
 

LEVEL 

Reread  

Ask for help  

Use context  

Read on  

Use other resources (Dictionary/Thesaurus)  

SEN
TEN

C
E LEVEL 

Reread  

Ask for help  

Use context  

Read on  

Use other resources (Dictionary/Thesaurus)  

Use background knowledge  

Use literature text structures(s)  

PA
R

A
G

R
A

PH
 LEVEL 

Reread  

Ask for help  

Use context  

Read on  

Use other resources (Dictionary/Thesaurus)  

Use background knowledge  

Use literature text structures(s)  
 

 

 CLARIFYING – INFORMATIONAL TEXT Count

W
O

R
D

 
PR

O
N

U
N

C
IA

TIO
N

 
LEVEL 

Sound Blend  

Chunk familiar word parts  

Look for base word  

Reread  

Ask for Help  

W
O

R
D

 M
EA

N
IN

G
 

LEVEL 

Reread  

Ask for Help  

Use Context  

Read on  

Use other resources (Dictionary/Thesaurus)  

SEN
TEN

C
E LEVEL 

Reread  

Ask for Help  

Use Context  

Read on  

Use other resources (Dictionary/Thesaurus)  

Use background knowledge  

Use informational text structures(s)  
PA

R
A

G
R

A
PH

 LEVEL 
Reread  

Ask for Help  

Use Context  

Read on  

Use other resources (Dictionary/Thesaurus)  

Use background knowledge  

Use informational text structures(s)  

 

          

  

QUESTIONING - LITERATURE Count

Ask a question  

Ask questions about who, what,  

Ask Right There questions  

Ask Think questions  

Show where text answers Right There  

Explain reasons or text evidence that  

Remind partner/team to ask questions  

Ask and answer Right There and/or 
Think questions about story elements 
with reasons and/or evidence. 

a. Main Characters Right There  

Think  

b. Setting Right There  

Think  

c. Problem Right There  

Think  

d. Most Important 
Events 

Right There  

Think  

e. Solution Right There  

Think  

Ask a variety of questions about story  

Ask compare/contrast questions  

Ask cause and effect questions  

Ask sequence questions  

Remind partner/team members to ask  
 

 

 QUESTIONING – INFORMATIONAL TEXT Count

Ask a question  

Ask questions about who, what,  

Ask Right There questions  

Ask Think questions  

Show where text answers Right There  

Explain reasons or text evidence that  

Remind partner/team to ask questions  

Ask and answer Right There and/or 
Think questions about content with 
reasons and/or text evidence 

Main Ideas Right There  

Think  

Supporting Details Right There  

Think  

Ask a variety of questions about text  

Ask compare/contrast questions  

Ask cause and effect questions  

Ask sequence questions  

Remind partner/team members to ask  

 

        

  

Date:
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Count equals number of students in the current reading group who have demonstrated mastery of the sub-
strategy at any time during the previous or current grading periods. 

 

  
  

Page 2 of 2
 

   

 

 
   

 

        

           

Cumulative Strategy Mastery by Class 
 

  

 
  

           
        

04/26/2011
 

  

Teacher / Instructional Level: Sally Anderson / 4-1 
 

   

           

 

PREDICTING - LITERATURE Count

B
EFO

R
E 

R
EA

D
IN

G

Story Ideas 
Preview text and predict story ideas  

Explain story predictions with logical thoughts and text 
elements.

 

A
S YO

U
 R

EA
D 

Story Ideas 

Revise predictions about the story while reading  

Explain predictions about future story events  

Find information that supports a prediction  

Notice story turning points that change a prediction  

Ask questions supporting partner/team predictions  

Story Elements 

Predict main characters, setting, problem, events, and  

Explain predictions about story elements  

Revise predictions as new information is read  

Ask questions supporting partner/team predictions  

Author's Intent 

Predict the author’s intent  

Discuss prediction about author’s intent with  

Use predictions to critique stories with partner/team  

Use predictions to consider story alternatives with  

Ask questions supporting partner/team predictions  
 

 

PREDICTING – INFORMATIONAL TEXT Count

B
EFO

R
E R

EA
D

IN
G 

Topic 
Preview the text and predict what the text will be  

Explain topic predictions with logical thoughts and  

Ask questions supporting partner/team predictions  

MI/SD Predict the main idea  

Explain predictions about main idea  

T S Predict text structure   

A
S YO

U
 R

EA
D 

Main 
Idea/Supporting 
Detail 

Find information that proves a prediction was right  

Explain which main ideas support a prediction  

Notice main ideas that change a prediction  

Ask questions supporting partner/team predictions  

Ask questions supporting partner/team predictions  

Text Structure 

Notice information that supports a text structure  

Notice information that changes a text structure  

Explain how the text structure improved  

Ask questions supporting partner/team predictions  

 

       

           

 

SUMMARIZING - LITERATURE Count

PA
R

A
G

R
A

PH

Read and restate (retell)    

PA
G

E 

Read and restate (retell)  

Identify most important story information  
O  

W  

SEC
TIO

N 

Read and restate (retell)  

Identify most important story information  
O  

W  

Leave out less important details  
O  

W  

Summarize important story information (up to 
this point)  

O  

W  

W
H

O
LE TEXT 

Create a story map for story elements 

Main Characters O  

W  

Setting O  

W  

Problem O  

W  

Most Important 
Events 

O  

W  

Solution O  

W  

Summarize the story  
O  

W  

Identify theme O  
 

 

SUMMARIZING – INFORMATIONAL TEXT Count

 

Identify topic for informational text   

PA
R

A
G

R
A

PH

Read and restate (retell)   

PA
G

E 

Read and restate (retell)   

Identify main ideas (written on an organizer) 
O  

W  

Identify Supporting Details 
O  

W  

Summarize main ideas (written on an organizer) 
O  

W  

SEC
TIO

N 

Read and restate (retell) - section   

Identify Main Ideas 
O  

W  

Identify supporting details for the idea tree 
O  

W  

Summarize main ideas and supporting details 
O  

W  

W
H

O
LE TEXT 

Identify most important main ideas 
O  

W  

Identify supporting details 
O  

W  

Summarize main ideas and supporting details 
O  

W  

 

       

  

 

Date:
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First

1. Make sure your team is actively listening.

2. Read the question to your team.

3. Ask if everyone heard the question.

4. Find the key words in the question.

©2024 Success for All Foundation 27004 HBP0324

Second

1. Have everyone find the answer using their 
book or text.

2. Answer the question using a question stem,  
in a complete sentence with evidence.

3. Ask if everyone heard the answer.
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Third

1. Restate your teammate’s answer.

2. Agree or disagree with answer using a question 
stem, complete sentence and evidence.

3. Ask each team member if they agree, disagree 
or would like to add to the answer using the 
text as support.

Fourth

1. Restate the team’s answer.

2. Use the rubric to score whether answer is an  
80, 90 or 100.

3. Make sure everyone is ready to answer for  
Random Reporter.

4. Rotate the role cards for the next question



Reading Wings 5th Edition Guide	 209

A P P E N D I X  A 

© 2024 Success for All Foundation 00000  HBP0000

Story Map

Title:

Characters: Setting:

Where:

When:

Problem:

Solution:

Event:

Event:

Event:

Event:

Event:
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Id
ea

 T
re

e

To
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c:

Ti
tle
:
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Ve
nn
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ia

gr
am

Ti
tle
:
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T-Chart

Title:
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Sequence Chain

Title:
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Last Lesson-Cycle Results for: Lesson Title (Start Date:               ) 

 
 

 

 

 
Team Score Sheet 

Team:  
 

 
 

 

 
 

 

 
 

 

 
 

 

 

 
 

 

+ + ÷3+ = 
 
 
 

 

 
 

Strategy Target: 
 

Vocabulary Vault 
 

 
 

Team Cooperation Goal: 
 

Book Club 
 

 
 

Write Your Team Improvement Goal: 
 

 

Challenge Scores Day 1 Day 2 Day 3 Day 4 Day 5 Team Celebration Points 
Reminder 

Team Cooperation 
Random Reporter 
Strategy Use 
Team Talk 
Summary 
Fluency 
Meaningful Sentences 
Two-Minute Edit 
Adventures in Writing 
Vocabulary Vault 
Read and Respond 
Graphic Organizer 
Word Power 

Strategy Use      

Team Talk (Spoken)      

Team Talk (Written)      

Summary      

Fluency      

Meaningful Sentences      
 

Tally Boxes for Team Celebration 
Points Day 7 Day 1 Day 2 Day 3 Day 4 Day 5 Day 6 

Collect team points here. Remind 
your teacher to add them to the 
poster at the end of each day. 

       

 

New Lesson-Cycle for: Lesson Title (Start Date:               ) 

 

Comprehension  
Word Power  
Adventures-in-Writing  

Average Score  

 

Strategy Use  
Team Talk (spoken)  
Team Talk (written)  

  
Fluency  
Meaningful Sentences  

Average Score  

 

 

 

 
 

Score  
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